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informa/on	  on	  all	  the	  parent	  packaged	  materials	  please	  contact	  Donna	  Owens,	  
family	  and	  adult	  services	  administrator	  at	  OCALI,	  614-‐410-‐0381	  or	  
donna_owens@ocali.org	  
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In this presentation, we will discuss three different steps in the transition planning.  Transition Planning: Where to Begin? 



FACILITATOR - To begin the session, engage the group in a brief (2-3 minute) discussion 
about what the word transition means. These are some of the things you may hear. What 
thoughts does this word bring to mind? How does it make you feel? What are the 
Implications?  
Share the words and phrases on the slide.  
 
The point is that transition …no matter what situation it is applied to…… is associated with  
both positive and negative emotions and aspects.  The final statement, “Something to prepare 
for” introduces the idea of this presentation and the transition process. Regardless of how we 
feel or what the expectations, “transition”  requires preparation.  
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The Individuals with Disabilities Education Improvement Act (IDEA 2004) the 
special education law tells us that the goal of education is for students to 
become successful adults in many aspects of adult life. This includes living, 
learning and working.  
While the IEP and other educational programs focus on important concepts to 
build skills, that is not all that is required to make the transition successful .  
Planning for this all important step begins early in the school years (no later 
than age 14) and the plans look beyond the education walls to the community, 
agencies that can support the adult goals and family decisions for the future.  
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Sometimes transition planning is viewed as the completion of the transition section of the IEP. 
Some teams attempt to “fill in the boxes” with little consideration for the intent of the process. 
Much of the process occurs outside of the IEP meeting and involves information from many 
people and sources. The IEP form contains only a summary of the important information. The 
information on the IEP does not represent all the details of the work that is necessary. 
Therefore, planning for the entire process is essential.  
 
While many people can add information that is useful, the family and student MUST be 
included in this discussion in whatever manner and to whatever extent possible.   
 
We will talk more about the process and the family involvement, however, we should 
remember that parents, families and students should expect to participate in this process in a 
meaningful way.  
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(Note for the facilitator…mention the following information during this discussion and help the 
group understand that these are important points that will continue to be emphasized and 
discussed throughout the presentation. This slide is only to introduce these ideas, more 
information will follow. Emphasize these three points.) 
1. Families should expect that the transition process will carefully examine the student’s 
interests (“what I like to do”) and aptitudes (“what I am good at doing”).  
2. The process should also include an examination of how these strengths can translate to 
adult employment, on-going education, leisure activities and living situations.  
3. This also means that it is important to have a realistic and accurate assessment of the 
student’s current skills and knowledge in order to know where to focus instruction and skill 
development, particularly during the middle and high school years.  
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These are the steps in the process of Transition Planning as set out on the IEP.  
 
Identification of Future Plans and Goal Statements of desired adult outcomes in the areas of 
employment, education and, if necessary, independent living. 
(Employment and education are required post-secondary goals of the transition plan. Independent living 
is optional and based on student need). 
  
Transition Assessments This is a set of assessments and information about the student that is 
gathered in order to develop a comprehensive profile of the student’s strength, interests, aptitudes, 
challenges, needs, supports, learning style, preferences, gifts and any other information that helps mold 
the goals and services of the transition plan.  
(A summary of all Transition assessment information must be included on the IEP when the student turns 
16, so the team should begin gathering that information well before that IEP is drafted) 
  
Courses of Study Transition assessments help identify where the student is currently in the process to 
achieve future goals so that the team can determine what other skills/experiences/knowledge must be 
addressed in order to achieve those goals. This is the “course of study”. This may be academic in nature 
or it could also  include social, vocational, and life skills development. 
Please note that the course of study can include social and functional skills development, even if the 
student is in academic coursework and targeting college as an education outcome.  
  
Transition Services and IEP Goals These are also identified as a part of this process. Goals of the IEP 
should be linked to the ultimate postsecondary goals of the student. IEP goals should help the student 
achieve those desired outcomes. Transition services are activities, knowledge, referrals, or other 
experiences or instruction that lead directly to the desired adult outcomes.  
  
This presentation, Transition Planning:  Where to Begin? will focus on Future Plans, Goal Statements 
and the role of Transition Assessments as the foundation of the process.  
We will take a closer look at each one of these areas and the specific implications for family and student  
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As we move through discussions about future planning and assessment we 
will make references to the Individualized Education Program or IEP process. 
Our focus, as shared earlier, is not on completing the IEP forms, BUT we know 
that you might have questions running through your head about the forms, the 
IEP process, etc. We have included the website edresourcesohio.org here for 
you to access after you leave today. There is a link to the IEP forms on this 
site, and much more information about transition planning there. We won’t be 
covering the forms here today, but wanted to make sure you have that 
information if you needed it. 
 
Let’s begin with talking about YOUR vision for your child’s future! 
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Look at each of the points on these two lists. The list on the left gives examples of the ways 
that people have thought about the vision or future planning statement in past years--almost 
as if it is a afterthought. Instead, the new and emerging view is that the vision and future 
planning becomes the guide for the process, the pointer for the entire IEP. It connects the 
entire plan and makes it personal to the student.  
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These points refer to both the vision statement and the age 14 future planning statement of 
the IEP.  
Parents should take this step seriously and be ready to help the IEP team focus on the desired 
adult life of their son/daughter.  
The vision statement is part of the IEP from the first IEP that is written. It can, and should, 
change over time leading to the Age 14 Future Planning statement. 
Parents can make this “statement” as long or as deep as they like in order to include all the 
important information.  
 
Sometimes it is hard to pull all this information together. That is when a tool can be helpful as 
a guide. The following slides offer a few tools to help craft the vision and future plans.  
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While the entire IEP process is considered  a “person centered process”, in the transition 
years it takes on more importance since the student’s life as an adult it its focus.  
Read this definition and consider the power and motivation this type of process could create.  
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Here is a visual example of Person Centered Planning process. This one is called the MAPS, 
Making Action Plans. Review each step with the participants: 
 
Introductions:  Who is present and what is their relationship to the person? (For the purpose of 
the MAPS process, there are more than school and agency personnel who attend. 
Description of MAPS process:  The Facilitator explains the process to participants 
The Story:  What is this person’s story? Their history? 
The Dream:  What is this person’s dream? 
The Nightmare:  What is this person’s nightmare, their fear, the worst outcome for their life? 
Brainstorm: Who is this person, their characteristics, their qualities? 
Strengths: What are this person’s strengths, gifts, and talents? 
Needs:  What does this person need and what must be done to meet those needs? 
Action Plan:  What is the Plan of Action to avoid the Nightmare and to make the Dream come 
true? 
 
While this team may not meet with the Facilitator again, the group that is committed to 
supporting this person’s dream will meet periodically to assess where things are, brainstorm 
what can be done next, and continue with short term plans to make the dream come true. 
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This tool is simply a list of questions to help stimulate thoughts and discussion. It is available 
free on the web at the address included.  
The following slides show the list of questions. You may not be able to read each question, but 
it gives you a general idea. If you have access to the web, you may go to the web and show 
this document. Or , print it off ahead of time and give as a handout.  
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This is the way this resource is organized. The questions guide the family’s 
planning process. 
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These are additional questions that are important to consider. 
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FACILITATOR - After reviewing the slides and asking the previous leading questions (on slide 
6) …. lead a small discussion as the parents feel comfortable. Does not need to be more than 
a few minutes .  
Then move to a connector statement: 
“Does it seem overwhelming at times? For most families it is overwhelming. There are other 
resources and processes that can help families and individuals answer these questions. Let’s 
look at some of those processes and tools”.  
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From the beginning of the process, the parents and student are key to making sure the team 
is focused on adult goals that are motivating and that align with the student’s skills and 
talents. If the vision of the future is individualized and clear, the rest of the plan and the IEP will 
support movement in that direction. However, if the vision is generic, lacks meaning or is 
crafted without thoughtful consideration then the rest of the activities that take place will also 
be pointed in the wrong direction.  
 
Never make the vision or future planning an afterthought.  
Do not rush through this process 
Never trivialize this step.  
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The next step is Goal Development. Transition goals are developed AFTER considering the 
future plans and vision. The IEP team may need to gather more information to help craft a 
specific goal. That process is  called “Age Appropriate Transition Assessment” which we will 
discuss in a few minutes. 
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The next step is Goal Development. Transition goals are developed AFTER considering the 
future plans and vision. The IEP team may need to gather more information to help craft a 
specific goal. That process is  called “Age Appropriate Transition Assessment”.  
Post-Secondary goals are goals for life after leaving high school, goals for the student’s adult 
life. The picture here describes a good goal: one that is: specific, measureable, attainable, 
relevant, and time-bound.  
•  Post secondary goal are carefully selected based on what we know about the student and 

the desired outcomes for the future. 
•  The development of these goals are guided by information gained from age appropriate 

transition assessment.  
•  The team should engage in meaningful and creative discussions about the goals and what 

this will mean for the student as an adult and the impact on the student’s current 
educational program.  

(Facilitator: Tell the group that there will be more specific information about Age Appropriate 
Transition Assessment later in the presentation.)  
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Points to remember related to Post-Secondary Goals 
1.  These are adult life goals 
2.  These goals occur AFTER graduation  
3.  The Individuals with Disabilities Education Act (IDEA) requires that two areas be 

addressed in post-secondary goals and possible a third area if appropriate for the student 
These are required: 
1.   Education and/or Training after graduating from high school and 
2.   Employment after high school  
 
This is the optional one: 
3.   Independent Living following high school 

Although this is “optional” do not skip over this option too quickly. Many students, even 
those students in college prep courses, need some special instruction, services, 
or support to achieve the social and life skills to live, learn, and work as an adult.  
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Points to remember related to Post-Secondary Goals 
1.  These are adult life goals 
2.  These goals occur AFTER graduation  
3.  They must be measureable,….meaning they are always stated in a way that in the future if 

asked, “Did this person achieve the desired goal?” One could clearly answer “yes” or “no”. 

The next three slides review examples of goals in each area.  
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The next slide will explain why this meets the criteria of the IEP Transition Post School Goals 
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Explain why these meet the criteria of the IEP Transition Post School Goals 
 

1. This occurs AFTER high school  
2. This is started in a positive manner so as to suggest they are measureable.  

It does not suggest that John simply hopes to attend an education program, it 
says he will attend.  

3. Attending is measurable.  
One can say either “Yes John did attend” or “NO John did not attend”.  
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The following slide will explain why this does NOT meet the criteria of the IEP Transition Post 
School Goals 
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1. This goal does NOT occur AFTER high school . It occurs before he graduates 
2. This goal is NOT measureable.  

This goal suggests that John only hopes to audit a program. 
“Hope” is not observable or measureable. It is hard to measure whether this 
youth had a hope. If John hopes to attend South College, are we measuring 
whether he continued to “hope”? How do we know? 

A clear non-ambiguous statement allows one to clearly measure these outcomes . 
 
Some of the next goals are employment related and some are for other adult skills. 
Either is fine…It depends on what the youth needs. 
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(Facilitator, review additional examples if you feel that the group needs more review.  
OR 
If you feel the group understands, move quickly through the next several slides. Have the 
group discuss it and give you feedback.)  
 
The examples on this slide are NON Examples.  
The reasons they are NOT examples are stated on the slide  
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These are the corrected non-examples from the previous slide.  
The reasons why these are now acceptable examples are: 

1. All these occur AFTER high school  
2. All these are started in a positive and active manner so as to suggest they are 
measureable.  

The goals state that JT will attend 
3. Attending is measurable. One can say either “Yes he  did attend” or “NO he did not 
attend”.  
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The more specific the future employment vision, the more likely you are to select the most 
appropriate activities and course of study while in high school.  
Of course, the post school goals can change or be refined year to year. And that is the right 
thing to do if the targeted goal is determined to not be what the student is able to do or that the 
student wants to do.  
 
It is also a good idea to think about whether one wants full or part-time employment, in the 
community or sheltered, and whether support is needed or if the person can become 
independent.  
 
Sometimes the employment will not occur until after the student completes college or another 
training program. That also can be stated with the education goal (see John’s goal above).  
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Discussion: 
These goals meet the criteria because: 
1. All of these occur after high school 
2. All are positive statements and suggest these events WILL occur, which makes them 
measureable (one cannot accurately measure “hopes” or “plans”).  
 
(Facilitator: You may want to point out that correctly written goals will often lead to many 
questions that need to be answered. This is exactly what these goals are meant to do!  If they 
are specific, then we can start to envision the adult life and also can determine what needs to 
occur for success.)  
 
Questions that may occur to the IEP team when these goals are written include: 
Cary: Can she manage independently? Can she cook , clean, and remain safe? Does she 
have medication that she needs to manage? Can she pay bills? How much help does she 
need? 
 
Joe: Have arrangements been made with agencies so that he can move to the group home 
when he is ready? What type of home? How many people? Where should it be located? 
 
John: Even though he is in a dorm, he will need many skills to know how to navigate the 
practical aspects of the dorm as well as the social situations he will encounter 
 
CJ: He will have some support through his brother, yet he will need some independent skills 
and abilities as his brother will only be available in the evening to assist him. What does CJ 
need to learn in the next years so that he can function in his brother’s home? 
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This may be a difficult concept for people to accept. However, think about students that are not 
receiving services through the IEP. The school cannot guarantee they will be accepted to 
college or that they will successfully graduate college or even hold a job. The school is 
responsible, however, to provide a solid foundation so they are ready for these opportunities. 
The same is true for students on IEPs .  
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At this point, have parents review their IEP Post School goals.  
Are they individualized? 
Are they appropriate for their child? 
Are they written correctly? 
Are they based on the future plans and vision? 
Do they require change or updating? 
 
For those parents whose child does not have post school goals, have them start to draft some 
ideas.  
 
You may stop the presentation at this point and plan to go the next section at a different time. 
OR if time permits, move forward with AATA. A break at this point is helpful as the next area 
may be new information for many parents 
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As promised, we will now talk about Age Appropriate Transition Assessment or 
AATA.  
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The next section is Age Appropriate Transition Assessment (AATA) 
 
AATA is required to be documented on the transition plan by age 16. Therefore, data must be 
gathered well before that time in order to be able to document and use the information.  
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So what is AATA? The red words here emphasize the purpose of AATA. 
Important words are highlighted: 
•  ONGOING- throughout the years 
•  INDIVIDUAL – Not the same for everyone 
•  CURRENT and FUTURE – Helps define the future goals and helps identify what needs to 

be taught now in order to reach those goals 
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This is a visual to help you remember this important information from the previous slide.   
Note: Repetition may be seen in this section in order to make certain important points.  
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Several Important points to make from this slide: 
1.  The future planning and vision can be improved and refined by the use of AATA .  
Meaningful assessments can assist families to focus on employment, education and 
independent living outcomes that the student is interested, motivated and able to accomplish .  
 
2. Please note, AATA is not meant to LIMIT the possibilities, instead it helps the student 
understand what they need to work on , learn, experience and develop in order to meet the 
desired goal.  
 
3. AATA can also introduce possible adult careers or experiences that will help the student 
determine what will be the best career/job path, where I want to learn or live and how to 
structure adult life.  
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AATA includes 1) Formal and 2) Informal assessment methods and tools 
 
Formal assessment such as the Ohio Achievement Test and other standardized test provide 
some information that could be valuable, especially for those students going onto college.  
Additionally methods such as observation and interview with parents (informal tools) are also 
considered equally valuable.  
 
We will look at a few examples of each in the next few slides.   
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There is an emphasis on parent input. It is a central part of this process of the AATA process. 
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Note that many of the formal assessments focus on adult skills and adult life. Regardless of 
what tool is used, the focus must be on the student as he/she moves into adult life, not simply 
a score or grade. A score or number does not give useful information unless it is translated 
into how that will affect adult life.  
 
The informal assessments should also reflect on the projected adult life. For example, 
observations in the community or home related to independent living skills (such as problem 
solving and social interactions) should project how these observed skills will assist the youth in 
their adult life. Does the observation suggest the student needs additional skill development? 
How will this most successfully be accomplished?  
 
Much like planning for the MFE, when thinking about AATA information, consider: 
1.  The sources that one can currently use to gather information,  
2.  What is already known about the student, and 
3.  What additonal assessments need to be completed so that the team has adequate 

information to plan and assess progress 

40 

Transition Planning: Where to Begin? OCALI Parent Packaged Material 



Transition Planning: Where to Begin? OCALI Parent Packaged Material 



42 

There are may areas that need to be can be considered gathering information. This graphic 
gives you an idea of some of the areas that should be discussed. Some students will need a 
closer examination in some areas than in other areas.  

For example, a student with an autism spectrum disorder will need the IEP team to 
discuss and assess the area of social competency and independent living skills 
regardless of the student’s functioning level.  
A student that is planning to go to college or other another formal education program 
following high school needs to look carefully at what type of accommodations are 
required and then learn how to access this support for the educational program or 
school.  

 
Remember, there is no one” right” way to assess these areas. There is no one specific tool. 
Information can be gathered from what is already known about the student (historical) 
information as well as informal observation/checklists and will often also include some  formal 
standardized tools and career assessments.  
 
Let’s take a few minutes to examine the types of tools that can be considered and discussed 
when planning the transition assessments 
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As suggested before, AATA means we look at the student through the lens of the student as 
an adult, regardless of their functioning level or cognitive abilities. This can be different as 
when a student is young, we tend to think about “developmentally appropriate” and how to 
teach at that level. The next slide will let help get a better handle on this concept.  
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This slide reinforces the concept of “chronological and developmental”.  
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Yvette is 17 and has shown an interest and basic skill in pet grooming, It is conceivable that 
she could assist in a pet grooming business as she exits high school.  The assessment 
information on the left indicates that in some areas Yvette is developmentally below her 17 
years of age. Using the developmental lens in responding to this information, one would 
respond in these ways.  
  
Let’s compare a developmental view of Yvette with a chronological view.  
First Developmental: 
Yvette reads on a first grade level.  
•  In a Developmental View we might focus on finding first grade level reading materials to 

provide her both information and content while in school.  
Yvette cries when she is corrected.  
•  Because of her seemingly young developmental level, one might attempt to just ignore the 

emotional outburst and work through the tears. Or, some might find themselves wanting to 
rock and comfort Yvette as one would a young child.  

Finally, Yvette enjoys juvenile games such as Candyland. 
•  One would be tempted to engage her by playing these games in the classroom or for free 

time.  
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Let’s switch now to a chronological view: 
Reads on 1st grade level? 
•  In the adult world that she will be entering, we might fast forward our thinking to ask how 

we can teach her the important information that she will need to know, such as the pet’s 
name and the owner’s name? Or allergies that the animal might have.  

•  If this is not 1st grade level skill, then one needs to either target teaching specific 
information or possibly discover ways to modify the reading requirements (say by adding 
pictures) so that she will be successful in the literacy aspects of her chosen career.  

Cries when corrected?  
•  This may not be as easy for a customer or employer to overlook as a teacher or parent.  
•  So, now the chronological view allows us to think about what skills she needs to learn in 

order that she does not break down every time she is given a correction while working with 
the groomer.  

•  Or this may also tell us that her minimal coping skills will require a low demand job 
(although we do not want to under-estimate her abilities).  

 
Finally, we know Yvette is motivated by children’s games 
•  If we know that Yvette enjoys and is motivated by children’s games , perhaps we can 

expand her career options and potential success if we explore careers that offer the 
opportunity to play with children as well as  have some responsibility with animals. A day 
care that also has pets perhaps? 

 
These examples show that the information gained from AATA needs to be placed in the 
context of the next environment in order for it to inform the vision, the goals and the direction 
of the educational program.  
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Have a discussion about what the previous slides and participant’s thoughts as they viewed 
them.  
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REVIEW. BRING OUT POINTS: 
1.  The future planning and vision can be assisted by the use of AATA .  
2.  Meaningful assessments can assist families to focus on employment, education and 

independent living outcomes that the student is interested, motivated and able to 
accomplish .  

3.  AATA is not meant to LIMIT the possibilities, instead it helps the student understand what 
they need to work on , learn, experience and develop in order to meet the desired goal. 
They can also introduce possible adult careers or experiences that will help the student 
determine what will be the best career/job path, where I want to learn or live and how to 
structure adult life.  
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A visual representation of the information on the previous slide. This is a reminder about this 
important information. 
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Remember: AATA is future oriented. 
•  This means it helps take a good look at what we know right now about the student future 

goals and the current skill and interests related to those goals. AATA allows up to assess 
the student in light of the future. Assessment of future jobs , schools and living situations 
allows the identification of the skills needed to be successful in those situations.  

•  Parents, students and IEP teams can then compare the student’s current skills in those 
critical areas to the the required skills. The identified gap becomes the area of focus for 
course of student and IEP Annual goals (NOT Post Secondary  goals) 

 
He following slides demonstrate the importance of viewing the student as a young adult 
(chronologically) vs. a child (developmentally).  
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This is a visual example of the process using AATA to guide the identification of annual goals 
that will lead to where your child wants to be, that is, how AATA is related to both the annual 
goals and the post school goals.  
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This is an example of the results of an AATA process where important information was 

gathered through discussion and interview. It is NOT just 
numbers, scores, or percentiles. 
AATA 
answers Questions such as: 
”What can I do”? “What do I like 
to do”? 
“Where, when and how do I do my 
best work”? 
“How do I learn”?  
“What do I need to know in order  
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This is part of AATA as well. Knowing someone's hopes and dreams is valid data.   
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The activities used in future planning and the information that results can be used in the AATA 
process. These are not separate processes or procedures. They are all connected and should 
result in one picture for one person! 
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Now it is time to pull this all together and think about where to start. Families should start with 
what they know and what they want for the future.  
Explain clearly what the information means to them as the representatives of the family unit.   
It can be a story…. The next slide is an example 
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Allow time to read with comprehension. Read out loud if desired.  
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Review what this family’s story taught the team or brought to the team’s attention. Emphasize 
how valuable this information is in planning and creating the next steps 
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Review the 3 steps that were incorporated in this presentation.  
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Thank	  you	  for	  your	  par/cipa/on	  today.	  We	  hope	  you	  have	  enjoyed	  this	  presenta/on	  
on	  transi/oning	  to	  adulthood	  –	  where	  to	  begin.	  
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