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SINCE LAST WEBINAR: YOU COMPLETED
DATA FOR YOUR INDIVIDUAL

Data and Your Benavior
Individual

[ What are you going to measure?

|What would be the best way to
uuuuu ?

|Who will be responsible to track the
data? Graph the data?

When will the team meet to review
data?

SINCE LAST WEBINAR: YOU
COMPLETED REINFORCEMENT FOR
YOUR INDIVIDUAL

Reinforcement and Your Individual

Discuss what is reinforcing to your
individual. If you aren't sure, how can you
find out?

What types of reinforcement would work
best with your individual?

What schedule of reinforcement would best
support teaching the new skills that will
hange the behavior’

Interventions to Address
Targeted Behaviors:
Creating Your Toolkit




Intervention
Objectives:

Some interventions
decrease the stress
that increases
intensity or frequency
of behaviors
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Intervention
Objectives:

Some may change
the setting events
that make the
behavior more
likely to occur

More Sleep

Intervention
Objectives:

Some of the
interventions may
directly teach or
reinforce the
needed skills
...both substitute
skills and related
skills

For Example: |
* Social Skills

* Coping Skills

* Academic skills




What is a “Substitute”

When asking a person to change or “give up”
a challenging behavior, the person should
be provided or taught a substitute or
replacement behavior

The new behavior should provide the
individual with the same outcome or get
the same results as the challenging behavior
(as determined by the FBA)

What is a “Related Skill”’?

There are many skills (...in addition to the substitute
skill....) that would be helpful for a person and
would improve opportunities and outcomes.
But these skills or behaviors do not have exactly the
same outcomes as the behavior being replaced
(that’s why they are “related” and not “substitute”).
These can be taught, but are secondary to the
replacement skill.

Let’s look at it in a different way........

You have a Droid
smartphone ...and
you lose it!!!

. Related Replacements
Equivalent Replacement

Only a Phone

The iPhone
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Functionally Equivalent
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Functionally Related

Replacement Behaviors: Must be “Equal”

Equivalent/Same

Related/Connected

If Hitting = Escape from
Academic Demands

An Equal and Substitute skill/
behavior could be teaching:

to “ask for a “break”
to be “done”
to “leave”

If Hitting = Escape from
Academic Demands

Related Skills could be
teaching:
* to ask for help
* to request a different
math paper
« the desired academic
skills

.......... but these are not equal




4 Common Areas for Replacement
Skills

E Escape

Attention getting
g Communication
Coping

Challenges Related to Behavior

(To Help Identify 'ﬁ Interventions to
o Help Iden
Antecedents and Consequences) s G~ Address Behavior

Refine and select the specific skills that
will be taught with this Support Plan:
1. Skills to replace or substitute for

Related to Behavior
(To Holp idantify Srategis)

Learning Challenges
Develoj
0 Academics ay
a

Environmental Mis
Q Very Little pers
Environmental Mis

R etenn the behavior of concern
gyl ;
O e S, 2. Related Skill Development
o
to

predictably
Visually Organized sirroundings
Successful Social i

Impact of Medical Concerns
O Touch -..even kypical touching
peers... is very ﬂfﬁmu to toler| 4
‘Social, Emotional and Communicatior—
Challenges

5 Ertionlty it it Improve behavior?
3 Comnot enpress Catmly and ver
oot xpress Comly Caping Stills £or sensory/social/

8)

What Skills Need to be Taught 2
. Wow to Ask Ffor a Breat/
Leaye Circle Time
CequALy

What additional skills are needed to

her displeasure
O Unable to Cope enira
Difficultto Motivate and Narrow Areas
Interest
O Academics do wok motivate Low|
List of preferences

Compmuerication Sklls For

leave her alone or nott 2owch
ther CEQUAL/RELATED)

Jwnatare the Underlying Contrbutors to the Behavior
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o o g et
e v e e N

Py Argesrperiorhg: . Academic. Skills

Pinpieyniers iy

iy actogpe ol thuca st (RELATED)

Evidence Based and Promising Practice

“The best measure of effectiveness of an intervention is
whetbher it is effective for a particular
individual. It is of utmost importance to collect
and analyze data when using interventions with a
student with autism. If an intervention results in
positive change for a particular student and you, as
an educational professional, have data to support
that, then the intervention is evidence-based

for that student.”

TARGET: Texas Autism Resource Guide for Effective Teaching, retrieved 10/3/11




Challenges Related to Behavior
(To Help Identify
( 1 Antecedents and Consequences)

Strengths
Related to Behavior

(To Help Identify Strategies)

L

L Y y A

Molly Screams
loudly enough to

Et

Interventions to
Address Behavior |

—

O Academics ar

Q Communi
Environmental Mis

Q \/erj Little pers
Environmental Mis

Q v’erv Little person
touch MoLLj 4

O Has a need bto co

Q Less Skructure
Sensory/Biological
Preferenc

Refine and select the specific skills that '

will be taught with this Support Plan:
|. Skills to replace or substitute for
the behavior of concern
2. Related Skill Development

Matches

/Apports

Impact of Medical Concerns
O Touch ...even CPPLCQL touching
peers... is very Uficult to EoLe.r

Social, Emotional and Communication
Challenges

a Emo&iohaﬂv escalates quickb

O Cannot express Calmly and Verh
her displeasu,re

O Uwnable to Cope
Difficult to Motivate and Narrow Areas (
Interest

O Acadewmics do not motivake Low
List of preferences

4

Predic&abtv

v's'.suo.LLj Organized surroundings
Successful Social and Communication

N

—
What additional skills are needed to

improve behavior?

Copug Skills for SenSOry/So&a//

Commenicalion 5.6//5 for
reSSug emotlions and o allow

2 : \

What are the Underlying Contributors to the Behavior
(Setting Events? Triggers? Reinforcers?)
Mondays (Zransition dap, Circle Time, Sitting close
Zo Shelly, Not able o £inish activity before
Zransition, Being Locched. Screams allow her 2o

her successtul interactions

Lemporarily escape all these Issues.

What Skills Need to be Taught ?
I. Yow 2o Ask For a Break/
Leave Circle Time
(EQUAL)

Yo to Ask someone to
/eat/e /Iel‘ a/one or not Zoac/—)
her CEQUAL) RELATED)

. Aeaderic Skills
(RELATED)




Evidence Based and Promising Practice

“The best measure of effectiveness of an intervention is
whether it is effective for a particular
individual. It is of utmost importance to collect
and analyze data when using interventions with a
student with autism. If an intervention results in
positive change for a particular student and you, as
an educational professional, have data to support
that, then the intervention is evidence-based
for that student’”

TARGET: Texas Autism Resource Guide for Effective Teaching, retrieved 10/3/1 |



WHY Does A Strategy VWork!?
Strategy Assessment Revision Tool (SART)

/

Individualized, -
( Motivating

Positive \
Reinforcement

Teaches What
To Do

\

\ | |
. e
Predictable and
Sensory \/ Consistent
L \ \/ \/ /\ |

A Strategy L i

Visual/ Reliable
Tactile > Name < Implementation
| Here /




WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

Individualized,
Motivating
Positive Teagpe;what
Reinforcement | oDbo
|
\
— f—/ﬁ 7 g
\ F/
s | /S Predictable and
ensory / / Consistent
~ ~ - - ‘ S
~/ Strategy
Visual/ ( Reliable
Tactile (,/ \ Name Implementation

Here

4/11/12

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

* Support learning skills and routines
* Remain constant, unchanging
¢ Consistent across environments,

persons
Visual/
Tactile N\ " Strategy
. 7" Name

Here

S

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

* Promising practice
* Supports learning through regulation of
sensory needs

Sensory

"2/ Strategy
Name
. Here

/




WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

* Build into the strategies/interventions
* Increases the chances for positive
outcomes

Positive
Reinforcement

—/ Strategy
Name
N Here p
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WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

* Learning is saturated with topics, items, and
passions of the individual

* Increases opportunity for positive
outcomes

Individualized,
Motivating

Strategy
Name Here

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

* Direct, repetitive instruction of new skills that
are part of strategies
» Opportunities to practice new skills

Teaches
What
To Do
" Strategy . /
Name

Here




WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)
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* New information is best learned through
repetition and uniformity of instruction

* Strategy/intervention needs to be same across
environments and people

/ Predictable
and

strategy .~ Consistent
Name Here e——

-~

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

* Making sure all steps of a strategy are being
taught in the way it was developed and studied
* Requires ongoing data collection and analysis

Strategy Reliable
Name Here Implementation

WHY Does A Strategy Work?
Strategy Assessment Revision Tool (SART)

Individualized,
Motivating
Positive Teaches What
Reinforcement | ToDo
|
s N\ ‘ /) Predictable and
ensory \ \‘\ | ‘ / / Consistent
D AR \ /
. - - e ~
. /
~/ Strategy
Visual/ [ Reliable
Tactile / | Name .~ Implementation

Here




Incredible 5-Point Scale

Controls emotional
reactions

Student participates
Identifies problem
Enhances alternative,
positive behaviors
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Rating  Description Setting
Screaming Emergency only
Outside voice Recess, ball game
3 Takngvoce Ciassroom, lunchroom
voicelwhisper Library
‘When someone is
Notalking talking to me, movies
o 04 G\ 250 Do st S o K5 AN
e e

Example of an Incredible 5 Point Scale

Rating Looks_/Sounds Feels like | can try to
like
Hitting, kicking Volcano | Ask to call/go
home
Swearing | am about | Use words |
toerupt | learned from
Mrs. B
| can't sit & my Fidgety Take 3 deep
face is red breaths and
ask for a break
I’'m sitting and Other Stay in the
attending kids, groove
maybe
| am ready for Sitting on Eni
anything the beach njoy

ﬁ"ﬂ Out of control - This could .

g U wich o being fired if | fall apart! Individuals can use the
I need to use my “HELP” card to ask for concept of the 5 Point
help so | can have a quiet break

Scale to develop a visual
reminder of how they

coming an

- R may feel and what the,
|Almost o ﬁm:dg" I can feel it y Y

to get out.
rab the stress ball and walk outside need to do.

This scale is an example

It's Building - | feel unsettled, hard to
concentmtegksk the boss for a break developed after a person

of what may be

has worked through and
recognizes how it feels to

Something is not quite right-1 “ "
know something is happening. Self-Talk escalate and escape
("Relax”), Listen"to music while | work

and what action may be
necessary when that

= N W B U

| safe.

Chjllin” =T am good. T can do the work
anc{lp ,ée &

occurs to avoid
unfortunate endings




/

Positive Reinforcement: Uses
desirable outcomes as part of
the focus

~

Sensory: Can include sensory
based interventions

o

Visual/Tactile: Yes!

-

Individualized, Motivating:
Each scale is designed for the
specific person

Five Point

Teaches What To Do

Yes, the scale should help
identify the issues and suggest
alternatives

~

Predictable and Consistent

Although it can be modified,
the scale is familiar and
unchanging

Implemented with
Consistency

The strategy emphasizes the
need for all to use consistently

.




Individualized, Motivating
ach scale is designed for the | Teaches What To Do
positive Reinforcement: Uses Specifc person

desirable outcomes as part of e he scale showd el

identify the issues and suggest

Predictable and Consistent
Although it can be modified,
the scale is familiar and
unchanging

Sensory: Can include sensory
based interventions

Implemented with

Five Point Consistency
Visual/Tactile e st st
/ Scale N e strategy emphasizes the

need for all to use consistently
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Social Narratives

Stories that describe social situations and
appropriate behaviors or responses

* May be all words or have pictures

* Written at the individual’s level of
understanding

* Helps the individual learn a new social behavior
* Needs to be taught to the individual

Example of a Social Narrative
g “Pretending ”

Sometimes when | play with my friends, we may pretend to be someone
else. Pretending means to act like someone else for a short time and then
be myself again.

Sometimes, we might pretend to work at a grocery store. We might use
pretend food and money in a play cash register. We pretend to be workers
and shoppers.

Sometimes, we might play dress-up and pretend to be a doctor or nurse.
Someone pretends to be a patient and someone pretends to make them
better. When we pretend, we never use real medicine or other things that
might hurt us.

When we finish pretending, my friends and | are ourselves again. We are like
actors and actresses who perform a play and then, it is over. Pretending can
be fun.




Individualized, Motivating

Positive Reinforcement: Writtenwith | Written for the individual | Teaches What to Do: Yes,

positive language and can include topics/ | and can include special written to teach
characters that are reinforcing interests appropriate social
behaviors

Predictable and
Consistent: Narrative
stays the same once
created

Sensory: Can take needs
into consideration

Visual/Tactile: Yes, uses Social

words or word/pictures /w . ~|  Reliable implementation:
Narratives ¢ Dependent upon providers

—  reading and teaching before

skillis expected to be used
%
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Response Cost

* A penalty is assessed for inappropriate behavior

* Could include a stepwise or staircase system of
losing more for each incidence of inappropriate
behavior

* Loss of: points, tokens, recess, computer time,
etc.

Individualized,
individualized, but generally | reaches what To Do
positive Reinforcement notong iinsic Not the Focus. Focus i on
Nope what NOT to do

-
ool o ansens
Sensory: Nt considered e nd
-
o / implemented with
VisualTcte: ot Response oy

necessarily. Sometimes a

e — Cost

Should be used in a consistent




-

g -
Individualized, Motivating:
Positive Reinforcement: Written with Written for the individual Teaches What to Do: Yes,
positive language and can include topics/ and can include special written to teach
characters that are reinforcing interests appropriate social
behaviors
Predictable and
Sensory: Can take needs Consistent: Narrative
into consideration stays the same once
created
N N
4 a
Visual/Tactile: Yes, uses SOCIaI “‘
\

Reliable implementation:

N d rral'lveS Dependent upon providers

T reading and teaching before
skill is expected to be used

words or word/pictures

.




.

Positive Reinforcement:

Nope

Sensory: Not considered

Visual/Tactile: Not
necessarily. Sometimes a
visual is added

Individualized,
Motivating :May be
individualized, but generally
not building intrinsic
motivation

N b

VL

Response
Cost

Teaches What To Do

Not the Focus. Focus is on
what NOT to do

-

Predictable and Consistent

Can be

_

Implemented with
Consistency

Should be used in a consistent
manner




Exclusionary Time Out

* Removal from a situation in which
the individual is exhibiting R © J
inappropriate behavior (e.g. hurting
self, endangering physical well-being
of others, damage to property)

-—

* Allowing for time to regain self-
control

* Moved to a separate area away
from peers, family members,
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escape a negative be

sensory experience

activities
Individualized,
Motivating: Not usually;
might be motivating if
student is trying to
Positive escape or avoid Teaches What to
Reinforcement: Do: No
No
\ ] 1 Y
N 77
Sensory: May be if \ Predictable and
student is trying to \. , Consistent: Can

/ Reliable
implementation:
Dependent upon

providers

‘ Visual: No / (

Verbal Directives

* Using spoken words to correct/direct behavior

* Using spoken words to prompt completion of
an action or task

You have to hold
on to the shopping
cart when we are
at the store.

You need to
ralse your hand

Ok, papers away.

to answer a Get out your
question, not history book and
Just talk out turn to page 174.




N

Positive
Reinforcement:

No

Sensory: May be if
student is trying to
escape a negative
sensory experience

/

o

Individualized,

Motivating: Not usually;

might be motivating if
student is trying to
escape or avoid

Visual: No

)

\ \/ / Consistsent: Can ‘l
k Y L
Ny L

Time
Out

/

Teaches What to
Do: No

.

g
Reliable
\ implementation:
| Dependent upon
providers

\ J




Individualized, Motivating: Can be;
motivation depends on the student

Teaches What to Do: Possibly

Positive Reinforcement: May include
social reinforcements ‘

\ l

Predictable and Consistent: No

N \\/ 7/
\
| ~ '
Sensory: Not considered _ — , -~
Verbal
— Directives I - o
eliable implementation:
Visual/Tactile: No I V== Dependent upon providers
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SART Worksheet

Fill in student name

* Choose a strategy the
team/you are using or a
strategy the team/you
want to try with the
individual

* Determine if the strategy
includes each element for - |
the individual using the
guiding questions sheet —

* If yes, describe how in <
column three or if no,
describe what you might
be able to do to include or
improve the element in
column four

SART Guiding Questions

Use the Guiding Questions S
sheet to help determine R
how each element of the : :-:_ o
SART is included in your o

chosen strategy.




SART Worksheet

Fill in student name

Choose a strategy the
team/you are using or a
strategy the team/you
want to try with the
individual

Determine if the strategy
includes each element for
the individual using the
guiding questions sheet

If yes, describe how in
column three or if no,
describe what you might
be able to do to include or
improve the element in
column four

Element

=3
I S

ns of Strategy to Inciude
issing Element or
Targor:

to improve

Sorewrat

Sormewhat

--------

Sormewhat

Sormewhat




SART Guiding Questions

Use the Guiding Questions
sheet to help determine
how each element of the
SART is included in your

chosen strategy.

Elements

}
:
2

Predictable

Refiablo
implomentation

‘What To Do

&
Consistent

Guiding Questions
Use the questions below o guide discussion and thought when determining if each element is
present in the targeted intervention for the specific person the intervention is designed ‘o assist

* What aspects on the ntervention are represented vawaly?
* What is the viseal element? Words? Pictures? Symbols? Objects? Video?

*  Hthe viscal represestation available consistestly?

. % the viscal component provide derstan L0 this person’?

* Are sensory sensitivity and sensory preferences inc tervention? How?

. % the sensory nature of the istervention g tic, assuming it will meet the seeds of anyone?

tion wil affect all senses? Audntory, visual, tactileftouch,

* s consideration given to how the i

movement, smell of other sensory senses?

. % the sensory component ealy available uader certain considerations or if eamec?

¢ Doesthe intervention lude renforcement?

e 1o receive reinforcement? i it consistent?

*  Hitchear to the individual what ssust be
¢ Hthe renforcement desirable 10 this person or & it "gesernc™?

* Hasthe r30n shown aa interestin the remforcement or is it assumed?

. 5 it always the same reinforcement? Does 2 change dependent on the difficulty or effest required 1o
earn the reinforcement?

*  Hthere opportenity for choice?

*  Does the actvity or task have this person's interests and preferences built s as part of the task?
¢ Hthe plas ndividualized for this person or the same for everyore?

*  Doesthe plas contais the type of visual, sensory and reinforcement elements that satch the person’s

specific needs and strengths?

*  How is tNs plan unigue for this person?

¢ Doesthe istervention have as element focused on teachr

¢ Doesthe plas teach what “1e ¢o” rather thas what "not te ¢o"?

* 5 "whatte de” clear and concrete?

* Are aspects of the “Hidden Currculum” taught 10 assist this person to remember what to do & why?
*  Are there enough supports and reisforcement for this person to be able 10 meet the identified

tations?

exp

*  Hthe istervention precictable for this person or & it vague?

. 5 the st r¢ of the interver n such that 2 looks, sounds of presents similadly/predictably from time

10 Ume and place 10 place?

*  Does this person recognize the elements of the intervention such that he begins to predict in?

¢ Doallthose =

portng and using this intervention use it the same way?
same manners at the same time in all lecations?

*  Are the elements of the istervestion implemented n
* Do allthose implementing the ntervestion uaderstand the elements asd the intention of the

ntervention?

. 5 data Beng collected to be able 10 evaluate the eff on for this person?

. 5 it collected consistently by all those responsible for the mplementation of the intervention?




Hand Over Hand

* Physical prompt

* Adult guides hand of individual to complete an

action or task

Positive Reinforcement —

Not Required as part of the

strategy

Sensory — Can violate a
person's personal space

~
S
\/

Visual/Tactile ~To an extent, !
butis not static. May not be

clear as only prompting, not _ / \

demonstrating.

Individualized, Motivating ~
Possibly, but does not take intol
consideration individualization
as a necessary part of the
strategy.

Teaches What to Do -
Yes

s

Predictable and Consistent - Can
be if the facilitator assures it is
provided under the same
conditions each time

\

Reliable implementation-

Hand over
Can be if the support staff

Hand carefully evaluates how and
Prompting T whenthe strategy s

implemented and

~—

Strategy
Assessment/
Revision
Sheet:
Hand Over
Hand Prompting
for Molly

Strategy Assessment and Revision Workshest

Name of individual: Molly

oss | Stategy: Hand Over Hand Prompfing

|| ‘Element Features Missing Element or o Improve.

Kind of, baf nof stafic. | Develop visual prompts fo show
I¥'s promping, not how 1o do the task/action; model
demanstration. the task /action

She s Tactls doferive, 5o | Hand under hand would give
nd over hard might casse | Mol the pressure control and
er same discomfort an ability fo release her hand

No part of this strategy | Buld in reinforcement for
completing the fask/action using

tems from her relnforcement

survey/assessment

She s prompted when she
ceams 1o requre it, but
doesit ke th fouch or
having ofher pecple move her
and

'Add special inferest of music or
movement 1o the fask/action

T moves Molly through
the action o fask so she
can see how fo do it

STaff Tries fo do the
prompt the same each
time

STaff e waifing for o count
oF 12 for Maly fo process

4/11/12



Strategy Assessment and Revision Worksheet
Use this worksheet to assess a strategy for potential effectiveness and to identify the missing elements that will strengthen the
impact of the intervention. Identify how well each of the seven effective elements are represented in the targeted strategy.
Revise and improve current strategies by identifying ways to include the missing elements.

Name of Individual: Molly

Does the | strategy: Hand Over Hand Prompting
current
inf:tlrua::%{re Description of Existing Revisions of Strategy to Include
Element element? Element Features Missing Element or to Improve

Targeted Element

Strategy
Assessment/

O Yes

VisuallTactile o No

%Somewhat

Kind of, but not static.
It's prompting, not
demonstration.

Develop visual prompts to show
how to do the task/action; model
the task/action

Sensory
Consideration

Revision

She is tactile defensive, so
hand over hand might cause
her some discomfort

Hand under hand would give
Molly the pressure control and
an ability to release her hand
easier

Sheet:

Positive
Reinforcement

O Somewhat

Not part of this strategy

Build in reinforcement for
completing the task/action using
items from her reinforcement
survey/assessment

Hand Over
Hand Prompting

O Yes

Individualized &
Motivating O No

%Somewhat

She is prompted when she
seems fo require it, but
doesn’t like the touch or
having other people move her
hand

Add special interest of music or
movement to the task/action

9
Teaches What O No

To Do

for Molly

O Somewhat

It moves Molly through
the action or task so she
can see how to do it

Dves

Predictable &
Consistent

O No

O Somewhat

Staff tries to do the
prompt the same each
time

Reliable
Implementation

O Somewhat

Staff are waiting for a count
of 12 for Molly to process
directions before hand over
hand




Challenges Related to Behavior
(To Help Identify
Antecedents and

Learning Challenges and Uneven Skill
Development

O Academics are hard for

a

Environmental Mismatch a

Q Very Little personal |

Environmental Mismatch

ial

Intervention plan should
include ways to “teach”
fouch Molly during and “reinforce” the
replacement or
. substitute skills
[t AND

Challenges strategies to addr

other challenges (syh as

3 Emotionally cscall
0 Guable to Co setting events) J
il Mothate ana N

Learning and Skill Dwvlnpmnﬁ
Molly will Learn best if she cad—T

Interventions to
Loty scroams Address Behavior

Plenty of personal space

Pair with Jason and L.T.

fiffitcations to Achieve Environmental Matche

[ oo s Eviermer

Timers for activities;

Seating preferences: End of table, chair
at circle next ko Jasom or LT,
Sensory/Biological Adaptations and

Space and orgamization and
predictability; Music
Social, Emotional and Communication Supports
and Instruction
Use of simple Soctal Stortes; Soctal
cripting for soctal-emotional. situation
Social Rehearsal and Priming;
Prompting bo use scripts;
Include Music; STRUCTURE

N

O Cawnot express Calmiy|
9 Academics do not motivate Low on ot rerste

sid\added to academic and focial
actiMies; Choices on scheflules

2) List of preferences Music, Hands O Activities,
A o " 5
- What Sl Newd 1 b Tagh 7 l ]
5ot Evens? Miggore? elorer?) Hows 2o Ak For o Brack/ Lacve Circla Tiem (ERUAL
 ontys ramtian o, i T, g ioen
o Sl Ak o Ak U st A Scorecrn o late fu. alom o mot
Db Sapuiaiiensmny dpery touch hr (CQUALIELATED)
Lamperay sl e, Better Acatamic. S (RELATED)

Aligning Strategy Selection to Identified
Antecedent, Consequences and Strengths

Check the Plan
* Have you included strategies to
address the antecedents that

are setting up and triggering the

behavior?

Have you included strategies to
address the consequences
that are maintaining or
reinforcing the behavior?

Cross check each item in the
“Challenges” and the
“Strengths” with the
Intervention Items to assure

each has been addressed.

4/11/12

Strengths

Aligning Strategy Selection to Identified
Antecedent , Consequences and

What are you teaching?

Circle the strategies in the
third column that
reinforce and teach
replacement and new
skills.




Challenges Related to Behavior
(To Help Identify
Antecedents and Consequences)

Strengths
Related to Behavior

(To Help Identify Strategies)

Development
O Academics are hard for

Learning Challenges and Uneven Skill

y 4

Ly Learning and Skill Developmenl

Molly will learn best if she ca

QO Communication s
Environmental Mismatch a

Q \/erj Little personal S

Environmental Mismatch a

Q v’erv Little personal Spag

touch Molly during g

O Has a need bto comptebe I

O Less Skructured/Predictd

Sensory/Biological Sensit

Preferences

Impact of Medical Con

O Touch ...even FC?PE.CQL |

peers... is very Uficull

Social, Emotional and Com

Challenges

a Emo&iovmu.j escalakd

O Cannot express CquLv

her displeasu

O Uwnable to Co
Difficult to Motivate and Narro
Interest

Intervention plan should
include ways to “teach”

strategies to addre
other challenges (s

ical

and “reinforce” the

replacement or

substitute skills
AND

h as
setting events)

O Academics do not motivate Llow

EXD LD *]%

y 4

L List of preferences
2

What are the Underlying Contributors to the Behavior
(Setting Events? Triggers? Reinforcers?)
Mondays (Zransition dap, Circle Time, Sitting close
Zo Shelly, Not able o £inish activity before
Zransition, Being Locched. Screams allow her 2o
Lemporarily escape all these Issues.

~N

Molly Screams
loudly enough to
interrupt the

instruction to

—

!

on Motivations and Interests sid\added ko academic and focial
= Music, Hands On Activities, activities; Choices on scheBules
4 e~ — A Y
N — —

: Y Interventions to
Address Behavior

)

teacher’s

»

mproving Learning and Skill
Development
Ausic and hands on activitie

class

redictable learning environmen

Plenty of personal space

Pair with Jason and L.T.

difications to Achieve Environmental Matche
Visual Schedules: Daily and Activity

Timers for activities;
Seating preferences: End of table, chair
ab circle next to Jason or L.T.

Sensory/Biological Adaptations and
Interventions

Space and organization and
predic&abiukj; Music
Social, Emotional and Communication Supports
and Instruction
Use of simple Social Stories; Social
cripting for social-emotional situatio
Social Rehearsal and Priming;
‘?romp&iv«g to use scripl‘:s;

Include Music; STRUCTURE
ays to add Motivation and Reinforcengent

What additional skills are needed to improve behavior?
Coping Skills £ @l esvironmertal
enges ; Differest Communication SKills for express:
ions and 2o allow her to” break” or " escape s —1
HAeadenric. Skills in Some areas,;, Social SKills 2o Aelp her

AW 4

expard her successtul interactions

How to Ask for a Break/Leave Circle Time (EQUAL)
L)é/ow Zo Ask someone to leave her alone or not

What Skills Need to be Taught ?

tovch her (EGUAL)RELATED)
Better Academic Skills (RELATED)




Aligning Strategy Selection to Identified
Antecedent, Consequences and Strengths

Check the Plan

* Have you included strategies to
address the antecedents that
are setting up and triggering the
behavior?

* Have you included strategies to
address the consequences
that are maintaining or
reinforcing the behavior?

* Cross check each item in the
“Challenges” and the
“Strengths” with the
Intervention ltems to assure
each has been addressed.

Related to Behavior
o M i I:«'l:’II;e gh 10
ieterept
Learning and Skill Deveiopmeni ( Improving Learning and Skill
Moy wil rn b f she cad—TT
= ¢ / nmen
nvironmental Mismatch and Change
nvironmental Mismatch and Change
J Ve L L Y L Sp

Sensory/Biological Sensitivities an

0O Unable Cope
Difficult to Motivate and Narrow Areas of
nterest

ntions to
Beh avior

D Ipmet

¢
{

ryIBIIgI IAdp ation

ocial-em nal wtion
Rehearsal and Priming
{,J. Music; STRUCTURE
Way¥ to add Motivation and Reinforcement
A.\Ju A to academic and social
WO LCE on Schedule

Cransition, Being touched. Screams allow her to
t-soraily escape all these issues.

at Skills Need to be Tz

t?
2
How to Ask for a Bre a(’//ga/ Cir cj Time CEQUAL)

How to Ask Someone to leave her done or nct
Zouch her (EQUAL/RELATED)
Better Academic Skills (RELATED)




Aligning Strategy Selection to Identified
Antecedent , Consequences and
Strengths

What are you teaching?

Circle the strategies in the
third column that
reinforce and teach
replacement and new
skills.

Student Challenges Rel. d to Behavi
(To Help Identify
A d and Ci )

Student Strengths
Related to Behavior

(To Help Identify Strategies)

M [

Learning Challenges and Uneven Skill

Dgvelopment
0 Acad f’»r\ hard for Molly

Q Co

o A v
ical

Environ tal Mismatch and Change

Q Very Liktle personal Space/Others

Environmental Mismatch and Change

Sensory/Biological Sensitivities and

y(references
ImpacY of Medical Concerns

J Cannot expre Calmly and
Ve ALL‘/’ her di ‘,‘hu ure
d Unable to Cope
Difficult to Motivate and Narrow Areas of
Interest
Q Academics do not

motivate low o

List of preferences

0 Very Little personal e/Others may
ouch Molly during circle time

Jd Ha ke :mv’“”‘. her work

5 , .

O Touch ...even typical touching of
peers... i {tfficult to tolerate.
Social, E 1al and C ication

allenges
d m(,m,,wu\; escalates guic LL:

n

z

Learning and Skill Development

Molly ALL Llearn best if she cav

musical

touch tt or when it has a

component

Environmental Matches N

Structure and R nes'

—
malke

When she has ability to
choices or

ome decisions.

Senwylﬁlologlcal Preferences
L

PersoWal space Like and

L a chair
table

People that move more slowly or
predictably
Visually Orqanized surrounding

St ful Social and C
social

Pre AV,M
ke music

Communicate

rication
ttuations
qames

s wikth

phrases. Understands and

hort

makes concrele s much

bektt

reque
than emotional

explanations

Motivations and Interests

Music

, Hands On Activities,

Playground, Making a choice

o)
4
Molly Screams X
loudly enough to
interrupt the

instruction to

Interventions to
Address Behavior

teacher’s

of Improving Learning and Skill

« Development
MILSLC
V table

to Achieve Enviror |

and hands on activities

learning environment

Visual Schedules: Daily and Activity
Timer tor activilkie
ca¥ing preferences: End of table

, chair

ab circle next Jdasown or L.T.

Sensory/Biological Adaptations and
Interventions

Spacg4 ST ANLZL

acee
Music,

predictability,
‘ | and Commt

and Instruction

i-v,»l\ Social Storie

Prompting to use s

Include

M

activities; Choices

hat are the Underlying Contributors to the Behavior
(Setting Events? Triggers ? Reinforcers?)
Mondays (¢ransition dap), Circle Time, Sitting close
o Shelly, Net able to finsh actiity before
Zransition, Being touched. Screams allow her to
t-—sorarily escgpe dll these issues.
2 J o

What Skills does the Person Lack that increase Behaviors?

Skilly Academic. Skills in some areas, Social Skills to
help her interact. " Aeceptable " Stlls to ask #or a

ing SKills for sensory/social, Communication

Greaf or To asf o be /ef alone

What Skills Need to be Taught ?
Zo Ask For a Break/leave Circle Time (EQUAL

touch her (EQUAL/RELATED)
Betler Academic Skills (RELATED)




NEXT STEPS: COMPLETE SECTIONS
5&6
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Behavior Plan Steps Chart

T | G

iized Behavior Support Plan
Eochstep
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Other Helpful Forms

Action Steps Review & Check
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Behavior Plan Steps Chart

v When

Creating an Individualized Behavior Support Plan
Complete Each Step

Complete

Select the target individual.

Select the behavior of concern that the team would like to help the
individual change

Questions to consider: What behavior is having an impact on the
individual’s ability to access learning, LRE, social opportunities, or safety?
What behavior would the team he willing to focus on to learn a new
process?

Define the behavior in measureable terms == —-

Identify underlying challenges that may be associated with the behavior -

Summarize underlying challenges in section 1 of intervention form . . o -




Other Helpful Forms

Action Steps

Review & Check

me Name: | Behavior:
Vhis - nt Replacement Skills:
Siralegy Propare Implement Responsible Data Cellection _Related Skills:
Sicps o Prepare | Maseralsitomsl | Sieps o Acton needed 1© Perscn(s) to who, when how Areas of Concern Strategles that Strategles that Strategles that
What and When | action needed to | Implement Implement Assure (“Beneath the Change Setting Events Decrease Siressors Teach and Reinforce Substitute or
propare What and When Completion Surface") Related Skills
Learning Challenges

Environmental
Mismatch & Change

Sensory/ Biological/
Medical

Social/ Emofional/
Communication

Motivation and
Narrow Interest




Last Step Before
Implementation

* ldentify your district or agency approved
behavior plan form OR, if applicable, your
preferred behavior plan form

* Transfer the information from the forms in this
behavior process to your district or agency
forms

4/11/12

Using the Process: Next Steps

» Complete the plan with as much information
as possible

* Select strategies that you are going to try first
* Assess and revise the first strategies
* Implement your plan and keep data

* Continue to update

linking research
to real life.

of Gentral 0o




