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Linking Research to Real Life.

Joe Case Study




Joe Case Study

Joe is a 14-year-old boy educated in his neighborhood school. He is in a regular
education classroom for a portion of his educational day and also receives part of
his instruction in a small group in the “resource room”. Sometimes the special
education aide is available to assist in the regular education classroom and
sometimes he attends with no assistant.

Joe can read simple, clear directions and understands familiar questions in a
written format. He has difficulty following a story that is more than a paragraph in
length. Math is a strength. He understands the concepts well and can complete
the worksheets with little assistance; however, he becomes stressed if he is
required to write for more than 15 minutes. When he is able to work on the
computer or keyboard, he can attend to the academic task for up to 30 minutes.
Verbal directions and instructions are very hard for Joe to understand. He easily
becomes confused when the teacher gives two- or three- step directions or when
she speaks quickly. Others have noticed that Joe is more likely to respond
promptly and accurately when the aide gives the directions, instructions or
requests.



Joe Case Study

Joe can answer questions in short phrases, if they are familiar. He has difficulty expressing himself verbally in
situations that are emotional or when there is much activity in the environment. He is more successful
verbally when he is given “wait time” after he is presented with a question.

Joe is most comfortable in small social groups or one-on-one social interactions. He has been observed to
pull away when others come close. It is difficult for him to participate in large groups. Joe generally chooses
to interact with three boys in the class. These are the boys that are quiet and tend to be interested in books,
computers, cars, and music.

Joe is very selective and has a narrow range of clothing items that he will wear. He also is very particular
about the types of foods he will eat — mostly chips, crackers, french fries, and he will separate lunchmeat,
cheese and bread on a sandwich and eat each individually.

CONCERNS: In the general education room, when asked to sit in his chair and work during class, Joe will
continue to stand in the middle of the classroom and look away from the adult (usually the teacher). When the
adult tells him again to get to work, Joe looks for the nearest desk, pushes the books to the floor, may kick the
books, and starts to run to the door. He will run out of the door and down the hall an adult does not intercept
and physically stop him. When he returns to the class, he is assisted (generally by the aide) to pick up the
materials, organize his work and complete the assignment. Baseline: 2 times a day approximately 3 days a
week.

TEAM IDENTIFIED BEHAVIOR:
An episode that begins with Joe standing, looking away from teacher, then escalates to pushing
books off the desk, kicking, and bolting down the hall



Antecedents

+ Large Group

» Teacher vs. Aide directions?

* Teacher direction 1) To Sit 2)To Work
* General Education Classroom

/

Setting Events

+ Activity of the large
group

» Space issues of the
desk

» Lack of auditory
processing time

* What is the assignment?

« Communication
requirements

-

Triggers

+ Teacher
verbal
request to
sit and
complete
assighment

-

4 )
Consequences

* As the behavior escalates, Joe is
given more direction to sit and do

> work.

* Adults may come closer to him or
may just give directions

Episode: Begins with
Joe standing, looking
away from teacher,
then escalates to
pushing books off the
desk, kicking, and
bolting down the hall
* As he bolts for the door, adults
follow
* When he is returns, he is assisted
to clean up the materials
* He is assisted to organize and

complete assignment
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Factors that Increase the Behavior (Reinforcement)

* Behavior escalates as the teacher increase the requests
+ Joe temporarily leaves the situations

+ Joe is provided assistance to comply with the academic

demands when he returns




Data and Your

Student

Form 2

Behavior Begins with Joe
standing, looking away from teacher,
then escalates to pushing books off

the desk, kicking, and bolting down
the hall

What are you going to measure? And
when?

Number of episodes
All day in gen ed classes

What would be the best way to measure?

Frequency

Who is going to create the data sheet?

Intervention Specialist

Who will be responsible to track the data?
Graph the data?

Track: General education teacher,
intervention specialist, aide
Graph: Intervention Specialist

When will the team meet to review data?

Every 2 weeks until progress is shown. Then
every 3 weeks.




Form 5

Begin with Success:

Recognize the YOUR
Individual’s Strengths,
INDIYIDUAL

Preferences, Interests

Communication

COPING SKILLS
Not Sure

Can handle large class

for a short time

Physical Attributes

Can use short
phrases

Well coordinated with
gross motor skills

Academically Functional Skills
related areas With environmental
Math support, Joe can be
independent in a

general education
classroom

Self Monitoring and Self
Regulation of Sensory Needs
Knows when he gets
overloaded and needs to
leave

Work Habits
Can work well
on computer

Personality

In small groups, his Motivators and Self _

unique personality Reinforcers Determination c Social

comes out and is Cars, Skills ompetence
Computers, Often knows In small group with

appreciated familiar boys he is

very capable of
participating

what he wants
and needs

Books, Music




THE WHY WORKHEET: ( Worksheet for

What is Causing the Behavior? Why Does it Continue?

Review what you have discovered

When Joe is
faced with these Setting

Being in a large groups; not understanding the assignment; not having enough time to process verbal directions;
difficulty with communication

And these Immediate
Triggers...

Teacher’s verbal request to sit and finish work

He/she engages in this
Behavior:

Joe standing, looking away from teacher, then escalates to pushing books off the desk, kicking, and bolting down the
hall

Which results in these
Reinforcing Consequences

Given more directions; followed down the hall by adult; given his assistant who helps him get reorganized

Function of the Behavior.

Based on the information of the above setting events, triggers and consequences, Joe receives the following benefit(s) or function(s)
from the behavior (select one or more):

Obtains a Desired
Object , Person, Activity
X | or Experience

What is Obtained? His assistant

Why Does he/she want this? Maybe to fill in the missing communication and organizational skills

Sensory Experience or
X | Physiologic Benefit

What is the sensory experience/benefit? Gets to leave the large group setting which may be too loud

Escapes an undesirable
Task, Activity, Person or
X | experience:

What is escaped? Doing the assighment independently and the large group classroom

Why does he/she wish to escape this? Maybe due to lack of understanding directions or the task itself; possibly noise

Provides Communication

What is he/she communicating? Frustration; lack of understanding; “I need help”

Other
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Individual Challenges Related to Behavior
(To Help Identify Antecedents and Consequences)

Form 3

Individual Strengths Related to
Behavior

(To Help Identify Strategies)

3

Learning
Challenges and
Uneven Skill
Development

Understanding verbal information; lengthy written information (more than a
paragraph); handwriting

Environmental

Difficulty with large classroom environments for learning
Challenged with mid-large social groups

Can read; understands familiar written
questions; can write for about 15 minutes;
math; computer up to 30 minutes

Learning and
Skill
Development

Small groups and limited distractions of

auditory and visual Environmental

A Matches
Mismatch and
Change
Sensory/Biological Handwriting is difficult; narrow food choices; limited types of clothing Likes chips and crackers and french fries; likes Sensory/
Sensitivities and food to be “organized"; likes specific clothing Biological
Preferences Preferences
Impact of Medical
Concerns

. . . . . . . Able to answer verbally short phrases of Successful

Social, Emotional Difficulty understanding verbal directions; difficulty expressing emotions verbally; factual information (non-emotional); most Social. &

&Communication
Challenges

trouble asking for help verbally

successful socially 1 on 1; has 3 classmates
that he works well with; communicates most
effectively with aide

Communication

Large social settings not motivating; interests do not include academic subjects

Difficult to Motivate Books, computers, cars, music M°t'|"?t'°"t&
& Narrow Interests nterests
> N\
N

What are the Underlying Contributors to and Function of the Behavior (THE “WHY WORKSHEET”)

hen __ Joe_

is faced with the stressors of these setting events large group setting & verbal directions

and these immediate triggers __teacher’s verbal request to sit and work

he/she engages in the identified behavior (above) which results in this type of reinforcing consequence Followed

down the hall; given assistance.

These identified factors result in the behavior serving the following function(s) or benefit(s) for the individual (1 or more):

O A Sensory Experience or Physiologic Benefit : gets to leave large group

O A Desired Object , Person, Activity or Experience: help from aide

O An Escape from an undesirable Task, Activity, Person, etc.: doing the assignment and the large group

O AWay to Communicate: lack of understanding; frustration; | need help”

Q Other Functions:

.

WHAT’S MISSING?
Behaviors are indications of a missing or needed skill that will address
issues identified in Step 2.
What skills does the individual need (that were NOT identified in Step 3)
in order to change the behavior of concern?
(Example: Social, Communication, Academic, Coping, Emotional
Regulation, Self Help, etc.)

Effective Communication Skills
Coping Strategies
Learning to better understand verbal directions/
information could assist to reduce anxiety and resulting

behaviors

N\
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Form 6 Part One

What REPLACEMENT skill needs to be taught to and

used by the Individual? This skill will serve the

same FUNCTION as the behavior of concern (Step 2 and 4)

Joe will be able to show a pass that allows him to go to home base

Form 6 Part One

at RELATED Skills should be taught
improve the individual's access to and
participation in LRE? (Step 4)

A way to communicate “l don’t understand” or “I need help”

and ask for clarification of directions while he calms down

v

] Form 6 Part Two

Plan to Teach and Reinforce REPLACEMENT Skills

Interventions to
Address Behavior

KN

Calming strategies

. Form 6 Part Two

Plan to Teach and Reinforce RELATED Skills \

INTERVENTION. Will a_specific intervention(s) be used to teach the new skill? (EBP)
Direct instruction showing use of the visual supports: home base pass; reminder list of how to ask for
help with an assignment | don’t understand; calming strategies list

LEARNING STYLE. What strategies or methods will be used to improve learning and skill development
that match the students learning style and need (Step 3)

Priming for Joe before he goes to the gen ed class about what the work will be each day
Assessment and pre-teaching of any content skills he doesn’t have
Written directions to accompany verbal instructions and allowing for processing time

ENVIRONMENTAL MODIFICATIONS. What modifications to the environment (Step 1 and 3) will be

necessary to achieve an environment that is supportive of learning new skills and may also reduce

setting events or triggers (Step 2)? Modifications include modifications in the way others act and

react.

Preferential seating in a spot where Joe is most comfortable in the large group
Seating near helpful peers

SENSORY. Will the individual require sensory/biological adaptations or interventions (Step 1&3) to

promote learning and using the new skill or to reduce setting events and triggers (Step 2) ?
Explore locations in the classroom that have the least amount of noise
Explore use of ear buds/ear plugs to lessen noise (work with OT)

N

INTERVENTION. Will a_specific intervention(s) be used to teach teach the new skill? (EBP)

Direct instruction showing use of the visual supports: home base pass; reminder list of how to ask
for help with an assignment | don’t understand; calming strategies list

Practice with verbal phrases communicating “l don’t understand” or “I need help” to teacher/peers
Direct instruction learning calming strategies (deep breaths, hand press, etc.)

LEARNING STYLE. What strategies or methods will be used to improve learning and skill
development that match the students learning style and need (Step 3)

Give processing time during direct instruction

Written directions for the communication and calming strategies

ENVIRONMENTAL MODIFICATIONS. What modifications to the environment (Step 1 and 3) will be

necessary to achieve an environment that is supportive of learning new skills and may also reduce

setting events or triggers (Step 2)? Modifications include modifications in the way others act/

react.
Conduct direct instruction in a quiet area

SENSORY. Will the individual require sensory/biological adaptations or interventions (Step 1&3)

to promote learning and using the new skill or to reduce setting events and triggers (Step 2) ?
Explore locations in the classroom that have the least amount of noise

Explore use of ear buds/ear plugs to lessen noise (work with OT)

Explore what calming strategies reduce Joe's anxiety

SOCIAL AND COMMUNICATION. What_social-emotional and communication supports (Step 1 and 3)

will be needed? How will instruction in these areas be provided to promote learning the replacement
skill or to reduce setting events and triggers (Step 2)? Interventions and Supports include
modifications in the way others communicate to the individual.

Visual supports: home base pass; reminder list of how to ask for help with an assignment | don’t
understand; calming strategies list

Social narratives: how to get help; what to do when | don’t understand directions; going to home base

REINFORCE. Ways to add Motivation and Reinforcement (Step 3)

Conduct assessment to discover reinforcers

Set up a token system that lets Joe earn a token for each time he stays in the large group. Tokens will
lead to him earning a reinforcer identified in the assessment.

kDATA' How will progress towards the new skill be measured (Data worksheet)? Track Joe’s use of tly

new visual supports and see if data on the behavior is lessening in frequency

SOCIAL AND COMMUNICATION. What_social-emotional and communication supports (Step 1 and

3) will be needed? How will instruction in these areas be provided to promote learning the
replacement skill or to reduce setting events and triggers (Step 2)? Interventions and Supports
include modifications in the way others communicate to the individual.

Video modeling showing calming strategies and communication with visual supports and verbally
Practice with peers in small group asking for help and communicating his feelings

REINFORCE. Ways to add Motivation and Reinforcement (Step 3)
Conduct assessment to discover reinforcers

Build a token system for his use of the new communication tools

DATA. How will progress towards the new skill be measured (Data worksheet)? Track use of visual
supports and verbal communication. Track learning steps of calming strategies. /




Reinforcement and Your Individual

List what is reinforcing to your
individual. If you aren’t sure, what are
you going to do to find out?

Form 7

Not sure yet. Going to conduct

Reinforcement surveys.

What type of reinforcement would work
best for the individual and targeted
skills? Consider intrinsic/extrinsic
motivators.

Want to help Joe see his academic abilities and know he can do
the work for the intrinsic.

Will set up system after assessment of reinforcers. Probably a
token system to earn a desired reinforcer.

What will be the schedules of
reinforcement:

-how often

-how much

-who is giving

-how will you record data about it
-when/how will you review, update,
revise

Will reinforce each time he stays in the large group and when he
asks for help.

Will reinforce each new step in the new communication and
calming strategies as he learns them.




