Creating an Individualized Behavior Support Plan
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	Creating an Individualized Behavior Support Plan 
Complete Each Step
	

	
	Select the target individual.
Select the behavior of concern that the team would like to help the individual change
Questions to consider:  What behavior is having an impact on the individual’s ability to access learning, LRE, social opportunities, or safety? 
What behavior would the team be willing to focus on to learn a new process?
	

	
	Define the behavior in measureable terms
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	Consider data questions for identified behavior. What will you measure? Frequency? Duration? Intensity? How and When?  Discuss what you have for baseline data and if you need more (consider safety issues).
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	Identify and summarize underlying challenges that may be associated with the behavior.  Informal assessment questions provided.
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	Identify antecedents, setting events, triggers, consequences, reinforcement, and hypothesis. These are your initial ideas. You may refine as you go through the process.  Guidance questions for potential antecedents and consequences are provided.
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	Revise Step 1 with any new information you discovered.
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	Complete the “Why Worksheet” using the information from the expanded FBA form.
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	Summarize and transfer the information from your individual’s “Why Worksheet” into section 2 of the form.
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	List strengths and skills of the individual that can be used to help support a behavior change. 
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	Summarize strengths and skills in section 3 of intervention form
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	Identify additional skills needed to improve the behavior of concern. Review the individual’s current strengths and skills, looking for gaps in skill and knowledge that would be helpful and necessary. Guiding questions to help identify needed skills are provided.
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	Identify Substitute/Replacement Skills and Related skills needed to change the target behavior and support learning.
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	Consider reinforcement questions for identified behavior. You will individualize and improve success of the plan with the discovery of this information. 
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	Identify possible interventions/strategies for identified replacement and related skills. Align or connect the areas of challenge (Section 1), strengths (Section 3) with the selected strategies.  Guiding questions to help choose interventions are provided.  After choosing strategies/interventions, a strategy checklist is provided to be sure the team has covered all areas.
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	Choose the interventions/strategies/supports for the INITIAL implementation of the plan. Strategies to: teach the new skills to replace behaviors, reinforce new skills, change triggers and setting events, use strengths and individual motivators. 
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	Use Strategy Assessment and Revision Worksheet and Guiding Questions sheet to review strategies that will be part of the behavior plan
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	If in a school district or agency, transfer information to approved or preferred behavior plan form
	

	
	Optional Forms:
Fill in Action Steps for Behavior Support Plan Sheet to help organize next steps.
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	Fill in Review and Check Plan Sheet to see if plan addresses all areas.

	[image: ]

	
	Fill in Actions and Reactions of Others Form as part of antecedent/consequence discussion.
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	If you want more space for Substitute/Replacement and Related Skills Identification and to list your Plan to Reinforce and Teach those skills, fill in the full-page form of each.
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Guidance for Identifying Antecedents and Consequences

Potential Antecedents

What is occurring BEFORE the behavior begins?

Look at what occurs shortly before the behavior.

Those things that may not be immediately prior to
behavior can be important o identy as well

1. Where s the behavior occurring?

2. What s the person doing or being asked o
07 O, what s the person being asked to
stop doing?

3. How are others communicating with the
person? (ex: verbally? with pictures?
gestures? other?)

4. Whois n the environment and what are they
doing? (Peers and adults)

5. What are the actviies that are occurring
around the individual? What is the nature of
these activities?

6. What are the sensory aspects of the
environment? What does it sound fike, look
ke, feel ke, etc.?

7. When is this behavior occurting? Time of
day? Day of week?

Potential Consequences

What happens AFTER the behavior begins?

Gonsider those events that occur naturally as

well as those actions that may be imposed by
Someone else.

‘What do the adults do when the behavior
starts? Do they change their actions,
behavior, atiention, activity, etc. when the
behavior occurs or begins?

. Who might enter or leave?
. What do peers do when the behavior begins?

Do they change their activity in any way?

. What changes for the person when he begins

the behavior? Does he stop an activity?
Obtain an object or assistance? Are requests
o demands changed?

Does the person obtain or avoid some type

of sensory input as a result of the behavior?

How does the environment change?
Does the person lose an object or activity
because of the behavior (as one might see in
a discipline program)?
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Question “DOES THE STUDENT NEED TO LEARN.
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Reinforcement and Your Individual

List what is reinforcing to your
individual. If you aren't sure, what are
you going to do to find out?

What type of reinforcement would
work best for the individual and

targeted skills? Consider intrinsic/
extrinsic motivators.

What will be the schedules of
reinforcement:

-how often

-how much

-who is giving

-how will you record data about it
~when/how will you review, update,
revise





image15.png
Interventions to
Address Behavior

Fian o Teach and Reinforcs REPLACEWENT SKile

i o e i s e )

et e

=1

e e e





image16.png
Plan to Teach and Reinforce REPLACEMENT Skills

| romsrerme |

What Is need specific to the Target Skill?

INTERVENTION.

Will a specific intervention(s) be used to teach teach the new
skill? (EBP)

‘Social Competence Intervention?
Academic Strategy? Communication
Intervention?

Emotional or Sensory Regulation
Method?

LEARNING STYLE. What strategies or methods will be used to
improve learning and skill development that match the
individual’s learning style and need (Step 3)?

Instructional Style or Environment?
Accommodations ?
Tools?

ENVIRONMENTAL MODIFICATIONS. What modifications to the
environment (Step 1 and 3) will be necessary to achieve an

environment that is supportive of learning new skills and may

also reduce setting events or triggers (Step 2)? Modifications
include modifications in the way others act and react.

Visual Supports to the environment?
Changes to support sensory needs?
Do peers or adults need to lear how to
manage their own actions to decrease
stressors?
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Plan to Teach and Reinforce REPLACEMENT Skills

| romepenrwe |
SENSORY. Will the individual require sensory/biological

adaptations or interventions (Step 1&3) to promote learning
and using the new skill or to reduce setting events and

triggers (Step 2) ?

What Is need specific to the Target Skill?

Needed sensory experiences?
Sensory breaks?
Supports for sensory regulation

SOCIAL AND COMMUNICATION. What social-emotional and
communication supports (Step 1 and 3) will be needed? How
willinstruction in these areas be provided to promote learning the
replacement skillor to reduce setting events and triggers (Step 2)?
Interventions and Supports include modifications in the way others
| communicate to the person.

Teaching others in the environment how
o communicate with the person?
Visual supports for social and/or
communication skill building?

REINFORCE. Ways to add Motivation and Reinforcement (Step
3)

‘Specifically using special interests as
part of the educational program

DATA. How will progress towards the new sk
(Data worksheet)?

‘What measures are meaningful indicators
of success?
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! Specific to the behavior/skill being taught, does the support plan include the
following?

1. Strategies that eliminate or decrease SETTING EVENTS

2. Intervention that reduce or avoid TRIGGERS

3. Modifications or adaptations to the ENVIRONMENT

4. Student PREFERENCES, STRENGTHS as part of the plan?

5. Individualized REINFORCEMENT strategies using individual
interests?

6. Interventions that help avoid REINFORCING CONSEQUENCES of
the challenging behavior?

7. Plans to TEACH new skills that were identified in CHALLENGES?

8. Strategies to address SENSORY based challenges or needs?

9. Social and communication supports when identified as an area of
challenge?

10.Strategies to specifically teach the SUBSTITUTE skill?
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Action Steps for Behavior Support Plan
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Data and Your
Individual

What are you going to measure?
And when?

'What would be the best way to
measure?

Who is going to create the data
sheet?

'Who will be responsible to track
the data? Graph the data?

'When will the team meet to review
data?
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