Creating an Individualized Behavior Support Plan
	· When Complete

	Creating an Individualized Behavior Support Plan 
Complete Each Step
	

	
	Select the target individual.
Select the target behavior that the team would like to help the individual change
Questions to consider:  What behavior is having an impact on the individual’s ability to access learning, LRE, social opportunities, or safety? 
What behavior is the team willing to focus on to learn a new process? 

	

	
	Identify underlying challenges that may be associated with the behavior.  Informal assessment questions provided.
See Behavior Forms: Underlying Issues Student Profile
	[image: ../../../Screen%20Shot%202017-06-28%20at%208.18.34%20AM.png]

	
	Define the behavior in measureable terms.
See Behavior Forms:  Form 1 (Green Star Target Behavior Only)
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	Consider data questions for identified behavior. What will you measure? Frequency? Duration? Intensity? How and When?  Discuss what you have for baseline data and if you need more.
See Behavior Forms:  Form 2
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	Identify antecedents, setting events, triggers, consequences, reinforcement. These are your initial ideas. You may refine as you go through the process.  Guidance questions for potential antecedents and consequences are provided.
See Behavior Forms:  Form 1
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	Complete the “Why Worksheet” using the information from the expanded FBA form. Develop your hypothesis about the behavioral function and explain why.
See Behavior Forms:  Form 3
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	List strengths, interests, and preferences of the individual that can be used to help support a behavior change. This is the level to determine emerging skills and interests.
See Behavior Forms:  Form 4
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	Identify Missing Skills needed to improve the target behavior. Review the individual’s current strengths and skills, looking for gaps in skill and knowledge that would be helpful and necessary. Guiding questions to help identify needed skills are provided.
See Behavior Forms:  Form 5
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	[bookmark: _GoBack]Identify Replacement Skill(s) and Related Skill(s) needed to change the target behavior and support learning.  Show the flow from the Targeted behavior using the function to determine the Replacement behavior.  Then consider the Resulting Consequences, Related Skills, and what the Long-term Outcome will be.
See Behavior Forms:  Form 6 
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	Identify possible interventions/strategies for identified replacement skills (forms 7a & 7b) and related skills (forms 7c & 7d). Align or connect the areas of challenge (Student Profile), strengths (form 4), and missing skills (form 5) with the selected strategies.  Guiding questions to help choose interventions are provided.  After choosing strategies/interventions, a strategy checklist (form 7e) is provided to be sure the team has covered all areas.
See Behavior Forms:  Forms 7a, 7b, 7c, 7d, 7e
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	Consider reinforcement questions for identified behavior and intervention plans. You will individualize and improve success of the plan with the discovery of this information. 
See Behavior Forms:  Form 8
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	Choose the interventions/strategies/supports for the INITIAL implementation of the plan. Strategies to: teach the new skills to replace behaviors, reinforce new skills, change triggers and setting events, use strengths and individual motivators. Put on District Behavior Plan form, optional state form, or preferred Behavior Plan form.


	

	
	Use Strategy Assessment and Revision Worksheet and Guiding Questions sheet to review strategies that will be part of the behavior plan
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Form 3

WHY? WORKSHEET Team:

STUDENT PSEUDO-NAME:

‘Obtains a Desired Object,

‘What is Obtained?

Person, Activity or
Experience
‘Why Does sihe want this?
‘Sensory Experlence or ‘What s the sensory experience/benefit?
Physiologic Benefit

Escapes an undesirable
Task, Activity, Person or
experience:

What is escaped?

‘Why does s wish to escape this?

Provides Communication

‘What is hel/she communicating with the targeted behavior?

Other

‘THE TEAM'S HYPOTHESIS FOR THE FUNCTION OF THE TARGET BEHAVIOR IS:

'BECAUSE (Why is it the function’
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Form 4

COMMUNICATION

WORK HABITS

SELF-
DETERMINATION
SKILLS

CREATIVITY

Student Strengths, Interests, Preferences
STUDENT PSEUDO-NAME:

TEAM:

PHYSICAL
ATTRIBUTES

‘SELF REGULATION

'SOCIAL/MANNERS

ART/MUSIC

COPING SKILLS | ACADEMICS

SELF PERSONALITY
MONITORING OF  TRAITS
SENSORY

NEEDS

ATTITUDE PERSEVERANCE

ELECTRONICS  OTHER

FUNCTIONAL SKILLS

PERSONAL
MOTIVATORS/REINFORCERS

EMPATHY

OTHER
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Form 5 Missing Skills

TEAM: STUDENT PSEUDO-NAME:

Identify the skills, knowledge, and abilities that the student lacks. Include skills that will expand
‘opportunities and improve his/er quality of e now and in the future. See Form 5 Guidance.

Skills needed in academic environments?

Skills needed in social situations?

SKils needed when the student is
‘overwhelmed with emotions, anxiety, or
sensory overload?

SKills needed when the student attempts to
express ideas or communicate
needshvants/preferences?

SKils needed when others attempt o direct,
transition, or engage the student?

SKills needed when the student is asked to
follow directions or to function within a
predetermined routine?

Skills needed when others attempt to assist
the student?
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Form 5 Guidance

Question

Does the behavior occur most

HE STUDENT NEED TO LEARN.

Academic skills?

I
frequently in the academic 2. To ask for assistance?
environment? 3. To express frustration around the academic tasks?
Does the behavior occur when the | I. How to interact with peers in a way that does not disrupt the social interaction?
student is primarily in social 2. A way to gain attention from peers (or adults) that is acceptable?
situations? 3. To*“read” the social situation or Hidden Curriculum?
4. Activity skills to be able to participate (such as games in gym, palyground or free time activities)?
Does the behavior occur I. To identify when he/she is beginning to feel overwhelmed or is escalating?
frequently when the student is 2. How to regulate his/her emotions as they begin to escalate?
overwhelmed? 3. Sensory strategies to regulate his/her sensory system?
4. How to acceptably communicate the need to escape or take a break from the situation?
Does the behavior occur as the I. To use a communication system or support?
student attempts to express ideas | 2. To express emotions or feelings in a way that is acceptable?
or communicate needs? 3. To make choices?
4. To express needs in a way that is understood by peers and adults?
Does the behavior occur when I. To use and follow organizational supports?
others attempt to direct, 2. To express “no”,“not now”,“need more time” ,“l need a break”,“l don’t understand” or some other message
transition or engage the in relation to transition times?
student? 3. To improve engagement the scheduled activities of the day by identifying an interest or motivation within the
routines of the class/group?
Does the behavior occur more I. To follow adult requests even when he / she would rather do something else?
often when the student is asked to | 2. To follow a group schedule or agenda even when he/she would rather follow his own routines?
follow directions or required 3. Wait without disrupting others?
to function within a 4. Coping strategies to manage the feelings of frustration or anxiety when having to follow another’s requests/
predetermined routine schedule?
(example: class schedule) 5. Why it is sometimes important to be part of the group or follow directions of others?
Does the behavior occur I Independence in specific activities to decrease the need for frequent assistance?
frequently when others attempt to | 2. How to help others know the best way to assist him/her?
assist the student? 3. How to cope with others that are offering assistance?
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TEAM: STUDENT PSEUDO-NAME:
Form 7a :

REPLACEMENT SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part a)
Replacement Behavior:

INTERVENTION. What specific intervention(s) will be used to teach the new skill? (EBP)

LEARNING STYLE. What strategies or methods will be used to improve learning and skill development that match the
students learning style and needs?

ENVIRONMENTAL MODIFICATIONS. What modifications to the environment will be necessary to achieve an
environment that is supportive of learning new skills and may also reduce setting events or triggers? Modifications
include the way others act and react.
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G u Idance Form 7e Replacement and Related Skills Intervention

Plan Checklist

J Specific to the behavior/skills being taught, does the support plan include the following?

1. Strategies that eliminate or decrease SETTING EVENTS?

2. Interventions that reduce or avoid TRIGGERS?

3. Modifications or adaptations to the ENVIRONMENT?

4. Student PREFERENCES, STRENGTHS as part of the plan?

5. Individualized REINFORCEMENT strategies using student interests?

6. Interventions that help avoid REINFORCING CONSEQUENCES of the challenging behavior?

7. Plans to TEACH new skills that were identified in STUDENT CHALLENGES?

8. Strategies to address SENSORY based challenges or needs?

9. Social and communication supports when identified as an area of challenge?

10. Strategies to specifically teach the REPLACEMENT behavior?
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Form 8 TEAM:

Reinforcement and Your Student
STUDENT PSEUDO-NAME:

List what is reinforcing to your individual. If you aren’t sure,
what are you going to do to find out?

Schedule of reinforcement: after what skills/teaching?

Schedule of reinforcement: how often?

Schedule of reinforcement: how much?

Schedule of reinforcement: who is giving?

Schedule of reinforcement: how will you record the data about
the reinforcement?

When and how will the team review, update, and revise the
reinforcement plan?
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Underlying Issues Student Profile (page 1)

TEAM:

General description of the
variety of challenges that
may be associated with the
area

What challenges/features
are associated with the
target student

STUDENT PSEUDO-NAME:

Difficulties with executive function
skills (organization, focus,
attention)

Frustration resulting from attempts
to adapt to the instruction style
Mismatch between instructional
style and student learning style
Cognitive challenges

Challenges with pace of class
Gaps in skills. May have high skill
levels in some areas, yet few skills
in other areas

Placement in least restrictive
environment

Environmental atmosphere is
challenging (noise, pace, etc.)
Needing, using and insisting on
routines

Anxiety and stress escalates with
unpredictable change, even small
changes

Needs control. Escalates behavior
to gain control

Lacks necessary coping skills to
compensate for a difficult,
confusing or overwhelming
environment
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FO rm 1 TEAM: STUDENT PSEUDO-NAME: s

Consequences

TARGET
BEHAVIOR

(.

Factors that Increase the Behavior
(Reinforcement)
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What are you going to measure?

Which method would work best?
(Frequency, duration, latency, rate,
interval)

Who is going to create the data
sheet?

‘Who will be responsible to track the
data? Who will train those
responsible and check for fidelity?

‘Who will graph the data?
When will the team meet to review

the data? How will changes be
implemented based on the review?




image15.png
O,C,A LI





Cresting an Indvidulizd Behavor Support Pl

L | Cesing o ndidted e Support i
Conpte s

s e e ke . s e

o e e
e o i o o




