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Process of FBA for Students with We Have 3 Opportunities
Complex and Challenging Needs to Change Behavior
1. Before (antecedent) the behavior occurs:
+ Identify a set of strategies 80% of interventions need to happen here
that could be used to
create a Positive Behavior 2. During (behavior) the occurrence of the
Support Plan behavior: staff model appropriate behavior by

managing themselves

3. After (consequencel) the behavior occurs: make it
right and teach skills rather than using discipline

Hartwig, 2015, Behavioral Practices for a Positive Learning Environment in the Common Core Era
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Building an Intervention Plan

*First step: Teach and reinforce Replacement Behavior
*Second step: Teach and reinforce Related Missing Skills
Don’t Forget both plans need to include:

+ Strategies to address identified challenges (Student Profile)

» Emerging skills built from next steps of strengths, skills,
and preferences (Form 4)

+ Strategies to address setting events (Form 1)
+ Strategies to address missing skills (Form 5)

Target Two:

Strengths Skills Preferences

Interventions that target the strengths, skills, and
preferences (form 4) that are a point of emerging skills

» Molly needs: * Rubin needs:
» Hands on activities » Music
» Music included » Building items
» Large motor movement > Computer

» Joe needs:

» Short times in large groups
» Environmental supports in gen ed
» Small group work to include fun
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Target One: Challenges

Interventions that target the challenges (student profile)
that increase the frequency or intensity of the target

behavior

+ Molly needs: * Rubin needs:
» Structured activities > Adjusted Reading Level
» Personal space » Choice/control

» Ability to finish work

+ Joe needs:
» Specific step by step directions
» Maybe written instructions
» Physical activity or movement

Target Three: Setting Events

Interventions that target the setting events (form 1) that
make the behavior more likely to occur

» Priming of work for gen ed classes
» Possibly small work group
» Communication practice to ask for clarification

» Molly needs: * Rubin needs:
» Extra supports on Mondays » Reduction of task demands on
» To be able to finish her tasks/work tired days
» As consistent a schedule as possible » Priming of reading materials

+ Joe needs:
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Target Four: Missing Skills Form6 |1 -

Quick Triggers and Setting Events

Interventions that target teaching and reinforcing related Mondays, Circle Time, Shelly, STUDENT PSEUDO-NAME:
missing skills (form 5) Being touched, Poor Molly

Communication Skills

* Molly needs: * Rubin needs:
» To learn circle time academic skills > To be able to cope with working
» To have a functional communication in small groups Replacement
system > To increagse rZadin Torme Beher Bchavior
» To learn how to calm herself comprehension ski?ls Molly screams How to ask for a
p loudly enough break to leave
to interrupt circle time
« Joe needs: Fh:ttea(;:ler'ts ? Molly escapes the l:iNDt X
; Instruction to crowded space and ow to as|
> To be able to work in larger groups class aw‘é’emics" someone to leave
» To ask for help her alone or not

» To acquire calming skills y touch her

[ Form 6 Molly Continued

—

Consequences

Molly’s Replacement Behavior

Resulting Consequences
Molly escapes circle time

intermapting imstmaction How to ask for a break

AND

Aide came to Molly
Adults & peers move
away

Molly will be able to

protect her own personal tO Ieave circle time

Molly takes a break
Sometime, Molly sits at
table by herself and
finishes work

space and help regulate
her sensory system

AND How to ask someone
to leave her alone or not touch her

Long-term Outcome Related Skills

Molly will be able to participate in L
circle time without screaming, Improve skills
without leaving, and with abilities that are part of circle

to complete academic activities. time
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TEAM: OCALL STUDENT PSEUDO-NAME: Molly
Form 7a

REPLACEMENT SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part a) How to ask for a break to leave circle
time AND How to ask someone to leave her alone or not touch her

INTERVENTION. What specific intervention(s) will be the new siall? (EBP)
1) Use of simple Social Narratives (Taking a Break from Circle) - 2) Social Scripting with
pictures/photos for social-emotional situation - 3) Social Rehearsal and Priming to teach use of
Break card,

4) Remind and practice asking for a break using a break card or simple switch (I need a break”)

the

Music and hands on activities with a predictable learning environment to include: tighten up on daily
routine, timers, use visual schedule with whole class and Molly- daily and activity schedule. Visual
support to give directions (“ex: time to sit”). Prompt to use break card in circle time when she begins
to lose focus/interest.

ENVIRONMENTAL MODIFICATIONS. What modifications to the environment will be necessary to achieve an
that s and may also triggers?

PP
include the way others act and react.

Visual Supports (See Learning Style section for specific ideas)
Seating preferences: Plenty of personal space. Pair with Jason and LT instead of Shelly. Allow all
others to come to circle first to help her see the transition start and progress before she is asked to
come.

Form 7b TEAM: OCALI STUDENT PSEUDO-NAME: Molly

REPLACEMENT SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part b) How to ask for a break to leave circle
time AND How to ask someone to leave her alone or not touch her

SENSORY. Will i

i [ i using the
new skill or to reduce setting events and triggers?

Space, predictability of circle activities. Music. Own seat in circle - will try rocking chair and cube
chair. End of table, chair at circle next to Jason or L.T.

SOCIAL AND - What soc d supports will be needed? How will
Instruction in these areas be provided to p kill or to d
triggers in the way oth tothe student.

Prompting to use social scripts and Break Card intervention. , Include Musical activities with peers.
Structure the social interactions initially. Use social narratives with many pictures to show
interaction during circle time.

REINFORCE. How will Motivation and Reinforcement be bullt into the plan?

Music added to circle time; Choices on Schedules; Hands on learning activi circle time. Molly

can leave circle time as soon as she requests a break with card or switch

DATA. How will progress towards the new skill be measured?

Will measure the frequency per circle time and per week. Also will record duration of event. Aide
will count and time events during circle time. Teacher/psychologist to graph data.

00000

Molly’s Related Missing Skills

Improve Molly’s
academic skills
so she is less likely
to escape or
leave the group

00000
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Form 7C TEAM: OCALI STUDENT PSEUDO-NAME: Molly

RELATED SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part c) Improve Molly’s academic skills for circle
time so that she is less likely to want to escape or leave the

P
INTERVENTION. What specific intervention(s) will be used to teach the new sKill? (EBP)

Individualized instruction (ABA) in math skills: (example: “Same/ Different,” “Big and Small”); direct

one to one instruction in calendar, weather, counting, and letter/word skills used in circle with
hands on approach

L VLE. What strategies o illbe used to imp: i Skl
students learning style and needs?

Will use manipulatives to teach skills, limit verbal to one/two words

Will teach one to one and then once she is successful, will move the same manipulatives/objects to
the circle activity for Molly to respond to within the demands of the circle.

Will use objects that she enjoys.

TIONS. What modifications & will
environment that is supportive of learning new skills and may also red i
include the way others act and react.

y
or triggers?

Will teach at table where she is comfortable.
Seating preferences: Plenty of personal space.
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instruction in these areas

RELATED SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part d) Improve Molly’s academic skills for circle
time so that she is less likely to want to escape or leave the group

| SENSORY. Will the student require sensory/biological adaptations or interventions to promote learning and using the |
new skill or to reduce setting events and triggers?

Will provide a quiet sensory break before the demands of academic instruction. Have fidgets
available duringone to one teaching time.

SOCIAL AND COMMUNICATION, What social-emotional and communication supports will be needed? How will

TEAM: OCALI STUDENT PSEUDO-NAME: Molly

skill or d

trigger.

Practice using social scripts and Break Card intervention.
Introduce TOBI (True Object Based Icons) communication system

d y

activities.

REINFORCE. How will Motivation and Reinforcement be bullt Into the plan? C d

Will use objects that she enjoys to teach and practice math concepts. In circle she can hold/play with
the object once she answers the math question. Music added to circle time; Choices on Schedule for
one to one teaching time; Hands on learning activities at one to one

DATA. How will progress towards the new skill be measured?

Will track progress of mastery of concepts in both 1-on-1 setting and in circle time. Amount of
accurate responses /All opportunities.

Form 6 Joe Continued |

Consequences

Given more direction to sit
and do work, adults may
come closer to him or may
just give directions, as he
bolts for the door adults

follow, when he returns he
is assisted to clean up the
materials, he is assisted to
organize and complete
assignment

Resulting Consequences

Joe escapes large group setting
without escalating behaviors
and gets help with

understanding directions

Joe is able to I

group setting

ask for clarification if needed, and »
then complete work in the large

Long-term Outcome Related Skills

isten to directions, N
A way to communicate, ‘1

don't understand” or ‘I need
help”, calming strategies
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Fo rm 6 Quick Triggers and Setting Events TEAM: OCALI

| Teacher direction to sit or to work,
general education classroom, large Joe
group, teacher vs. aide directions

N Replacement
Target Behavior Behavior

:!ﬁ:si"v:th Joe Function of Behavior Joe will be able
looking away to show a pass
from teacher, Escape the large group that allows him
then escalates to setting and to go to home
pushing books assignment/directions base and ask for

offthe desk, given by teacher clarification of
icki directions while

kickin, d

Jing dov he calms down

bolting down the
hall

STUDENT PSEUDO-NAME:

Joe’s Replacement Behavior

Joe will be able to
show a pass
that allows him
to go to home base
and ask for
clarification of directions
while he calms down
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Form 7a TEAM: OCALL

STUDENT PSEUDO-NAME: Joe

10/16/17

REPLACEMENT SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part a) Joe will be able to show a pass that
allows him to go to home base and ask for clarification of directions while he calms down

INTERVENTION. What specific intervention(s) will be used to teach the new skill? (EBP)

Direct instruction showing use of the visual supports: home base pass; reminder list of how to ask for
help with an Tdon’t calming list

LEARNING STYLE. What strategies or methods will be used to Improve learning and skill development that match the
students learning style and needs?

Priming for Joe before he goes to the gen ed class about what the work will be each day
Assessment and pre-teaching of any content skills he doesn’t have
Written directions to verbal i ions and allowing for processing time

TAL MODIFICATIONS. What modifications to the environment will be necessary to achieve an
environment that is supportive of learning new skills and may also reduce setting events or triggers? Modifications
include the way others act and react.

Preferential seating in a spot where Joe is most comfortable in the large group
Seating near helpful peers

Joe’s Related Missing Skills

A way to communicate
“l don’t understand” or
“l need help”
and he needs
calming strategies

00000
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Form 7b TEAM: OCALI STUDENT PSEUDO-NAME: Joe

REPLACEMENT SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part b) Joe will be able to show a pass that
allows him to go to home base and ask for clarification of directions while he calms down

SENSORY. WIlI the student require sensory/biological adaptations or Interventions to promote learning and using the
new skill or to reduce setting events and triggers?

Explore locations in the classroom that have the least amount of noise
Explore use of ear buds/ear plugs to lessen noise (work with 0T)

[SOCIAL AND COMMUNICATION. What social-emotional and communication supports will be needed? How will |
Instruction in these areas be provided to promote learning the replacement skill or to reduce setting events and

triggers? in the way others the student.

Visual supports: home base pass; reminder list of how to ask for help with an assignment I don’t

understand; calming strategies list

Social narratives: how to get help; what to do when I don’t understand directions; going to home
ase

ORCE. How will Motivation and Be built into the plan?

Conduct assessment to discover reinforcers while starting with cars, music, and computer.
Setup a token system that lets Joe earn a token for each time he stays in the large group while
remaining calm, uses pass to go to home base, and asks for clarification. Tokens will lead to him
earning a self-chosen reinforcer.

| DATA: Fow will progress towards the new skill be measured?

Track Joe's use of the new visual supports and see if data on the behavior is lessening in frequency.
Also use self-monitoring chart to track increase of new behaviors.

00000

Form 70 TEAM: OCALI STUDENT PSEUDO-NAME: Joe

RELATED SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part c) A way to communicate “1 don’t understand”
or "I need help” and he needs calming i

INTERVENTION. What specific intervention(s) will be used to teach the new skill? (EBP)

Direct instruction showing use of the visual supports: reminder list of how to ask for help with an

don’t calming list
Practice with verbal phrases communicating “I don’t understand” or “I need help” to teacher/peers
Direct learning calming (deep breaths, hand press, etc.)

TEARNING STYLE. What strategies or methods will be used to Improve learning and skill development that match the
students learning style and needs?

Give processing time during direct instruction
Written for the and calming

th

ronment will be necessary to achieve an
environment that is supportive of learning new skills and may also reduce events or triggers?
include the way others act and react.

Conduct direct instruction in a quiet area

ENVIRONMENTAL MODIFICATIONS. What modifications to the en:
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Form 7d — STUDENT PSEUDO-NAME: foe

RELATED SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part ) A way to communicate I don't understand”
or “I need help" and he needs calming strategies

Quick Triggers and Setting Events TEAM: Jiminy Cricket
{Form 1)
Being asked to join a small group

[SENSORY. Wl the student require sensory/biological adaptations or Interventions to promote learning and using the | Being given school work heperceives STUDENT PSEUDO-NAME:
new skill or to reduce setting events and triggers? as “stupid” ortoo hard ortoo long Rubin

Explore what calming strategies reduce Joe’s anxiety Current Being encouraged to try work he
Geta sensory choice before one to one instruction Challenging doesn't want to try
Behavior Pat

New Desired
Behavior Path
[SOCIAL AND COMMUNICATION. What soeial-cmotional and communication supports will be necded? How will |
instruction in these areas be provided to Tearni "
triggers? d includ in the way

Video modeling showing calming strategies and communication with visual supports and verbally

Practice with peers in small group asking for help and communicating his feelings, before moving Rep lacement
into larger classroom Target Behavior Behavior
(Form 1) —
Rubin puts his 3 N Goto classhelp
Function of Behavior (Form 3) .
REINFORCE. How will Motivation and into the plan? d head down on desk and do choice
activities. his desk and R work until staff can
cond, does not ubinis putting his support difficulty
Build atoken system for is use ofth ication tool complete his head down to avoid with assignment or
uild a token system for his use of the new communication tools assignments or doing work because can help Rubin see
join his it's difficult and/or he the connection of
assigned small v
DATA. How will the new skill ‘o thinks itisn’t the assignment to

his future.

group important.

Track use of visual supports and verbal communication. Track learning steps of calming strategies.

Form 6 Rubin Continued

Rubin’s Replacement Behavior

Resu lting Consequ ences

Consequences (Fons 1) Rubin avoids the workuntil
Staff repeat requests for him

lotry e warkcor o ihs Tre Hap dasks being used Go to class help desk and do

small group by all students so it doesn't
Peers encourage himto join s:thim apart

. .
ova b st the work Rusin docs’ witdraw nd choice work until staff can
Sometimes hethreatens staff behavior
and/or punches

fumiture/wallsfockers Nomoro Su pport d iffi cu Ity With

detention/suspension.
Is sent to the office and

o doen assighment or can help Rubin
—— see the connection of the
T assignment to his future.

Calming skills
How to work with peers outside
his social aroun

Long-term Outcome
Rubin is ableto participatein

classes and ableto askfor help
and/or connection of materials
when needed.
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Form 7a TRAN By Crichet STUDENT PSEUDO-NAME: Rubin

REPLACEMENT SKILLS PLAN: HOW TO TEACH AND REINFORCE (Parta)
Replacement Behavior: Go to ED class Help Desk and do choice work until staff can support
difficulty with assignment or can help Rubin see the connection of the assignment to his future.

[TNTERVENTION. What specific intervention(s] will e new skill? (EBP)

Direct Instruction to whole class about Help Desk, and then individualize for Rubin as needed
Direct nstructon o wholeclass about Choice Work flders, and then individualize for Rubin 23 needed

Seriping 1o show how to ask for help

[TEARNING STYLE. What strategies or methods will be used to Tmprove Tearning and skill development that match the |
students learning style and needs?

Low amounts of verbal directions; use writing, drawing, visual supports

Humor

Build relationship

Positive for successive (not ob text or emall)

[ENVIRONMENTAT MODIFICATIONS. What modifications to the environment will be necessary toachievean |
environment that is supportive of learning new skills and may also reduce setting events or triggers? Modifications
Include the way others act and react.

Have Help Desk close to Rubin's seat
Make Choice Work interesting
Encourage all students to use Help Desk and Choice Work Folders

10/16/17

Rubin’s Related Behavior

How to use computer to adjust
reading level

Calming skills

How to work with peers
outside his social group
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Form 7b TEAM: iminy Cricket STUDENT PSEUDO-NAME: Rubin

REPLACEMENT SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part b) GO 10 class help desk and do
choice work until staff can support difficulty with assignment or can help Rubin see the
connection of the assignment to his future.

[SENSORY. Wil the student require sensory/blological sdaptations or Interventions to promote learnlng and using the |

new skill or to reduce setting events and triggers?

No sensory needs identified at this ti
Be aware of med side effects and lack of sleep; adjust task demands If necessary

emotional and communication supports will be needed? How wi
instruction in these areas be provided to promote learning the replacement skillor o reduce setting events and
triggers? d Supports include stu

Soclal Narrative teaching about social behaviors for the Help Desk and Cholce Work folder
Soclal Narrative/Video modeling of how to ask for help and that it's ok to need help

REINFORCE. Hoy and Tato the plan?

Positive reinforcement every time he uses the Help Desk and Choice Work Folder, including: time to research cars
and being a mechanic; time to design and build items; time to listen to mus

Form 7c¢ e

n computer
BATA How will e new sKIllbe measured?
Data will be kept on target behavior and replacement behaviors

niny Cricket STUDENT PSEUDO-NAME: Rubin

RELATED SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part c)
Related Skill(s): How to use computer to adjust reading level; Calming skills; How to work with
s outside his social group

[TNTERVENTION. What specific latervention(s) will be used to teach the new siill? (EBP)

the reading works
Social narratives, visual supports, mobile supports, video modeling to teach calming skills and social skills
Rule cards for small group structure and routines

[TEARNING STYLE. What strategles or methods will be used to Tmprove learning and skill development that match the |
students learning style and needs?

One to one instruction not in front of his peers

Give him access to reading assignments early to give him time to adjust the reading level and preview it

Use music and building items in small group practice at f

Use interest in cars and becoming a mechanic to practice new skills (e.g. compare self-regulation to tuning an engine)

Teatlons o the environment will be necessary (6 ad
environment that s supportive oflearning new skils and may also reduce Setting events or triggers? Modifications
include the way others act and react.

AviBabitty of s laptop or resding leeladfuscents
Aplace to practice calming skill
Start off with choice of peers for smal group work
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Form 7d TEAM: JiminyCrcket

STUDENT PSEUDO-NAME: Rubin

RELATED SKILLS PLAN: HOW TO TEACH AND REINFORCE (Part d) How to use computer to adjust reading
level; Calming skills; How to work with peers outside his social group

[ SENSORY. WIlT the student require sensory/blologieal sdaptations or Tnterventions to promote learalng and ustng the |

new skill or to reduce setting events and triggers?

No sensory needs identified at this time.
Be aware of meds and lack of sleep that may affect his ability to remain calm

[ SOCIAT AND COMMUNTCATION. What soclal-emotional and communication supports will be needed? How will |
instruction in these areas be provided to p 0 skillor to
triggers? Inter d includ in the way others to the student.

Social narratives and video peers and small group work
Peer to peer supports within small groups

Mobile supports for calming skills

Build choice into small group work at first

Specific to the behavior/skill being taught, does the support plan include the following?

1\/ Strategies that eliminate or decrease SETTING EVENTS

Intervention that reduce or avoid TRIGGERS

Modifications or adaptations to the ENVIRONMENT

REINFORCE. How will Motvation and e bullt Tnto the plan? C and
activities.

Positive i Kills. Point can earn: time to
research cars and being a mechanic; time to design and build items; time to listen to music; time on computer; choice
time

Individualized REINFORCEMENT strategies using student interests?

behavior?

2
3
4. Student PREFERENCES, STRENGTHS as part of the plan?
5
6

Interventions that help avoid REINFORCING CONSEQUENCES of the challenging

7. Plans to TEACH new skills that were identified in STUDENT CHALLENGES?

DATA. How will T+ the new

Continued tracking of target behavior
Tracking of new skills: use of reading level adjustment tools; use of new calming skills; working positively with small
groups including unfamiliar peers

8. Strategies to address SENSORY based challenges or needs?

9. Social and communication supports when identified as an area of challenge?

10.  Strategies to specifically teach the SUBSTITUTE skill?
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Behavior Plan Steps Chart

Creating an indvidualized Behavior Support Plan
Complete Each step
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GUIDING QUESTIONS
REPLACEMENT/RELATED Behavior Plan

What is need specific to the Target
Skill?

INTERVENTION.
Will a specific intervention(s) be used to teach teach the
new skill? (EBP)

Social Competency Intervention?
Academic Strategy? Communication
Intervention?

Emotional or Sensory Regulation
Method?

LEARNING STYLE. What strategies or methods will be used
to improve learning and skill development that match the
students learning style and need

Instructional Style or Environment?
Accommodations ?
Tools?

ENVIRONMENTAL MODIFICATIONS. What modifications
to the environment will be necessary to achieve an
environment that is supportive of learning new skills and
may also reduce setting events or triggers? Modifications
include modifications in the way others act and react.

Visual Supports to the environment?
Changes to support sensory needs?
Do peers or adults need to learn how
to manage their own actions to
decrease stressors?
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REPLACEMENT/RELATED Behavior Plan

GUIDING QUESTIONS

What is need specific to the Target Skill?

SENSORY. Will the student require sensory/biological adaptations or
interventions to promote learning and using the new skill or to
reduce setting events and triggers ?

Needed sensory experiences?
Sensory breaks?
Supports for sensory regulation?

student.

SOCIAL AND COMMUNICATION. What social-emotional and
communication supports will be needed? How will instruction in
these areas be provided to promote learning the replacement skill
or to reduce setting events and triggers? Interventions and Supports
include modifications in the way others communicate to the

Teaching others in the environment how to
communicate with the person?

Visual supports for social and/or
communication skill building?

Strategies to teach social competence?

REINFORCE. Ways to add Motivation and Reinforcement

using special i as part of
the educational program?

worksheet)?

DATA. How will progress towards the new skill be measured (Data

What are ingful indi s of
success?

Form 7a A

REPLACEMENT SKILLS PLAN: HOW TO TEACH AND REINFORCE (Parta)
Replacement Behavior:

STUDENT PSEUDO-NAME;

INTERVENTION. What (5] will be used to teach

YOUR TURN S

(EBP)

VLE. What jies or methods will P
students learning style and needs?

ENVIRONMENTAL MODIFICATIONS. What modifications to the environment will be necessary to achieve an

d skl match the

..... may also
include the way others act and react.

triggers?
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BONUS Webcasts

Included with this series is a set of BONUS webcasts
on evidence-based and promising practices with
examples that can help you build the behavior

intervention plan

If you are looking for more ideas to support answering
these guiding questions and what your individual
needs, check out the BONUS EBP webcasts
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