
Welcome	  to	  the	  presenta/on	  on	  using	  visual	  supports	  with	  individuals	  with	  ASD.	  This	  
presenta/on	  is	  part	  of	  the	  Ohio	  Center	  for	  Au/sm	  and	  Low	  Incidence’s	  (OCALI)	  
Parent	  Packaged	  materials	  series;	  materials	  designed	  to	  be	  used	  by	  parents	  and	  
parent	  groups	  to	  increase	  knowledge	  about	  topics	  important	  to	  families	  of	  those	  with	  
disabili/es.	  These	  materials	  were	  developed	  by	  the	  expert	  staff	  at	  OCALI	  with	  funding	  
from	  the	  Ohio	  Department	  of	  Educa/on,	  Office	  for	  Excep/onal	  Children.	  For	  further	  
informa/on	  on	  all	  the	  parent	  packaged	  materials	  please	  contact	  Donna	  Owens,	  
family	  and	  adult	  services	  administrator	  at	  OCALI,	  614-‐410-‐0381	  or	  
donna_owens@ocali.org	  
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The	  objec/ves	  for	  this	  training	  are	  listed	  here.	  We	  hope	  in	  your	  /me	  spent	  today	  we	  
can	  help	  par/cipants	  become	  more	  aware	  of	  visual	  supports	  and	  how	  they	  can	  be	  
used	  to	  support	  individuals	  with	  ASD.	  
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Our	  session	  today	  will	  focus	  on	  visual	  supports	  for	  individuals	  with	  ASD.	  Visual	  
supports	  can	  be	  anything	  presented	  visually	  to	  cue	  or	  prompt	  us	  to	  do	  something	  we	  
need	  to	  do.	  These	  supports	  occur	  all	  through	  our	  every	  day	  life.	  They	  can	  be	  signs	  on	  
the	  freeway	  leZng	  us	  know	  when	  to	  exit,	  or	  calendars	  and	  clocks	  that	  prompt	  us	  
about	  /me	  and	  appointments,	  they	  can	  be	  as	  simple	  as	  the	  STOP	  sign,	  that	  tells	  us	  to	  
stop.	  Visual	  supports	  are	  any	  tool	  presented	  visually	  that	  supports	  the	  individual	  as	  
he	  or	  she	  moves	  through	  the	  day.	  	  
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People	  with	  ASD	  may	  have	  a	  strength	  in	  visual	  percep/on.	  You	  may	  have	  heard	  that	  
individuals	  with	  ASD	  are	  “visual	  learners”.	  In	  addi/on	  to	  the	  strength	  in	  the	  visual,	  
they	  may	  also	  have	  deficits	  in	  “auditory	  processing’	  or	  listening	  to	  and	  
comprehending	  verbal	  communica/on.	  It	  might	  appear	  that	  they	  are	  “tuning	  out”,	  or	  
they	  may	  only	  retain	  the	  last	  things	  said	  at	  /mes.	  In	  addi/on,	  they	  can	  have	  difficulty	  
shi_ing	  their	  a`en/on	  from	  one	  ac/vity	  to	  another.	  These	  difficul/es	  can	  make	  the	  
environment	  confusing	  with	  lots	  of	  distrac/ng	  informa/on	  coming	  at	  the	  individual;	  it	  
can	  be	  very	  overwhelming.	  
	  
Visual	  supports	  build	  on	  the	  strength	  in	  the	  area	  of	  visual	  percep/on	  and	  can	  become	  
an	  important	  factor	  in	  helping	  the	  individual	  meet	  the	  expecta/ons	  of	  their	  current	  
environment.	  Visual	  supports	  provide	  structure	  and	  grounding	  –	  something	  to	  focus	  
on	  and	  help	  sort	  through	  the	  environmental	  “noise”.	  
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Visual	  supports	  can	  include	  any	  of	  the	  items	  listed	  on	  this	  slide	  and	  I	  am	  sure	  there	  
are	  many	  more	  we	  have	  not	  listed	  here.	  Pictures,	  wri`en	  words,	  gestures,	  schedules,	  
scripts,	  and	  /melines	  are	  just	  a	  few	  of	  the	  many	  possible	  visual	  supports.	  Visual	  
boundaries	  can	  be	  created	  through	  a	  variety	  of	  means	  including	  furniture	  
arrangement,	  labels,	  and	  color	  coding.	  Labeling	  can	  be	  done	  using	  pictures	  or	  words.	  
The	  idea	  is	  to	  match	  the	  visual	  support	  to	  what	  the	  individual	  might	  need,	  be	  it	  
photos,	  works,	  graphics	  –	  whatever	  works	  best	  for	  the	  individual.	  
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Examples	  of	  visual	  supports.	  The	  top	  picture	  is	  an	  example	  of	  a	  visual	  support	  that	  
may	  be	  used	  in	  any	  environment.	  This	  is	  just	  one	  example	  and	  these	  tools	  should	  be	  
modified	  and	  individualized	  based	  on	  the	  needs	  of	  the	  individual	  and	  the	  
environment.	  The	  bo`om	  picture	  is	  an	  example	  of	  a	  visual	  support	  that	  is	  used	  within	  
the	  community.	  A_er	  a	  restaurant	  is	  chosen,	  then	  visual	  food	  choices	  within	  that	  
restaurant	  can	  be	  presented	  to	  the	  individual	  with	  ASD.	  There	  are	  so	  many	  pictures	  
available	  on	  the	  web	  the	  op/ons	  are	  endless!	  
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Individuals	  with	  au/sm	  spectrum	  disorders	  (ASD)	  learn	  in	  a	  variety	  of	  different	  ways,	  
but	  research	  has	  shown	  that	  they	  demonstrate	  strength	  in	  visual	  learning.	  To	  play	  on	  
this	  strength	  parents	  and	  professionals	  have	  developed	  visual	  supports	  for	  individuals	  
with	  ASD.	  Put	  simply,	  visual	  supports	  make	  auditory	  informa/on	  visual.	  Visual	  
supports	  organize	  a	  sequence	  of	  events,	  enhancing	  the	  individual's	  ability	  to	  
understand,	  an/cipate,	  and	  par/cipate	  in	  those	  events.	  Visual	  supports	  supplement	  
verbal	  instruc/on,	  clarifying	  the	  informa/on	  for	  the	  individual	  and	  increasing	  
comprehension.	  Visual	  supports	  can	  be	  used	  to	  cue	  communica/on,	  providing	  
reminders	  of	  what	  to	  do	  and	  say	  in	  a	  situa/on.	  
Using	  visual	  supports	  can	  help	  individuals	  with	  ASD	  be	  more	  successful	  in	  what	  is	  
o_en	  a	  confusing	  world.	  Visual	  supports	  can	  help	  individuals	  with	  ASD	  in	  four	  specific	  
ways.	  These	  include	  (read	  bullets	  on	  the	  slide).	  
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Technology	  has	  increased	  our	  op/ons	  in	  developing	  visual	  supports.	  This	  example	  
was	  developed	  using	  a	  so_ware	  program	  called	  Boardmaker	  that	  is	  carried	  by	  Mayer	  
Johnson.	  It	  has	  both	  black	  and	  white	  and	  color	  representa/ons	  of	  many	  commonly	  
used	  visual	  cues.	  Even	  a	  simple	  support	  like	  this	  one	  would	  require	  some	  promp/ng	  
or	  instruc/on	  by	  the	  user.	  The	  language	  on	  the	  visual	  support	  is	  also	  important.	  
Adults	  would	  need	  to	  match	  the	  verbal	  direc/on	  they	  are	  given	  to	  what	  is	  wri`en	  on	  
the	  visual	  support	  and	  try	  to	  keep	  that	  language	  consistent	  for	  the	  maximum	  benefit	  
for	  the	  individual	  with	  ASD.	  This	  visual	  support	  could	  be	  used	  in	  many	  different	  
environments.	  For	  example,	  a	  teacher	  could	  use	  this	  in	  her	  classroom	  or	  a	  parent	  
could	  use	  it	  at	  home.	  It	  could	  also	  be	  used	  in	  the	  work	  or	  community	  seZng.	  	  

	  
We	  use	  this	  simple	  visual	  support	  example	  to	  showcase	  another	  important	  
considera/on	  with	  the	  use	  of	  a	  visual	  support.	  Color	  is	  a	  visual	  cue	  too.	  The	  color	  RED	  
usually	  means	  STOP	  or	  “you	  can’t	  do	  that	  now”,	  the	  color	  GREEN	  is	  usually	  associated	  
with	  “GO”	  or	  “this	  is	  something	  you	  can	  do	  now”.	  Carefully	  consider	  what	  colors	  you	  
use	  to	  back	  your	  visual	  supports.	  The	  use	  of	  RED	  with	  this	  picture	  is	  not	  the	  best	  
op/on.	  BLACK	  backing	  is	  the	  most	  neutral	  when	  crea/ng	  a	  visual	  support.	  
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Visual	  supports	  can	  be	  used	  to	  help	  the	  individual	  with	  ASD	  understand	  the	  
sequences	  in	  any	  task.	  This	  is	  an	  example	  lays	  out	  a	  task	  sequence	  for	  making	  a	  
chocolate	  shake.	  There	  are	  cookbooks	  on	  the	  market	  that	  are	  comprised	  of	  these	  
types	  of	  visual	  sequences	  –	  many	  also	  contain	  photographs.	  Again	  the	  idea	  is	  that	  the	  
visual	  is	  a	  “support”	  to	  level	  the	  playing	  field	  for	  the	  individual	  with	  ASD	  so	  being	  as	  
crea/ve	  as	  you	  need	  to	  be,	  and	  matching	  the	  visual	  support	  to	  the	  need	  of	  the	  
individual	  is	  essen/al.	  
	  
Visual	  supports	  are	  not	  a	  miracle	  cure	  though.	  As	  with	  anything,	  to	  use	  it	  effec/vely,	  
you	  must	  learn	  how.	  Teaching	  and	  prac/cing	  using	  the	  visual	  support	  are	  part	  of	  the	  
process.	  This	  is	  a	  repe//ve	  process	  for	  many	  individuals	  with	  ASD,	  and	  something	  
that	  will	  need	  to	  happen	  in	  each	  of	  the	  environments	  you	  would	  like	  the	  visual	  
support	  to	  be	  used.	  If	  it	  works	  at	  home,	  try	  it	  in	  the	  school,	  work,	  or	  community	  
seZng	  to	  help	  the	  individual	  generalize	  the	  use.	  	  
	  
The	  great	  thing	  about	  visual	  supports	  is	  that	  they	  help	  most	  everyone	  no	  ma`er	  what	  
their	  strengths	  or	  challenges.	  Think	  about	  how	  many	  /mes	  you	  used	  a	  visual	  support	  
today…a	  road	  sign,	  a	  stop	  sign,	  a	  menu	  at	  lunch,	  etc.	  
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Visual	  supports	  can	  structure	  the	  environment	  for	  individuals	  with	  ASD.	  Places	  where	  
we	  live	  and	  work	  are	  clearly	  defined	  with	  visual	  boundaries.	  Homes	  have	  walls,	  yards	  
have	  fences	  and	  sidewalks,	  parking	  lots	  are	  usually	  paved	  in	  black.	  Cubicles	  are	  used	  
within	  businesses,	  cashiers	  have	  their	  own	  sta/ons	  in	  grocery	  stores	  and	  booths	  are	  
used	  in	  restaurants;	  boundaries	  are	  well	  defined.	  These	  allow	  many	  of	  us	  to	  have	  
increased	  structure	  in	  our	  daily	  lives.	  This	  increased	  environmental	  structure	  can	  
really	  help	  an	  individual	  with	  ASD	  move	  through	  their	  environment.	  
	  
Areas	  within	  the	  classroom,	  home,	  or	  work	  environment	  that	  may	  need	  visual	  
boundaries	  include	  play	  areas,	  group	  areas,	  break	  areas,	  and	  work	  areas.	  Within	  the	  
home,	  boundaries	  may	  be	  needed	  for	  areas	  where	  toys	  can	  be	  used,	  designa/ng	  
spaces	  where	  food	  is	  and	  is	  not	  allowed	  (e.g.,	  the	  workshop	  or	  office),	  places	  to	  get	  
dressed,	  and	  areas	  that	  are	  accessible	  only	  with	  adult	  supervision.	  
	  
Establishing	  a	  visual	  boundary	  will	  help	  individuals	  understand	  (a)	  where	  things	  begin	  
and	  end,	  and	  (b)	  areas	  that	  are	  accessible	  without	  supervision.	  
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When	  seZng	  up	  visual	  boundaries	  it	  is	  important	  to	  define	  the	  need,	  define	  the	  boundary	  
and	  then	  teach	  the	  boundary.	  
	  
Here’s	  a	  case	  study	  about	  seZng	  up	  visual	  boundaries,	  both	  in	  the	  classroom	  and	  on	  the	  
playground,	  to	  help	  a	  5	  year	  old	  with	  au/sm	  understand	  where	  he	  needed	  to	  be.	  	  	  
	  
Case	  Study:	  Sam	  
Sam	  is	  a	  5-‐year-‐old	  boy	  with	  au/sm	  who	  a`ends	  a	  special	  educa/on	  classroom.	  Sam	  
frequently	  leaves	  an	  area	  without	  permission	  or	  supervision.	  Staff	  members	  felt	  that	  Sam	  did	  
not	  understand	  where	  he	  was	  required	  to	  be,	  and	  thought	  that	  defining	  boundaries	  might	  
help	  Sam	  learn.	  They	  used	  colored	  tape	  on	  the	  classroom	  floor	  to	  visually	  define	  areas	  of	  
the	  room	  for	  Sam.	  This	  worked	  within	  the	  classroom.	  	  
	  
One	  day	  when	  recess	  was	  ending,	  Sam	  did	  not	  line	  up	  with	  the	  other	  children	  and	  ran	  away	  
from	  the	  playground.	  When	  the	  staff	  tried	  to	  redirect	  Sam	  to	  line	  up,	  he	  ignored	  them	  and	  
ran	  towards	  a	  nearby	  parking	  lot.	  The	  staff	  felt	  that	  some	  of	  the	  visual	  boundary	  strategies	  
that	  had	  proven	  successful	  in	  the	  classroom	  might	  be	  effec/ve	  on	  the	  playground	  as	  well.	  
There	  were	  already	  railroad	  @es	  around	  all	  the	  playground	  equipment,	  forming	  a	  natural	  
boundary.	  Sam	  was	  taught	  that	  once	  he	  was	  inside	  the	  railroad	  @es,	  he	  had	  to	  remain	  there	  
un@l	  the	  bell	  rang.	  He	  was	  also	  instructed	  to	  wait	  for	  a	  staff	  member	  or	  a	  classmate	  to	  walk	  
with	  him	  to	  the	  door	  of	  the	  building-‐never	  to	  take	  off	  on	  his	  own.	  
	  
Note	  that	  once	  the	  boundaries	  have	  been	  put	  in	  place,	  an	  important	  step	  is	  directly	  teaching	  
the	  individual	  what	  the	  boundaries	  mean.	  
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Visual	  supports	  can	  range	  from	  simple	  to	  complex	  based	  on	  the	  needs	  of	  the	  
individual	  with	  ASD.	  Among	  the	  simplest	  visual	  supports	  are	  labels	  and	  locators.	  	  
Labels	  are	  another	  type	  of	  visual	  support.	  Labels	  are	  used	  in	  many	  aspects	  of	  daily	  
life.	  Think	  about	  the	  last	  /me	  you	  had	  to	  use	  a	  public	  restroom.	  Were	  the	  restrooms	  
clearly	  labeled	  to	  iden/fy	  them	  by	  gender?	  Probably.	  Did	  you	  even	  think	  twice	  about	  
which	  one	  you	  had	  to	  go	  into?	  Probably	  not.	  
	  
In	  the	  first	  	  picture	  Josh’s	  next	  task,	  a	  puzzle,	  is	  labeled	  with	  his	  name.	  In	  the	  picture	  
below	  it,	  Grace’s	  picture	  is	  used	  instead	  of	  the	  her	  name	  in	  print.	  Her	  picture	  could	  
be	  used	  in	  the	  same	  way	  as	  Josh’s	  name,	  to	  label	  a	  task	  or	  it	  could	  be	  used	  to	  mark	  
her	  locker,	  bin,	  or	  desk.	  A	  person’s	  name	  or	  face	  is	  o_en	  one	  of	  the	  easiest	  labels	  for	  
the	  individual	  with	  ASD	  to	  recognize.	  
	  
Labels	  are	  used	  in	  this	  kitchen	  to	  mark	  what	  can	  be	  found	  where.	  Labels	  are	  used	  to	  
iden/fy	  important	  features	  in	  the	  environment.	  For	  an	  individual	  with	  ASD,	  labels	  
assist	  in	  organizing	  environments.	  
	  
Most	  of	  us	  use	  labels	  in	  our	  day-‐to-‐day	  lives	  without	  a	  second	  thought	  or	  any	  effort	  
on	  our	  part.	  Much	  of	  our	  world	  is	  already	  full	  of	  visual	  supports	  -‐	  like	  signs	  and	  labels	  
-‐	  to	  help	  make	  the	  right	  choices	  and	  to	  interact	  appropriately	  in	  the	  world	  around	  us.	  
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Labels	  and	  labeling	  serve	  many	  important	  func/ons.	  For	  example,	  labeling	  can	  help	  teach	  matching	  or	  help	  the	  
child	  func/on	  more	  independently.	  	  
	  
Visual	  supports,	  including	  labels,	  can	  be	  made	  from	  	  Boardmaker	  ™	  or	  Picture	  It	  ™	  and	  Snag	  It	  ™,	  so_ware	  
programs	  of	  pictures.	  They	  can	  also	  be	  made	  by	  hand,	  from	  photographs	  or	  from	  magazine	  pictures.	  
	  
Remember	  the	  labels	  are	  for	  the	  individual	  with	  ASD	  so	  it	  is	  important	  to	  think	  of	  them	  when	  designing	  the	  
appropriate	  label.	  Placement	  of	  the	  labels	  is	  very	  important	  as	  well.	  	  
	  
Consider	  this	  example:	  
	  
Ms.	  Jones	  was	  a	  first	  year	  teacher	  working	  in	  a	  class	  for	  kindergarten	  and	  first	  grade	  students	  with	  ASD.	  She	  was	  
extremely	  enthusias=c	  and	  wanted	  to	  ensure	  that	  she	  was	  using	  all	  the	  best	  prac=ces	  for	  interven=ons	  with	  her	  
student.	  Within	  the	  first	  few	  weeks	  of	  school	  she	  called	  in	  her	  mentor	  teacher	  to	  get	  feedback	  on	  her	  classroom	  set	  
up.	  Ms.	  Jones	  had	  many	  visual	  supports	  in	  place	  around	  the	  classroom.	  Individual	  visual	  schedules	  were	  on	  the	  wall	  
for	  the	  students,	  she	  used	  visual	  boundaries	  around	  the	  room	  to	  designate	  areas,	  and	  she	  was	  using	  stop	  signs	  and	  
go	  signs	  for	  indica=ng	  when	  materials	  were	  or	  were	  not	  available	  to	  the	  students.	  One	  visual	  support	  that	  was	  not	  
quite	  working	  was	  the	  stop	  signs	  she	  had	  placed	  on	  her	  cupboards.	  Aaron,	  one	  of	  her	  students,	  con=nually	  went	  
into	  the	  cupboards	  even	  when	  the	  “stop”	  sign	  was	  on	  the	  cupboard.	  Ms.	  Jones’	  mentor	  observed	  the	  class	  and	  
immediately	  figured	  out	  the	  issue.	  
	  
When	  Ms.	  Jones	  placed	  the	  “stop”	  sign	  on	  the	  cupboard,	  she	  had	  placed	  it	  at	  HER	  eye	  level.	  Her	  mentor	  moved	  the	  
“stop”	  signs	  down	  to	  the	  eye	  level	  of	  the	  kindergarteners	  in	  her	  classroom,	  and	  Aaron	  instantly	  because	  upset	  –	  
because	  he	  finally	  understood	  that	  the	  “stop”	  sign	  was	  meant	  for	  him.	  
	  
Remember	  to	  consider	  who	  you	  are	  making	  the	  label	  for	  when	  using	  it	  as	  a	  visual	  support!	  
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There	  are	  several	  strategies	  for	  teaching	  labels.	  For	  example,	  when	  poin/ng	  out	  signs	  
or	  labels,	  pair	  your	  poin/ng	  with	  a	  verbal	  cue;	  that	  sign	  says	  “exit”.	  Exit	  is	  where	  you	  
go	  to	  leave	  the	  building.	  
	  
When	  using	  labels	  for	  ac/vi/es,	  be	  sure	  that	  the	  label	  on	  the	  ac/vity	  is	  the	  same	  as	  
the	  label	  on	  the	  individual’s	  visual	  schedule.	  	  
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Labeling	  systems	  need	  to	  be	  reviewed	  periodically	  to	  determine	  their	  effec/veness.	  
In	  order	  to	  review	  the	  system	  is	  it	  important	  to	  ask	  labeling	  ques/ons	  such	  as	  does	  
the	  individual	  understand	  the	  label	  system	  or	  can	  the	  individual	  match	  objects	  or	  be	  
taught	  to	  match	  objects	  so	  he/she	  can	  find	  what	  they	  need?	  
	  
Teaching	  the	  individual	  with	  ASD	  to	  use	  visual	  labels	  to	  help	  organize	  and	  control	  his	  
environment	  can	  reduce	  his	  frustra/on	  and	  stress	  levels	  and	  increase	  his	  success	  in	  
the	  future.	  
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A	  visual	  locator	  makes	  the	  informa/on	  more	  concrete	  and	  memorable.	  It	  can	  help	  
with	  abstract	  concepts	  like	  TIME.	  The	  visual	  format	  of	  a	  locator	  also	  allows	  the	  
individual	  with	  ASD	  to	  refer	  back	  to	  the	  visual	  support	  as	  o_en	  as	  needed	  to	  reassure	  
themselves	  and	  reduce	  anxiety.	  
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Case	  Study:	  Johnny	  
Johnny	  is	  always	  asking	  "Where's	  Daddy?"	  He	  asks	  over	  and	  over	  repea/ng	  the	  same	  
ques/on.	  His	  mother	  has	  tried	  to	  verbally	  tell	  him	  that	  Daddy	  is	  at	  work,	  but	  because	  
Johnny	  has	  not	  been	  to	  work	  with	  his	  father,	  this	  answer	  does	  not	  sa/sfy	  him.	  	  
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To	  help	  him	  understand	  what	  "Daddy	  is	  at	  work"	  means,	  Mrs.	  Frank	  took	  a	  picture	  of	  
"Daddy	  at	  work".	  When	  Johnny	  asked	  "Where's	  Daddy?"	  she	  showed	  the	  picture	  to	  
Johnny.	  She	  talked	  with	  Johnny	  about	  Daddy	  siZng	  at	  his	  desk	  and	  working	  on	  the	  
computer.	  Johnny	  now	  says,	  “Daddy	  is	  at	  work	  at	  his	  desk	  on	  the	  computer”.	  His	  
anxiety	  about	  where	  Daddy	  is	  appears	  to	  be	  reduced.	  
	  
Other	  similar	  pictures	  can	  be	  easily	  incorporated	  in	  order	  to	  help	  the	  individual	  gain	  
the	  necessary	  understanding	  of	  things	  that	  they	  cannot	  necessarily	  see	  or	  experience.	  	  
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Calendars	  can	  serve	  as	  visual	  locators	  for	  individuals	  with	  ASD.	  They	  can	  help	  with	  
ques/ons	  such	  as	  “When	  will	  it	  be	  Friday?”	  It	  can	  help	  individuals	  understand	  how	  
many	  days	  are	  le_	  before	  they	  can	  have	  a	  break	  like	  a	  weekend.	  When	  using	  the	  
calendar	  as	  a	  locator,	  it	  is	  important	  to	  limit	  the	  informa/on	  on	  that	  par/cular	  
calendar.	  Presen/ng	  too	  many	  different	  types	  of	  informa/on	  that	  serve	  diverse	  
purposes	  can	  make	  it	  overwhelming	  and	  less	  effec/ve	  as	  a	  visual	  support.	  
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Visual	  schedules	  clarify	  expecta/ons	  during	  a	  specific	  /me	  period	  or	  ac/vity,	  
par/cularly	  if	  the	  ac/vi/es	  are	  familiar.	  In	  addi/on,	  visual	  schedules	  help	  the	  
individual	  move	  from	  one	  ac/vity	  to	  the	  next	  with	  less	  frustra/on.	  
	  
Visual	  schedules	  helps	  individuals	  shi_	  their	  a`en/on	  from	  one	  ac/vity	  to	  another	  
and	  the	  exact	  mode	  of	  the	  schedule	  is	  determined	  by	  the	  needs	  of	  the	  individual.	  
Using	  the	  term	  “visual”	  doesn’t	  mean	  that	  the	  schedule	  has	  to	  have	  pictures	  on	  it.	  	  
	  
How	  many	  of	  you	  use	  a	  planner	  or	  the	  planning	  func/on	  on	  your	  phone?	  That	  is	  a	  
visual	  schedule.	  Think	  about	  matching	  the	  needs	  of	  the	  individual	  to	  the	  type	  of	  
schedule	  they	  might	  need.	  
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The	  most	  common	  type	  of	  visual	  schedule	  is	  one	  that	  is	  designed	  for	  an	  individual.	  
This	  is	  Josh’s	  schedule.	  	  
Note	  the	  blank	  squares	  on	  the	  schedule.	  These	  squares	  provide	  a	  place	  for	  the	  
individual	  with	  ASD	  to	  check	  when	  the	  item	  is	  complete,	  thus	  providing	  increased	  
structure	  and	  helping	  with	  transi/on	  to	  the	  next	  ac/vity.	  	  
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Individual	  schedules	  are	  as	  unique	  as	  each	  individual	  with	  ASD.	  We	  are	  going	  to	  show	  
you	  some	  examples	  of	  individual	  schedules	  and	  how	  they	  might	  be	  used	  with	  an	  
individual	  with	  ASD.	  This	  is	  an	  example	  of	  a	  visual	  schedule	  using	  pictures.	  There	  is	  a	  
box	  for	  “/me	  for”	  included	  on	  the	  schedule.	  So	  when	  it	  is	  /me	  for	  puzzles,	  the	  puzzle	  
picture	  would	  be	  moved	  to	  that	  black	  square.	  When	  the	  ac/vity	  is	  finished,	  it	  would	  
go	  in	  the	  envelope	  labeled	  “all	  done”.	  This	  is	  just	  one	  example	  of	  an	  individual	  visual	  
schedule.	  
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This	  is	  an	  example	  of	  a	  miniature	  object	  schedule.	  An	  object	  schedule	  uses	  an	  object	  
of	  the	  environment	  to	  represent	  each	  ac/vity.	  A_er	  the	  child	  demonstrates	  that	  they	  
understand	  the	  object	  schedule,	  you	  can	  move	  to	  a	  more	  sophis/cated	  form	  using	  
pictures.	  	  
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Andrew is a 4 year old with Asperger syndrome. He attends a 
community preschool class 5 days a week. His mother wants to 
encourage social skill development and has gotten to know some of 
the parents who have children in the preschool. She has become 
good friends with Jack’s mom. They live around the corner. Jack only 
attends the preschool 2 days a week. The mothers decide that a 
carpool arrangement might encourage some socialization with the 
boys. Andrew’s mom picks up Jack the first day, and Andrew 
proceeds to cry and scream from the time Jack gets into the car to 
the time she drops both boys off at the preschool.  
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But	  Andrew’s	  mom	  is	  not	  one	  to	  give	  up!!	  She	  knows	  that	  visual	  supports	  have	  
worked	  with	  Andrew	  in	  the	  past,	  so	  she	  decides	  to	  try	  a	  visual	  schedule	  for	  Andrew.	  It	  
includes	  pictures	  of	  when	  Jack	  will	  be	  in	  the	  car.	  She	  also	  puts	  a	  label	  with	  Jack’s	  
picture	  on	  Jack’s	  seat	  in	  the	  car	  on	  the	  days	  that	  she	  will	  be	  carpooling	  with	  Jack.	  It	  
works!!	  The	  schedule	  and	  the	  label	  deescalate	  the	  behavior.	  Andrew	  knows	  when	  to	  
expect	  Jack	  and	  where	  he	  is	  supposed	  to	  sit	  in	  the	  car.	  
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Some/mes	  individual	  schedules	  are	  kept	  in	  a	  central	  area	  in	  a	  classroom,	  home,	  or	  
work	  seZng.	  The	  individual	  with	  ASD	  will	  check	  the	  schedule	  periodically	  throughout	  
the	  day	  to	  transi/on	  from	  one	  ac/vity	  to	  the	  next.	  A	  “check	  schedule”	  card	  provides	  a	  
prompt	  to	  alert	  the	  individual	  as	  to	  when	  he	  or	  she	  should	  be	  checking	  the	  schedule.	  
This	  allows	  the	  adult	  to	  provide	  individualized	  schedules	  within	  a	  group	  environment,	  
for	  everyone	  in	  the	  group.	  	  
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Note	  that	  this	  par/cular	  schedule	  is	  divided	  into	  AM	  and	  PM	  ac/vi/es	  that	  are	  color	  
coded	  for	  the	  /me	  of	  the	  day.	  A	  visual	  cue	  built	  into	  a	  visual	  schedule!!! 
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No/ce	  the	  pocket	  or	  “receiver	  envelope”	  for	  the	  card	  taken	  from	  the	  schedule.	  So	  a	  
coordinated	  effort	  has	  been	  made	  around	  the	  room	  or	  throughout	  the	  building	  to	  
assist	  with	  the	  transi/ons	  on	  the	  individual	  schedule.	  Matching	  is	  a	  required	  skill	  for	  
these	  types	  of	  schedules.	  
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This	  schedule	  includes	  special	  events.	  It	  is	  an	  example	  of	  a	  schedule	  that	  combines	  
words	  and	  pictures.	  
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This	  is	  a	  word	  based	  schedule	  that	  is	  portable.	  	  It	  can	  be	  a`ached	  to	  a	  notebook	  or	  
clipboard.	  	  
	  
It	  is	  important	  to	  remember	  the	  age	  and	  func/oning	  level	  of	  the	  student(s).	  Because	  
there	  are	  no	  pictures,	  this	  schedule	  would	  be	  be`er	  suited	  individuals	  who	  read.	  	  
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Group	  schedules	  display	  the	  ac/vi/es	  of	  the	  group	  and	  should	  be	  in	  a	  central	  
loca/on.	  A	  group	  can	  be	  the	  whole	  classroom	  or	  groups	  within	  the	  classroom.	  Group	  
schedules	  can	  use	  symbols,	  words,	  pictures,	  photographs,	  or	  actual	  objects.	  
	  
A	  group	  schedule	  could	  even	  be	  used	  in	  the	  home,	  for	  example	  there	  could	  be	  an	  
overall	  family	  scheduled	  that	  is	  displayed.	  	  	  
	  
Even	  if	  you	  don’t	  think	  the	  individuals	  in	  the	  group	  are	  using	  the	  schedule….	  They	  
are!!	  
	  
Mrs.	  Cahill	  put	  a	  class	  schedule	  up	  in	  her	  classroom	  on	  the	  first	  day	  of	  school.	  She	  
color	  coded	  the	  ac/vi/es	  students	  le_	  the	  room	  for	  like	  library,	  lunch,	  and	  computer	  
lab	  with	  a	  blue	  background,	  and	  ac/vi/es	  held	  in	  class	  with	  a	  yellow	  background.	  
A_er	  having	  the	  schedule	  up	  for	  a	  couple	  weeks	  she	  decided	  to	  take	  it	  down	  and	  use	  
the	  space	  for	  other	  things.	  She	  had	  not	  no/ced	  the	  class	  using	  it	  and	  didn’t	  think	  it	  
was	  needed.	  The	  next	  10	  students	  in	  her	  class	  asked	  where	  the	  schedule	  was.	  She	  
noted	  a	  more	  chao/c	  environment	  in	  the	  classroom	  around	  transi/on	  /me,	  and	  the	  3	  
of	  her	  students	  kept	  asking	  her	  all	  day	  what	  was	  going	  to	  happen	  next.	  Although	  she	  
was	  not	  aware	  of	  the	  importance	  of	  that	  schedule	  –	  it	  was	  really	  important	  to	  the	  
students	  in	  her	  class.	  Needless	  to	  say,	  that	  schedule	  was	  back	  in	  place	  the	  next	  day	  
and	  has	  been	  up	  there	  ever	  since.	  
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Remember,	  the	  sophis/ca/on	  of	  the	  schedule	  should	  match	  the	  requirements	  of	  the	  
group	  or	  individual.	  
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This	  slide	  lists	  some	  important	  points	  to	  remember	  when	  implemen/ng	  and	  using	  
visual	  supports.	  	  
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More	  important	  points	  to	  remember.	  	  
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Even	  more	  points	  to	  remember.	  	  
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Thank	  you	  for	  your	  par/cipa/on	  today.	  We	  hope	  you	  have	  enjoyed	  this	  presenta/on	  
on	  the	  visual	  supports.	  
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