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Understanding and Addressing
Challenging Behaviors of
Individuals with Complex Needs

Webcast Series Part Eleven:
SART

Chris Filler,
Program Director Lifespan
Transitions Center

Wendy Szakacs,
Regional Consultant

SINCE LAST WEBCAST: YOU FILLED
IN REINFORCEMENT CHART

Reinforcement and Your Individual

List what is reinforcing to your
individual. If you aren’t sure, what are
you going to do to find out?

What type of reinforcement would
work best for the individual and
targeted skills? Consider intrinsic/
extrinsic motivators.

What will be the schedules of
reinforcement:

-how often

-how much

-who is giving

-how will you record data about it
-when/how will you review, update,
revise




3/12/14

SINCE LAST WEBCAST: YOU FILLED IN
STEP 6

—* Begin to Develop a Strategy Based Plan
for YOUIndividuaI

Origin of SART

As we presented “Understanding and Addressing the
Challenging Behavior of Individuals with Complex
Needs” training and webinars:

*  We found confusion about application and
implementation when evidence based strategies
were shared

* We heard, “Been there and done that”

* We were told that certain strategies worked for
everyone except “that individual”

» We discovered educators and families were
struggling with “why” a strategy/intervention worked
or didn’t work




Our Question Became:

o Wl e i cu

Evidence Based and Promising
Practice

“The best measure of effectiveness of an intervention
is whether it is effective for a particular individual. It
is of utmost importance to collect and analyze data
when using interventions with a student with autism. If
an intervention results in positive change for a
particular student and you, as an educational
professional, have data to support that, then the
intervention is evidence-based for that student.”

TARGET: Texas Autism Resource Guide for Effective Teaching, retrieved 10/3/11
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WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

Individualized,
Positive Motivating Teaches What
Reinforcement To Do

\

Predictable
and
Consistent

\

Visual/ Reliable
Tactile Implementation
h N

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

Support learning academics, skills
and routines

Remain constant, unchanging
Consistent across environments,
persons

Visual/

Tactile ‘

Mechling, 2007; Simpson, 2005



Interactive Word Wall

Created by Shawna Benson
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Then Adam goes out to unlock the bin
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Timetimer.com

Sharin Timer app

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

* Promising practice

« Supports learning through regulation of
sensory needs

» Helps attain zone of proximal development

Kranowitz, 1998 and May-Benson & Koomar, 2010
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Sensory Visual Support Strategies
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Calming Area

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

Build into the strategies/interventions

 Effective regardless of cognitive or communicative
abilities

EBP that increases the chance for positive outcomes

Positive
Reinforcement

N\

Simonsen et al, 2008 and Retrieved http://
autismpdc.fpg.unc.edu/content/
reinforcement
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Discrete Trial Training (DTT)

Break behavior down into small steps

Each step has a clear beginning, middle, and end
Trials are repeated several times

Child rewarded for correct answers/actions

Can be done 1:1, in classrooms, in homes

[
Aw AUTISM INTERNET MODULES
Linking research to real life.
MODULE NAVIGATOR > DISCRETE TRIAL TRAINING

What is DTT?

www.autisminternetmodules.org

Use of Technology

= SMART Board
-
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Token Board

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

* Learning is saturated with topics, items,
and passions of the individual

* Motivation is individualized within the
tasks, activities, projects

Individualized,
Motivating

N\

Browder & Cooper-Duffy, 2003
and Simpson, 2005
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Loves Sports

Communication Supports Set Up
for the Individual

7-Level
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Using Special Interests in School
Person is interested in gardening and flowers:

» ELA: stories and writing about gardens, flowers, trees such
as A Tree Grows in Brooklyn or The Secret Garden

» Math: problems about growing seasons, age of trees by
counting rings, how to plant by heights, graphing growth

+ Science: water cycle, plant parts, how things grow, actually
plant seeds and track growth

» Social Studies: community gardens, beautification projects,
speakers from garden club, how native plants/growing
seasons have affected what people eat

+ Vocational/Transition: attend local garden club, volunteer
at a community garden, intern at a greenhouse, work at a
flower shop

Choices Are Motivating
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WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

 Direct, repetitive instruction of new skills that
are part of strategies

» Opportunities to practice new skills

Teaches
What To
Do

N\

Bremer & Morocco, 2003, Flores & Ganz, 2007
and Browder & Cooper-Duffy, 2003

individual

@Put my hand up

Work quietly

o
&

,/_‘:J Remain seated
A

/\/

Mo ocied st oo

Ddaily Goal Report:

Self-Monitoring

« Teach individuals how to track their own behaviors
« Develop system for tracking and teach to the

* Remember to reinforce progress
| Will Remember To:

Sestent

SELF-MONITORING CHART

ay FRIDAY
Target Behavior: Target Behavior: Torget Behavior: Target Behavior: Target Behavior:

pre——

12345 12345 12345 12345 123453
SESSION 1

678910 678910 678510 678310 678910

12345 12345 12345 12345 123453
SESSION 2

6789100 678910 678510 6783110 678910
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The Hidden Curriculum

»  “The set of rules or guidelines that are
often not directly taught but are assumed to
be known.”

» Phrases associated with hidden curriculum:
“I shouldn’t have to tell you but ...”
“Everyone knows that ..."

“It's obvious ...”

» Teach the Hidden Curriculum by
reviewing the situations in the book, on
the calendars, or that occur in everyday
life. (Myles, et al., 2004, Endow, Mayfield, Myles, 2013)

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

* New information is best learned through
repetition and uniformity of instruction
 Strategy/intervention needs to be same

across environments and people

Predictable
and
Consistent

Carroll, et al, 2007
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Power Cards

Targets specific behaviors
Individual’ s special interest
Entertaining

Easy to develop

Teaches cause and effect
Specific behavior and
consequence

Power Card Example

Will Smith wants you to remember:
*Stay calm when you or
someone else makes a mistake.
*Ask for help when you make a
mistake.
*Everyone makes mistakes!
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Anxiety Support

(-‘} o
ZS W 53 I can take a deep breath.
( }

~
”~

/
I'm feeling anxious. 3 I can count to five.
I need to calm down.

What do I do?
I can go to a quiet
place.

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

Making sure all steps of a strategy are being
taught in the way it was developed and

studied
Requires ongoing data collection and analysis

Reliable

Implementation

Carroll et al, 2007 N\




Implementation

Graphing Example
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Student grabbing food from other trays at lunch. Baseline week one. Started intervention of
taping area on table and bench to visually show student his area. Data from week two shows
drop first three days; one day increase; back down on Friday. Next additional intervention is to
2dd a handprint to table where student is to place hand he is grabbing food with and eat with
other hand. Will continue keeping data and decide next steps.

TasksActn Resprasiiites  Resources Oaers totavaiveto  Timetise for Compieion
kDo) (MAAOOID [k e vl Complete Acton g (Day/Mowt)
@

“cton Step Ly

ACTION PLAN

d Planning fo p:

Implementation Checklist for Visual Supports

Note: . to-do fists, community
supports,

bo found on the

Visual Schedulos.
Implementation Checkiist for Visual Boundaries.
Hume. K., & Smith, S. (2008). implementation checkiist for visual supports. Chapel Hill, NC: The

National Professional Deveicpment Center on Autism Spectrum Disorders, Frank Porter
Graham Child Development Institute, The University of North Carolina.

Instructions: 1 incudes steps for

vaual su:u;ms oo Kordly 10 step thd wes bk nplenard kg o cboorvton, aa wel 89

the duis,ire, and chicren resent. Then check yes 1o each ter to ndicale whetner
1 was 00108500, o ina GoLSTI can 50 U563 ‘r 13king NoIES NG OBSenaIs

Ovserver:
Leamers i fon
Phasa(s) ol
Others prosent
lSip 4. Developing Visual Supports for Yes | No | *NA Notes |
Individual Learners

1. Teachersipraciitioners determine WHAT
information should be presented visualy for the
learmer (e.q.. upcoming events, kocaton of
specific materials, an academic concept).

ote: Look o eciBesloents scoss emarriments et
g sty lorlomers, 1t oquie o

Groetcod f ct sugpert, ander

mpvahorsiosofaxpoctsons oy b compeomised.

2. After selecting the wmmnm 10 be presented
visually, teachersipractitioners conduct
Incdomized uuwmnu of the leamer's.

leveis lo select one of the.
rowno forms of representation:

& cbject (e.g.. fumiture provides the most
meaningful visual boundary, a pleca ofan
sty such a8 @ peg or puzzle plece

ached to e autos of & contaiar s he
oot ‘mearingful lazel),

eton Step T

Visual Supperts Modale Page 1013
National Professicnal Development Center on ASO
030572008

Knowing the Strategies

* Reliable Implementation requires a deep
understanding of strategies and interventions
« Calls for training
» Professional development
* Online training
» Understanding how to take data that reflects accurate
outcomes
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WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

Individualized,

Positive Teaches What

Reinforcement

Motivating

To Do

\

Predictable
and
Consistent

T
Visual/ Reliable
Tactile Implementation

Consideration of the Incredible 5-Point Scale

~
* Josh
J
k A + Sophomore h
+ Verbal
HEEEniEid « Full inclusion )
~
+ Anxiety reactions
- Difficulty recognizing internal emotions
J
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Incredible 5-Point Scale

reactions

Rating Description Setting
Screaming Emergency only
° .
Contro IS e mOtlo nal Outside voice Recess, ball game

° Student partICIpates Talking voice Classroom, lunchroom
* Identifies problem o nisper LT
* Enhances alternative, When someone is
e . No talking talking to me, movies
positive behaviors et P o, . 01, Th e o, s e, 5 AP

Have to leave the room

Josh’s Incredible 5-Point Scale

Go to home base and
do calming sequence

Dizzy; can’t work

Relaxation imagery

Stomach starting to get
3 tight and upset

Deep breaths

attention; able to work

“Buzzing” in my upper Squeeze a fidget
arms
Chilling out; paying Keep it going
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Positive
Reinforcement:
Uses desirable

outcomes as part
of the focus

\
Sensory: Can

include
sensory based
interventions
\

Visual/Tactile:
Yes!

Individualized,
Motivating: Each

Teaches What To Do

scale is designed Yes, the scale should
for the specific help identify the issues

person

\

and suggest
alternatives
Predictable and
Consistent

Although it can be
modified, the scale
is familiar and
unchanging

\

Implemented with
Consistency

The strategy
emphasizes the
need for all to use

consistently
N\

Name of Individual: Josh

Does the The Incrodible 5-Point Scalo/Anxialy
current
srateay [~ Description of Existing Revisions of Strategy to Include
Element Features Missing Element or to Improve
Element element? i Cleme

@
]

H
i

The scale is a visual
representation of how
Josh feels as his anxiety
increases and what to try
n

1 Somewhat

The "What to Try"
activities address possible
sensory reactions

o

Somewhat

He has fidget squeeze balls
that have his favorite gaming
character on them & his
relaxation imagery is of his
best vacaticn memory

1 Somewhat

The scale was designed
for Josh and he helped
choose the "What to Try”
activities

1 Somewhat

Positive strategies are
built into the "What to Try"
activities and each one
was taught to Josh

1 Somewhat

Josh and the staff know about
each of his strategies. The
scale doesn't change unless
Josh wants to add a new
“What to Try" activity

o8
1 No

1 Somewhat

All staff have been trained in
each phase of the scale and
data is showing improvement
in lessening anxiety and
increasing tme in class

3/12/14
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Consideration of Hand Over Hand Prompting

~
* Molly
J
- N
k A + Kindergarten
» A few spoken words
dEespiad « Full inclusion )
. - N
- Difficulty completing tasks
+ Yelling, kicking, biting is communication to get
away from situations she doesn’t understand )

Hand Over Hand

Physical prompt:
« Adult guides hand of individual to complete
an action or task
« Staff will assist Molly in learning how to
wash her hands independently

21



N\

Individualized,
Motivating:
Possibly, but does
not take into
consideration

individualization as |
a necessary part of
\ the strategy

Positive
Reinforcement: Not
Required as part of

the strategy

\
Sensory: Can
violate a
person’s

personal
space

Visual/Tactile: To
an extent, but is
not static. May not
be clear as only
prompting, not
demonstrating

Teaches
What to Do:
=

Predictable and
Consistent: Can be if
the facilitator assures

it is provided under
the same conditions
each time

Reliable
implementation: Can
be if the support
staff carefully
evaluates how and
when the strategy is
implemented

N\

Name of Individual: Molly

Does the | Strategy: Hand Over Hand Prompting

current
tratogy [~ Description of Existing ‘Revisions of Strafegy fo Include
Element Features Missing Element or to Improve
Element element? et e

VisualTactlie

Kind of, but not static.
1t's prompting, not
demonstration.

Develop visual prompts fo show
how to do the task/action; model
the task/action

Conslderation

She Is Tactile cefensive, so
Semory ) hand over hand might cause
her some discomfort

Hand under hand would give
Molly the pressure control and
an ability to release her hand
easier

Positive
Relnforcamant

Individualized &
Motivating doesn’t like

She Is prompted when she
seems to require It, but

having other people move her
hand

Not part of this strategy | Build in reinforcement for

completing the task/action using
items from her reinforcement
survey/assessment

Add special inferest of music or

movement to the task/action
the touch or

the action

1t moves Molly through

can see how to do it

or task so she

Prodictable & 3 5
Consistent time

Implementation

hand

Staff tries to do the
prompt the same each

S'd# are wdlllﬂg FSI‘ a count
of 12 for Molly to process
Reliasie ) directions befere hand over

3/12/14
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Consideration of Communication App

on iPad
~
+ Carlos
J
k ‘ - 7th Grade A
» Non-verbal
Heidsnsgd - Self-contained class in public school )
* Not participating in small group activities
» Crawls under table/hides behind divider/runs from
room probably to avoid small group activities )

Communication App on iPad for Carlos

+ Assistive Technology assessment completed

» Feature match showed Proloquo2Go app as
appropriate

* Vocabulary and folders will need to be built

» Use of program and language will
need to be taught

| feel happy | want to go outside

[ ]
A‘m ASSISTIVE TECHNOLOGY
INTERNET MODULES
AT for School Age

AT Assessment Process in the School (v]
Environment

AT Consideration in the IEP Process (v)
AT Implementation (v]
AT Supports and Services in the |IEP (v}

80 = A

3/12/14

23



Positive
Reinforcement: Can

build in topics student
wants to use; ability to
communicate

Sensory: Can
adjust colors
& sound
levels;
sounds

Individualized,
Motivating: Built for

each individual;
being able to
interact is motivating

Teaches What To Do:
Program and
vocabulary would be
taught; not intrinsic

\ |
N
Visual/Tactile:
Pictures on ‘
screen; swipe
N

N\ N

Predictable and
Consistent: Once
designed, stays
the same

Reliable
Implementation:
Staff training and

consistency of use
would need to be
\  addressed

Name of Individual: Carlos

Doos the | Strategy: Communication app on i2ad.

current
tateqy . | Description of Existing Revisions of Strategy fo Include
Element element? Element Features Missing Element or to Improve
Targeted Element

Pictures and folders will
be on the screen

Can adjust the sound
volume and the colors

Conslderation

Carios is interested in food
choices, free time choices, and all
things Nickelodeon channel.
These will need to be included.

Can be built to include
favorite topics

Buit for the indvidual. Carlos,

Individualized & tries to interact with others, but

Motivating hasn't had a functional method
yet so this hopefully will be
motivating

The vocabulary and
program need to be
taught to the user.

Carios and school staff will need
to receive training about the Rad,
the program, and the vocabulary.
We will include the SLP, teacher,
paraprofessionals, and family.

Once it is programmed,
the folders and vocabulary

ps remain constant
onsistant

Dependent on staff and
family providing consistent
training, opportunity, and
access.

Reliasie
Implementation

Carlos will need to have access to
the app at all tmes. He will need
to receive a response to all
initiated communication. He will
need to be taught how to use it.

3/12/14
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Consideration of Response Cost

~
+ Suyin
J

k A » Fourth grade h
+ Verbal

iEleanind - Partial inclusion; 1 period resource room

J

- Talking out in class due to difficulty with impulse )
control

+ Earning tokens for raising hand

J

Response Cost

» A penalty is assessed for inappropriate
behavior

» Could include a stepwise or staircase
system of losing more for each incidence of
inappropriate behavior

» Loss of: points, tokens, recess, computer
time, etc.

VE\d E

3/12/14
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time

Suyin’s Response Cost System

» Suyin will lose five minutes of computer
each time she talks out during class
discussion without raising her hand and
waiting to be called on by the teacher

 Classroom staff will track each time she
talks out and will reduce her computer

Individualized,
Motivating: May be
Positive individualized, but

generally not
building intrinsic
motivation

Reinforcement:
Nope

AN

Sensory: Not
considered

Visual/Tactile:
Not
necessarily.
Sometimes a
\visual is added

Teaches What

To Do:

Not the Focus.
Focus is on what
NOT to do

Predictable and
Consistent:

Can be

Implemented
with Consistency

Should be used
in a consistent
manner

3/12/14
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Name of Individual: Suyin
Doos the gy: Cost Resp 055 of C Time
current
e Description of Existing Revisions of Strategy to Include
Element Features Missing Element or to Improve
Element element? Targeted Ef t

Not visually represented

Could put picture of Suyin raising
her hand on her desk; could have
a self-monitoring chart for Suyin to
track raising her hand and talking
out; but not part of this strategy

Doesn't consider sensory
needs

Sensory needs can't be
addressed by losing computer
tme

No positive reinforcement

Losing computer time can't be
made positive; can simultanecusly
earn tokens for raising hand and
then gets a chosen reinforcer, but
not part of this strategy

Classroom system for not
following rules

Same for everyone in class; not
able to be motivated by losing
computer time

No teaching of what to do
instead of talking out

Maybe needs a system for
learning how to stop, raise her
hand, wait, and understand she
might not always get to answer,
but not part of this strategy

Suyin will lose 5 minutes

3/12/14

of computer time every
time she talks outin class
without raising her hand

The staff is trained to
track how many times
Suyin talks out and to
" reduce her computer time

Uses for SART

» To help decide if an intervention will have
positive outcomes for an individual

* To help revise an intervention that doesn’t
seem to be working

 To aide discussion with staff and family
members about an intervention/strategy

 To assist professionals and family members
in processing what s/he might be missing in
making a strategy/classroom successful

27



Bucket Fillers

Character development program
Fill the bucket with kind words, good feelings
Dip in the bucket when making fun, being mean
http://www.bucketfillers101.com/index.php

“Growing Up.
LT Bucln;ltJ

Name of Individual: Mrs. Lee’s Second Grade Classroom

Element

Does the
curront

Strategy: Bucket Fillers program
Doscription of Existing Rovizions of Strategy fo Include
Element Foatures Missing Element or to Improve
Targeted Element

Somewnat

Start with story "How Full
is Your Bucket?”

Can add visuals of buckets on
bulletin board or desks and tags
for filing. Also dippers for
emptying.

Yes

%nm'-nn

Not built in.

‘When talking about fillers/dippers
we could discuss sensory needs if
any exist for a student who wants
to share

Ne

Somewhat

Filling buckets of others is
reinforcing for the giver
and receiver

Yes

Made for whole group.
Hopefully motivating
intrinsically.

If a student needs more
instruction, | could provide
individualized lessons to make the
concepts understandable. Maybe
a game board or visuals.

%

Ne

Somewhat

The story teaches how to
fill and hopefully how not
to dip

96

Somewnat

The process is the same
once leamed.

Yes

Dependent on me and the
students

I would need to build in time to
teach about this and to review as
needed. Would need to be a
good modeler of the program.

3/12/14
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Try It Yourself

. Fill in name (student, case
study, classroom)

+  Choose a strategy you are
using or a strategy you want
to try with the individual/class

*  Determine if the strategy
includes each element using
the guiding questions sheet

. Describe how factor is, is not,
or is somewhat included in
column 3; then describe what
you might be able to do to
include or improve the
element in column 4

SART Guiding Questions

Use the Guiding
Questions sheet to
help determine how
each element of the
SART is included in

your chosen strategy.

29
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