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AT Implementation
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Explore Modules Covering a Variety of Topics

ATIM is designed to provide high-quality information and professional development on assistive
technology (AT) for educators, professionals, families, persons with disabilities, and others. Each
module guides you through case studies, instructional videos, pre- and post-assessments, a glossary,
and much more. ATIM modules are available at no cost. Fee based certificate and credit options are

coming soon.

www.atinternetmodules.org
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Create an Account

Please note: Both Autism Internet Modules (AIM) and Assistive Technology Internet Modules
(ATIM) access the same user account database - so if you already have an AIM or ATIM
account, you do not need to create a new account - you can simply log in using your email
address and password.

* Required Fields

Your First Name *

Your Last Name *

Your Email *

Confirm Your Email * heather_bridgman@ocali.org
Enter Password * seccee

Confirm Password *

Your State *

4»
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AT Problem Solving
Across the Lifespan After the individualized education program (IEP) team has completed the
process of assistive technology (AT) consideration and determined that AT may
be a good option for a student, the team then faces the task of assessing the
student's needs and abilities to find the most effective AT solution. This module
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equipment trials and recommendations, implementation and transition planning.
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Pre-Assessment

Which of the following should be evaluated during AT assessment?

-

Select your answer H

AT assessment is only necessary for students who receive speech-language, occupational therapy, or physical therapy services.

a

Select your answer =

To begin the AT selection process, start by looking at the features of available AT and select the tool that is the best fit for the
student.

a

Select your answer =

The only person qualified to make decisions about AT is an AT specialist.

a

Select your answer =+

Select all possible members of an AT assessment team.

Select your answer =

Identify the element among the following that is necessary for a successful AT implementation plan.

Select your answer ¢

Which of the following is not a benefit of progress monitoring?

Select your answer =

20
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Overview

The purpose of assistive technology (AT) assessment is to identify technology options that will
accommodate the needs of students with disabilities. Such options should increase, improve, or
maintain student functioning in educational, vocational, and community environments. When
functional capabilities are enhanced, individuals with disabilities (a) experience greater control of
their lives; (b) can contribute more fully to the environment around them; and (c) are better
equipped to participate in home, school, work, and/or community settings. AT helps support

individuals with disabilities and assists with achieving the four outcomes outlined by the

Assistive technology helps
students participate fully.

Individuals with Disabilities Education Improvement Act (2004): equal opportunities, full
participation, economic self-sufficiency, and independent living. An AT assessment can facilitate
the selection of AT options that will contribute to these outcomes. ZOOM *

During this module, we will (a) provide guidance on how to initiate the AT assessment process, (b) identify potential members of
the Assistive Technology assessment team and their roles, (c) provide examples of AT assessment frameworks, and (d) walk
you through the process of AT assessment from feature matching to AT acquisition and progress monitoring.

24




TABLE OF CONTENTS

AT Feature Match +

RESOURCES

DASHBOARD > AT ASSESSMENT PROCESS IN THE SCHOOL
ENVIRONMENT

AT Feature Match

Once the team has a clear idea of a student's needs, abilities and the identified
task, they should begin to look for AT options that will be an effective match. If
the team evaluates possible AT by first looking at the student needs, the AT if
more likely to offer an effective solution.

\W

,"“I‘T“‘TI( NOLOGY
INTERNE f Dl ‘
00:00 00:00 = == ()
Video: Example of AT Feature Matching @n

Once desired features have been identified, teams may want to look at solutions
that are readily available at school or home to see if their features match the
student's needs. Accessing this technology first provides the team with an
opportunity to evaluate student performance based on technologies that are
readily available before looking for other technology options. In a typical
classroom, the range of technology may include digital text, an interactive
whiteboard, group response systems, and multimedia devices such as
projectors, audio/video equipment, scanners, and digital cameras. Additionally,
the students may have personal access to gaming systems, such as the Wi,
mp3 players, Smartphones, tablets, and/or computers.

Within Assessing Students’ Needs for Assistive Technology (ASNAT), teams
can find guidance for how to identify features that will address student
needs. ASNAT organizes information by AT categories. Within a particular
category, the AT is illustrated by a graphic with links to websites where the
AT is available for purchase. The areas covered are listed below with direct
links to sections of ASNAT.

e AT for Seating, Positioning and Mobility
e AT for Communication

e AT for Computer Access

e AT for Writina. Including Motor Aspects
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Student, Environment, Tasks, and Tools (SETT) Framework

Widely used in school settings, the Student, Environment, Tasks, and Tools
(SETT) Framework developed by Joy Zabala (1995) guides the team through
the AT decision-making process using a four-part model, which is represented
by the acronym SETT. Specifically, it asks the team to consider the Student,
Environment, Tasks, and Tools when making AT decisions. The student,
environment, and tasks may be closely related; therefore, it is difficult to
consider the elements separately or sequentially. Each element has the potential
to affect the others, so a change in one element may result in a reconsideration
of the others (Zabala, 2010).

The SETT framework is intended to serve as a "home" for the team's discussion
and information collection. After the information is gathered and transcribed on
the form, all team members receive a copy of the discussion and resulting
decisions. SETT forms that assist the team through the AT decision-making
process include Scaffold for Gathering Data-Annotated, Scaffold for Tool
Selection - Part 1 - Identifying Tools, and the Scaffold for Tool Selection - Part 2 -
Prioritizing Tools. SETT framework forms may be found at Joy Zabala's website.

The following is a case study about a ninth grader named Lucille. This case
study will be used in the next few sections to demonstrate how the three
different SETT forms might be completed.

Case Study: Lucille

Lucille is a friendly and outgoing ninth-grade student
who enjoys show choir and theatre. Lucille
participates in the general education curriculum with
supports. She is taking college preparatory classes
and extracurricular courses in music.

When she was in the third grade, she was involved

in a bike accident on the way to her friend's house.

ZOOM =

Although Lucille recovered from the accident, she
still suffers long-term affects from the injury. She has been identified has
having a mild traumatic brain injury. She also has decreased fine-motor
speed and dexterity due to_her neurological deficits and, as a result, has
difficulty writing. She has @é given additional time to complete handwritten

Anninnmants hut thin danes nat canm ta haln hananen Af e Aiffiscbiae waith
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Free AT Assessment Tools =

The following assessment tools and frameworks are commonly found in educational and medical environments. SETT, HAAT,
WATI and GPAT are tools or frameworks that guide the entire assessment process from looking at somebody's needs, the
environments in which they are considering AT use, the tasks they need to accomplish, and the features of AT tools that might
provide access to these tasks.

The Protocol for Accommodations in Reading (PAR) is also included in this category. While not a comprehensive tool to
determine what AT might be needed, PAR provides an in-depth look at reading accommodations, including reading out loud,
reading with an adult reader, or reading with a text-to-speech reader. PAR is a unique tool that helps educators make informed
decisions about reading accommodations that may become part of the student's |IEP.
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Frequently Asked Questions (FAQ)

Is an assistive technology assessment required for every student who receives special education services?

No. The law requires that AT be considered for every student who meets special education requirements. "AT consideration"
refers to a brief conversation among IEP team members about the student's needs and abilities. The team determines during
this conversation whether or not the student needs AT to accomplish academic tasks or to access the general education
curriculum. If the team determines that the student might benefit from AT, but they do not have enough information to make a
decision, they may initiate or request an AT assessment to gather more information.

What information should be gathered during an AT assessment?

An AT assessment should gather information across multiple domains. The team may gather information from multiple
environments and sources. Information should be collected about the student's strengths, needs, abilities, and preferences. It is
recommended that data be gathered about the following areas when indicated by student need: hearing, vision,
seating/positioning, mobility, motor access, academics, written communication, computer-assisted writing, and
augmentative/alternative communication.

Is any tool better than another when conducting an AT assessment?

No one tool is necessarily better than another, but teams may have preferences based on the needs of their students. A quality
AT assessment tool guides the team through the process of AT assessment and helps the team gather enough data to make
well-informed AT decisions. The tool should be thorough but not overwhelming. An AT assessment tool is only effective if the
team finds it useful and uses it to guide them in the AT assessment and implementation process.

What are the key components when considering a tool for an AT assessment?
When considering a tool for AT assessment, the following key components should be considered:

1. Does the assessment take into consideration multiple perspectives (e.g., family, student, teachers, and related
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Citation

If materials from this module are used in presentations or publication, please give credit to the author of the module. Please use
the citation below to reference this content.

Bridgman, H. J., Harris, A. M., & Rogers, J. (2013). Assistive technology assessment tools: Online training module. In Ohio
Center for Autism and Low Incidence (OCALLI), Assistive Technology Internet Modules,www.atinternetmodules.org. Columbus,
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. What are the expected results of effective AT implementation?

The effective use of AT has the potential to increase a student’s achievement in academic areas like reading, writing,
and math and improve functional performance areas such as motor skills, activities of daily living, and self-help
skills. Ideally, the use of AT results in a student's increased participation, achievement, and access to the general
curriculum.

2. Discuss the four basic principles that form the foundation for AT implementation.
Each principle is discussed separately.
1. AT Implementation involves the use of AT devices and services to promote student achievement.

Increased student achievement and functional performance is the critical outcome of AT implementation in
educational settings. Effective AT implementation that leads to this outcome involves not only AT devices and
services but also may involve many instructional and therapeutic strategies. The purpose of AT use is to eliminate
or reduce barriers and to enable students to accomplish IEP goals and make progress in the general curriculum.

2. AT Implementation focuses on functional areas of concern when and where they occur.

Throughout consideration and evaluation, the IEP team thinks about and gathers information about areas of concern
that present barriers to the student's achievement. As the team moves to planning for implementation, it is
important to give thought to when and where those areas of concern occur for the student in school, home, and
community settings to ensure that implementation takes place at those times and in those places whenever
possible.

RESOURCES 3. AT Implementation is an ongoing process that involves all those who work with the student.

In order to be effective, AT use is integrated into the curriculum across environments, and everyone working with the
student needs to support the implementation. No one team member is responsible for providing all the support;
rather, all team members are responsible for providing support and guidance when working with the student.

Discussion Questions Effective implementation involves continuous monitoring of progress and application of needed improvement in the
student's AT use by all who come in contact with the student.

4. AT Implementation requires a plar?féat is collaboratively developed by all who will be involved.
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Activities

Activities on this page are provided at both the introductory and advanced level allowing the user to target specific needs.
Activities can be copied and used within an existing platform such as Blackboard or WebCT. In addition, a general email link has
been provided. Participants can send their activity response directly to another person (such as a professor or staff developer)
by clicking the "Respond" link below.

Introductory Activities
1. Functional, Operational, Strategic and Social Skills

Think of a student that you know who uses AT. List new skills that this student needs to learn in the areas of
functional skills, operational skills, strategic skills, and social skills.

2. Change is Necessary for AT Implementation

Think of a student that you know who uses AT. What changes in the student, environment, tasks and tools would
be needed for effective AT implementation?

Advanced Activities
1. QIAT Self-Evaluation Matrix for Implementation

The QIAT Self-Evaluation Matrices were developed as a companion to the QIAT indicators and intent
statements. The matrices can be used as a model for assessing the current status of practice and as a guide for
improvement planning. Download the QIAT Self-Evaluation Matrix for Implementation from the Document
section and use the matrix to assess the current status of service delivery relative to your AT team (or on your
campus or in your district). In a brief paragraph, describe the plan you would develop to improve service and
how you would share it with your administrator.

2. QIAT Self-Evaluation Matrix for Evaluation of Effectiveness of AT

The QIAT Self-Evaluation Matrices were developed as a companion to the QIAT indicators and intent
statements. The matrices can be used as a model for assessing the current status of practice and as a guide for
improvement planning. Download the QIAT Self-Evaluation Matrix for Evaluation of Effectiveness of AT in the
document section and use the matrix to assess the current status of service delivery relative to your AT team (or
on your campus or in your district). In a brief paragraph, describe the plan you would develop to improve service
and how you would share it with @g administrator.

[ Respond ]
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BrowseAloud

Listen to this website with BrowseAloud
Whether you are using & Smartphone, Tablet, PC or Mac, BrowsaAloud will provide the reading suppart tools you require for free.

Listen with BrowseAloud

What is BrowseAloud?

SrowseAloud IS a sulte of products that provides reading support on websites. BrowseAloud reads website content cut loud
highlighting each word &s it Is spoken in a high quaiity, human-sounding voice

Other features include

Dwual-Color Highlighting

Text Magnification

Talking Dictionary

.

Talking Translator
MP3 Maker
TEMS Screen Masking

Secure Site Reading

)

PDF Heading
« Intematcnal Languages
Mcre than 7,000 websites use BrowseAloud, 2o once you have it on your device you can listen to all of these websites too

Who BrowseAloud Helps?

BrowseAloud helps website visitors who require cnline reading support and those who simply preder to ksten to information instead
of reading it. BrowsaAloud s particularly usedul for those with pnnt disablities such as dyslexia or mid visual iImpairments and those

with English &s a second language
How do | get BrowseAloud?

Click on the BrowseAlcud Panel that appears on theof this webslite 1o launch the BrowseAloud Plus tcolbar. This toolbar provides
Instant high quality speech at the touch cf & button - no nead 10 downioad anything. New features inciude PDF and secure site
reacing, per site and page pronunciation control and language selection.

To use SrowseAloud's fully-featured version, which includes a dictionary, & transiator, an MP3 maker, a text magnifer and reads

owseAlcud website to download a smal application, free of charge, at

secure web pages and PDFs, wsit the Br

w.browseaaloud. com/gettvowsealoud.

Support with using BrowseAloud

A iUl range of support sarnv
Web: htitp./iww

E-Mail: supgort@browsealoud.com

Tel: 877-778-6877 3 7

ces are provided for BrowsaAloud:




ATIM

Current Modules

T Assessment Process in the School Environment
AT Assessment Tools

AT Consideration in the IEP Process
AT Implementation

AT Overview
A
A
A

>

[ Supports and Services in the IEP
[ Transition
utomatic Speech Recognition (ASR)

In Process (June 2014 release expected)
Accessible Instructional Materials
AT for Administrators

38




“ Find Us on Facebook
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AM AUTISM INTERNET MODULES

linking research to real life.

e e 0o 00O

Explore Modules Covering a Variety of Topics

AIM is designed to provide high-quality information and professional
development for anyone who supports, instructs, works with, or lives
with someone with autism. Each module guides you through case studies,
instructional videos, pre- and post-assessments, a glossary, and much more.
AIM modules are available at no cost. If you would like to receive credit for
your time on AlIM, certificate and credit options are available for a fee.
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AUTISM INTERNET MODULES

Launched July 2007
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Current Modules (43)

Antecedent-Based Interventions (ABI)
ASD-4-El: What Early Interventionists Should Know
Assessment for Identification

Autism and the Bio-psychosocial Model: Body, Mind, and Community

Cognitive Differences
Comprehensive Program Planning for Individuals With ASD
Computer-Aided Instruction
Customized Employment
Differential Reinforcement
Discrete Trial Training
Extinction
Functional Communication Training
Home Base
Language and Communication
Naturalistic Intervention
Overview of Social Skills Functioning and Programming
Parent-Implemented Intervention
Peer-Mediated Instruction and Intervention (PMII)
Picture Exchange Communication System (PECS)
Pivotal Response Training (PRT)
Preparing Individuals for Employment
Prompting
Reinforcement
Response Interruption/Redirection
4]

Restricted Patterns of Behavior, Interests, and Activities
Rules and Routines

Screening Across the Lifespan for Autism Spectrum
Disorders

Self-Management

Sensory Differences

Social Narratives

Social Skills Groups

Social Supports for Transition-Aged Individuals
Speech Generating Devices (SGD)

Structured Teaching

Structured Work Systems and Activity Organization
Supporting Successful Completion of Homework
Task Analysis

The Employee with Autism

The Incredible 5-Point Scale

Time Delay

Transitioning Between Activities

Video Modeling

Visual Supports
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AIM makes it easy to earn graduate credit. AIM graduate credit courses take
urrently, AIM

place entirely online. No face-to-face meetings are required. C

graduate credit is available through Ashland University.
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UNIVERSITY

it's simple to earn professional development certificates using AIM.

Certificates verify your participation and completion of modules

RO o e L3 ey Erdiinating dit
Earn Continuing Education Credit

Coming soon! Earn continuing education credits from various professiona
organizations using AIM. AIM will pilot this new program by providing
continuing education credits from the American Speech-Language-Hearing
Association (ASHA). Stay tuned for a list of other professional organizations

that will offer continuing education credits. 43
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Dashboard

Maodule Navigator Continuing Education College and University

Credits Course Credit

Professional Development Certificates

This section enables you to receive a general certificate verifying your participation and completion of specific modules.
Need assistance with this process? Visit the help page.

Your Tokens Your Certificates Profile

Once you have purchased tokens, you can then apply for a certificate by selecting a module from the list below.

MODULE TIME TOKENS
Antecedent-Based Interventions (ABI) 2 hours 2 Apply
ASD-4-El: What Early Interventionists Should Know 2 hours 2 Apply
Assessment for Identification 1 hour 1 Apply
Autism and the Bicpsychosocial Model: Bedy, Mind, and Community 1 hour | Apply
Cognitive Differences 1 1/2 hours 1.5 Apply
Comprehensive Program Planning for Individuals With Autism Spectrum Discrders 3 hours 3 Apply
Computer-Aided Instruction 2 hours 2 Apply
Customized Employment 1 1/2 hours 1.5 Apply
Differential Reinforcement 2 hours 2 Apply
Discrete Trial Training 1 1/2 hours 1.5 Apply
Extinction 1 1/2 hours 1.5 Apply
Functicnal Communicaticn Training 1 1/2 hours 1.5 Apply
Home Base 30 minutes 0.5 Apply
Language and Communication 1 1/2 hours 1.5 Apply
Naturalistic Intervention 2 hours 2 Apply

Overview of Social Skills Functioning and Programming 44 1 1/2 hours 1.5 Apply



AM AUTISM INTERNET MODULES

AUTISM INTERNET MODULES > DASHBOARD

Dashboard

College and University
Course Credit

Module Navigator Professional Development
Certficates

Continuing Education Credits

Coming Soon! You will be able to earn continuing education credits from various professional organizations using AIM.
AIM will pilot this new program by providing continuing education credits from the American Speech-Language-Hearing
Association (ASHA). Stay tuned for a list of other professional organizations that will offer continuing education credits.
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AUTISM INTERNET MODULES > DASHBOARD

Dashboard

Module Navigator Professional Development Continuing Education
Certficates Credits

College and University Course Credit

This section allows you to earn college/university course credit and track your course progress. Need assistance with
this process? Visit the help page or contact aim_course@ocali.org.

Your Courses Profile

Explore Courses

Behavior Basics ASHLAND

UNIVERSITY
January 6 - February 7, 2014
Credit offered by Ashland University | Credits: 1 | $225.00

Only 55 spots left | Capacity: 60 reqgistrants

Many individuals on the autism spectrum experience behavior challenges. Understanding the function of those behaviors
and having a too! kit from which to select evidence-based slraacg es to match the unique needs of the individual is key to
diminishing the behaviors and increasing success and well-being. By completing this 4-week online course you will learn



AIM Graduate Course Offerings with Ashland University.

January (two credit option) - 8 week course
- Assessment, Characteristics and EBP for ASD

February (one graduate credit options) - 4 week courses
- Introduction to Autism Spectrum Disorders

- Behavior Basics

- Evidence-Based Practices 1

- Evidence-Based Practices 2

- Evidence-Based Practices 3

- Communication and Social Skills in ASD

- Transition-Aged Youth and Adults with ASD
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ATIM/AIM

Top 5 User Roles for ATIM/AIM

27,935

8,879

7,193

6,357

5,783

K-12 Education-Special Education / Intervention Specialist
K-12 Education-Paraeducator / Instructional Assistant
Related Services-Speech Language Pathologist

Higher Education-Undergraduate / Graduate Student

Families-Parent
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Uses of ATIM/AIM-Who

University Student Preservice Training

Student Teachers

Student Related Service Providers

Student Rehabilitation Engineers

Students of AT or Autism Certification Programs

Students of AT or Autism Masters Programs
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Uses of ATIM/AIM-Who

Parent/Caregiver Information and Training

Individual Parent/Caregiver
Parent/Caregiver Support Group Training
Parent Mentors

Parent Advocates

Parent Attorneys
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Uses of ATIM/AIM-Who

Individual with a Disability

Potential AT User

Current AT User

Individual with a Developmental Disability
Individual with an Acquired Disability

Individual with an Acute Disability
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Uses of ATIM/AIM-Who

Staff Development
Inservice Training
Paraprofessional Training
Certification and License Renewal
IEP Team Development
AT Team Development

Autism Team Development
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Uses of ATIM/AIM-How

On-Line Learning Problem-Based Learning
Blended Learning Supplemental Activities
Flipped Classroom Individual Selt-Directed Learning

Inquiry Based Instruction Group Activities

Embedded in LMS
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Uses of ATIM/AIM-How

Olentangy Local Schools-Lewis Center, Ohio
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Our goal is to:

Provide the most current and comprehensive information
24/7

Continuously update content

Continue to add new modules and expand topics to reflect
latest trends

Ensure global accessibility with plans to add language
translations

WWWw.ocali.org
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Thank you

http.//www.ocall.org/center/at
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ASSISTIVE TECHNOLOGY
INTERNET MODULES

On-line Learning Comes Alive with
Assistive Technology Internet Modules (ATIM)

LDR-13

REMINDER: please complete the session evaluation by going to the
session evaluation tab in the mobile app.
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