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Denise Sawan Caruso MA CCC-SLP 
Speech/Language Pathologist 
Education/Parent Consultant 

dmcaruso@infionline.net 
330-618-7872 
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Visual Supports  provide opportunities for 
increased independence to… 

◦  Learn more quickly 
◦ Decrease aggression/frustration/anxiety 
◦  Increase receptive/expressive communication 
◦ Make choices 
◦ Complete tasks 
◦ Cope with changes 
  Transitions 

◦ Read facial/bodily gestures 
◦ Learn organizational skills 
◦ Understand/interpret information 
◦ Increase social awareness/
understanding 
◦ Access general education 
curriculum 
◦ Understanding work demands 
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◦ help ensure that the guiding 
principles (order, structure, routine, 
predictability and consistency in all 
settings) are properly implemented 

•  Signs/gestures 
•  Actual Objects 
•  Photographs 
•  Pictures 

•  Line Drawings 
•  Symbols/Icons 
•  Written words 

 ...anything visual 
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…consider the following 

Visual materials   
  Commercially published 

materials:  
◦  Boardmaker 
◦  Writing with Symbols 
◦  PECS Cards 

  Objects 
  Photos 
  Picture/icons 

Presentation of materials  
  Three-ring binders of various size 
  Folders 
  Dry erase boards 
  Large key rings 
  Cardboard or stiff paper 
  Laminating machine or contact 

paper 
  Magnets, Velcro, sticky-tack, hot 

glue 
  Photo albums or business card 

holders 
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 Example of a variety of software available: 
◦  Boardmaker: (black & white and color) 
◦  Writing with Symbols: (black and white  and color)  
◦  Picture Exchange Communication Cards:   

  Picture cards are on heavy  
 cardboard or plastic - used  
 specifically with the PECS system 

Silver Lining Multimedia, 
Inc. 

info@silverliningmm.com 
Or 

TOLL FREE  
voice 888-777-0876  

fax 888-777-0875  
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www.mayer-johnson.com 

www.mayer-johnson.com 
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www.mayer-johnson.com 

(412) 521-8552 – jill@kidaccess.com 
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computer Go Home 

Math Work Time 

Clip- Art 

NEWEST PICTURES 

                                                         

                                            

NEWEST PICTURES 

                                                         

                                             

           

www.usevisualstrategies.com 
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www.usevisualstrategies.com 

www.dotolearn.com 
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www.dotolearn.com 

WAYS 
TO SAY 

“NO” 
Be careful when 
choosing words 
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•  A quick and easy solution to 
turn a metal surface into a 
display board for a visual 
schedule or a choice board 

•  Adhesive-backed magnet tape 
cuts easily with scissors to the 
desired length and attach it to the 
desired item (symbol, 
photograph, etc.)  

•  “Velcro” has become the most widely used material for holding picture 
icons on schedules, as well as for adhering visuals supports in a variety of 
other places.  

•  Some professionals have been successful in requesting grant funds to 
purchase large amounts of Velcro. Some have even been successful in 
receiving a “gift”of Velcro from the manufacturer!  

•  If you plan to use a large amount of Velcro, explore options that may allow 
you to access this exceptional product for a reasonable cost.  

Return to 
Table of 
Contents 
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…”Picture Library” 
for easy and quick access  
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Individual ‘picture 
library’  
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…Labeling 
increases independence  

…Locators 
identifies where person(s) are 
…Simple visual supports 

provides simple ‘what to do’ 
…Visual Schedules 

 indicates what is done where, when, with whom 
…Activity Schedules 

 used to breakdown tasks/activities 
…Choice Boards 
 empowers language 

…Dry Erase Boards 
 for unexpected situations; last minute reminders 

 Help teach matching 
 Help to function more independently 
 Help to become more responsible with 

belonging and needs 
 Help to easily locate needed items 
 Help with a sense of security in the 

environment 
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 Develop items within the home, school or 
work environment 

 Point out signs or labels when walking 
through school or community settings 

 Teach the meaning of the label across a 
variety of settings. 

 Be sure to use the same label on the 
individual’s visual schedule as used to label 
the object, center, or activity. 

 Does the individual understand the 
labeling system? 

 Can the individual match objects or be 
taught to match objects so he can find 
what he needs? 

  Is the system consistent and appropriate 
for the individual’s functioning level? 

  Is the system “user friendly’ for each 
individual? 
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  In my class I have the 
chairs labeled so 
everyone knows his 
or her place. 
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  At the beginning of 
the year, many 
individuals were going 
through my closets 
when ever they 
wanted.  These simple 
signs stopped that 
very quickly. 

Materials 
organized using 
words and 
pictures 
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  I have two storage 
units in my classroom 
to store our supplies .  
I have found labeling 
them makes finding 
the supplies and clean 
up much easier. 

Using a 
combination of 
“drawers” and 
“folders” to store 
materials 
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Moveable 
“drawers” 
marked for 
each 
individual 

 Help to locate persons/places when ‘out 
of sight’ 
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My brother is at college 

He will visit me on____________. 
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 Help to understand and remember 
behavioral/social expectations in specific 
situations and/or during specific activities 
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Gym Class 

Q
ui

et
 T

im
e 

Simple 
‘what to do’ 
pictures 

Use	
  for	
  turn	
  taking	
  or	
  “whose	
  turn	
  to	
  
talk”	
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Very simple visual support to help a 
person to remember what to do 
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Be	
  sure	
  to	
  
tell	
  the	
  
individual	
  
‘what	
  to	
  do’	
  

BE 
CAREFUL 

 The key to designing a 
successful visual schedule is to 
individualize the schedule to the 
unique learning style of the 
person that the schedule is 
being designed to support 



8/18/10 

27 

Provide a clear understanding of what will 
happen 
Provide a clear sequence of events 
Provide a way for the individual to remember 
what will occur throughout the day 

1. HOW does the individual 
understand what is happening in the 
environment? 

2. WHAT does the individual attend to 
in the environment? 
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3. WHEN does the individual 
understand? WHEN is he/she confused?  

4. WHAT resources are available to 
create visual schedules? 

Utilize this information to decide what 
type of schedule to use 

 Object Schedule 
◦ Most concrete type of visual schedule 
◦ Uses actual items that represent what is 

occurring throughout the day 
◦ Use pieces of objects 
  Toilet handle 
 Napkin 
  Spoon 
  Brush 
◦ Texture/tactile cues 
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Pocket	
  holder	
  
pairing	
  photos	
  
with	
  objects	
  

Pair objects with 
picture/icon 
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Pairing 
objects 
with 
words 

Made by Mom Creations -- The Portacom System 
Box 179--1705 Hwy 33 

Rock Creek, BC, Canada V0H 1Y0 
Phone 250-446-2952      

       Fax 250-446-2981 
http://www.portacom.bc.ca/page3.html 
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 Photograph Schedule   
◦ Polaroid, digital camera or 
traditional camera 
◦ Limit or no background clutter  
◦ Focus on “critical element” 
◦ Provide a “prop” 

 Use person’s name on the photo 

 Use photos that clearly indicate the 
exact location that each activity occurs  

 Computer software provides 
photographs of common items 
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From Linda 
Hodgon 

From Linda 
Hodgon 
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‘actual’ 
photos of 
each item/
area 

Photographs of the individual involved in each 
scheduled activity 

Magnetic 
Tape on 
back of 

schedule 
items 
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www.superduperinc.com  

1-800-277-8737 
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Picture Symbolic Schedule  
◦ Black and white or color  
◦ Most popular way to create a 
visual schedule  
◦ Use pictures that represent 
persons, activities, places, etc. 

Some individuals 
may need to have 
their schedule 

detail the entire 
day 
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Mark’s Workstation Schedule 

Use of a mini-schedule 
at a workstation will 
assist a individual to 

independently complete 
activities 

Sensory Break           
included in the 
mini- schedule 

Written Word Schedule 
◦ Schedules are presented in written 

word format 
◦ Use word(s) appropriate to the 

individual’s reading level 
Consider : 
◦ Size of the print 
◦ Color of the print 
◦ Consistent use of words 
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Combination of Icons/
Words 

  Use the dry erase board to 
list the order of activities. 

  Timer can be used  predict 
“wait time’ 
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…low and high functioning 

 …low-functioning 
  non-verbal 
  young children 
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Using objects 
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“First…then” 
using pictures/
icons 

FIRST 

THEN 

Sometimes the 
schedule needs to 

highlight the people 
involved in the 

activities or 
environments 



8/18/10 

44 

    FIRST 

THEN 

Simple 
schedule to 

offer a choice 
of two desired 

activities 

Portable Picture Schedule 
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  …Higher-functioning  
   Aspergers 
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Increase the number of  
picture/icons presented 
at one time 

Individual is 
responsible 
for taking 
the pictures 
off and 
putting them 
in the 
envelope in 
the back 
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Folder Schedules 
Business 
Card Holder  
that is 
adhesive 
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OR 

Mini-Schedule 
to show what 
steps are 
needed 

The schedule offers 
the choice of 

writing answers or 
using a computer 
to complete work  
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This schedule was for a high-functioning middle school individual that needed to 
know what would happen and when.  It provides additional information about the 

class or activity, as well. 

Portable and 
Accessible 
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Too much information 

Confusing 
picture 
choice for 
“Take a 
Break”  

Be 
Careful 
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Picture placed on work bin and on 
schedule Reinforcers 

changes frequently 

Color coded 
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Mini Schedule embedded in a Main  Schedule     

Support 
‘all’ 
individual
s in 
classroom 
regardless 
of 
cognitive 
level 
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Calendar shows either “school” or “home”       
picture icon 
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Pat is going to Daddy’s House for 6 nights 
(when he goes to mommy) 

Pat is going to go to school. 

Angie is going to come play with Pat after school. 

This is the calendar. 

   

Sunday Monday Tuesday Wednesday Thursday Friday Saturday 

22 

x 

23 

x 

24 

x 

25 

x 

26 

x 

27 

x 

28 

Daddy 
House 

29 

Daddy 
House 

30 
1. School 
2. Angie 
3. Daddy 
House 

31                   
1. School 
2. Angie 
3. Daddy 
House 

1 
1. School 
2. Angie 
3. Daddy 
House 

2 
1. School 
2. Angie 
3. Daddy 
House 

3 
1. Daddy 2. 
Angie 3. 
Mommy 

4 
Mommy 

Work/Vacation 



8/18/10 

57 

April 
1 2 3 4 5 6 

7 8 9 10 12 12 13 

14 15 16 17 18 19 20 

21 22 23 24 25 26 27 

  Create a visual symbol for “something new” or “special” 
to indicate a change in routine   

  Create a visual for special changes that occur weekly or 
monthly (e.g. Specials) 

  Create a visual to indicate a cancellation: 
◦  Use the universal sign for “NO” 
◦  Use a large red “X   

  May include “clock time” but be cautious -  
◦  Events or activities occur at consistent times of the day and are 

unchanging 
◦  Analog, digital or combination may be used  
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Better yet… 
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 Once the individual knows the daily routine, 
keep the visual schedule available to… 
◦ Allow the individual to glance at the schedule to 

assure them that nothing has changed 
◦ Notify the individual of changes 
◦ Transition support 

Visual schedule is not a “crutch” but a tool 
to build independence 
◦ When needed, make modifications to the 

visual schedule: 
  Smaller 
  Use more words or more visuals 
  Portable 
  Created and maintained by individual 
Remember to make changes slowly and gradually!  
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Activity Schedules provide  
information that assist with 

independent                       task/
activity completion 

 Does the individual…   …have 
difficulty    initiating/maintaining/
completing    tasks/activities? 
  …respond to cue/prompts and   

  what type?   
  …understand the sequence of the           

activity/task? 
  …have difficulty  completing  activities or          

 tasks with more than one or two steps? 
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 How many steps does the individual 
tolerate during a task or activity before 
additional supports/prompts/cues are 
required? 

 What environments are most difficult? 
 Who does the individual work with best? 
 Does the individual understand “parts to 

whole”? 

…Activity Schedules 
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...low functioning 
 non-verbal 
  young children 

Using photos 
to sequence 
activities 
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Used for 
activities that 
occur daily 

…High functioning 
 Aspergers 
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This activity schedule was made to help a individual 
remember this sequence.                                                          

It was placed in a plastic sleeve to protect it from getting 
wet. 
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 Arrange the visuals in sequential order 

 Review the activity schedule each time the 
task/activity is presented 

 Once learned, fade verbal and/or physical 
prompts 

 Use positive reinforcement to promote 
independence 
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  Embed Activity Schedules into main/mini  
schedule(s) 

  Incorporate ‘materials to use’ for each 
activity 

  Use international “no” symbol to 
represent a step that will NOT occur 

  Use “clock time” to indicate ‘how long’ 

Materials needed 
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Materials 
needed and in 
what order 

“Teaching an individual to make choices 
empowers them with the ability to indicate 
needs, wants, desires, and feelings. This is the 
beginning of understanding how to 
communicate with others." 
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 How does the individual 
recognize items, activities, 
people? 

 How does the individual 
currently make choices? 

 Does the individual use pictures 
or symbols to indicate needs 
and wants? 

 Does the individual read? 

 How many choices are too 
many choices? 

 What motivates the individual 
to make a choice? 
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…Choice Boards 

…low functioning 
 non-verbal 
  young children 
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Objects sent 
home indicating 
what happened 
at school 

	
  	
  	
  	
  cracker	
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Choice Board for Lunch 

A simple grid was 
created to place the 

picture choices of the 
lunch options for the day 

The next slides show the 
pictures used for choice 

making 
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…High functioning 
 Aspergers 
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Choice Boards using 
sentences 

Michael wants… Michael will… 

Michael is… 
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Placed	
  on	
  individual’s	
  
desk	
  –	
  individual	
  used	
  
when	
  he	
  needed	
  to	
  ask	
  
help,	
  ask	
  a	
  quesAon,	
  go	
  
to	
  the	
  bathroom,	
  etc.	
  

  Determine how the individual makes a choice  
◦  Pointing to actual objects 
◦  Pointing to pictures 
◦  Speaking 
◦  Eye gaze 
◦  Sign language 

-Once a choice is made, move quickly- 
  Teaching choice making is based on what motivates the 

individual - 
◦  Food 
◦  Toys or objects 
◦  Activities 
◦  People 

    ***don’t forget about ‘discrimination’ 
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  Start when the individual is calm and able to focus 
◦  Don’t try to teach when the individual is upset/angry 

  Gain the individual’s attention and then present the 
choice board 

  Don’t forget when it is not a choice     

  Provide highly motivating choices that compliment 
the activities going on in the classroom 

This is the 
front of the 

Choice 
Board. 

It is in a 
plastic 
sleeve 
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This is 
the back 
of the 
choice 
board.  

This was 
created 
for use at 
home. 

When individual is unable to make a 
choice 

  Say their name and wait for a response 
 Decrease number of choices 
  Provide one highly motivating item/activity 
  Re-assess environmental conditions 
  Provide support by saying, “I see you’re 

looking at ___.” “It is _____.” 
◦  Avoid asking, “Do you want this?” 
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Denise Sawan Caruso, MA CCC-SP 
Speech/Language Pathologist 
Education/Parent Consultant 

Even the most verbal individual 
with special needs has difficulty 
with some aspect of 
communication 
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◦  Slower processing time 
◦ Difficulty shifting attention 
◦ Difficulty filtering information – affects 

processing multiple stimulus 
◦ Difficulty with short term memory 
◦ Difficulty building a ‘rich’ receptive language 

vocabulary 
◦  Limited expressive communication 
◦ Verbal but inappropriate 
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  Difficulty understanding word meaning(s) 
◦  Concrete vs. Abstract 

  Difficulty processing information  
◦  Difficulty storing information 
◦  Difficulty retrieving information 

  Difficulty understanding multiple words 
together 

 Difficulty expressing needs, wants, 
desires accurately and appropriately 
◦ Difficulty expressing inner language 
◦  Inappropriate protesting 
  Verbally 
  Physically 

◦ Difficulty asking for help 
◦ Difficulty understanding social demands 
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…develop a variety of strategies that 
are used by all adults… 

 Consistently 
 Frequently 
 In all environments 

…We need to change our 
communication behaviors and 
understand how to support 

communication with individuals 
who are communicatively 

challenged 
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 1. One person talking at a time 

 2. Protocols 

 3.  Maintaining eye contact  

  4. “Waiting time” 

5. Decreasing question asking 

6. Increasing commenting/describing 

7. Use ‘what to do’ words 

8. Provide substitute/replacement communication 
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 9. Understanding how and why to ‘negotiate’ 

 10. Use statements with embedded choices to replace  
 question asking with embedded choices 

 11. Choice making 

12. Acknowledgement of feelings 

13. ‘Freeze Frame Face’ 

14. Visual Supports 

15. “How’s It Working for You?” – Dr. Phil 
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  Directions/instructions should be first initiated by one adult (usually the 
teacher (general education or resource room) or family member – 
◦  If it is the teacher… 

  Supports individual’s awareness of ‘role of the teacher’ 
  Reduces sensory ‘overload’ 
  All other adults in classroom remain verbally quiet 

  Other adult in classroom prepares visual supports based on teacher direction/
instruction 
◦  Written 
◦  Other visuals 

  Teacher/paraprofessional develop a sign/gesture to indicate when ‘help’ is needed 
◦  Used when additional support for individual is needed 

  Should be part of ‘Plan for Independence’ 
  To reduce auditory distractions 
  To develop attention to adult(s) 
  To support the teacher’s role in the classroom 
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If it is a family member… 
 Provide individual with one person to 

focus their attention 
 Reduce multiple input from too many 

adults (or siblings) 
 Give clear message of ‘what to do’ 
 Begin to develop ‘safe person’  
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 Helps to establish eye contact 

 Helps to ensure attention to person 
and/or task and activity 

 Decreases ‘speed’ of adult interactions 

  Be conscious of social distance 
  Limit body movements 

  hands behind back 
  hands down at side 

  Use soft, calm and even voice 
  Introduce self by name 
  Tell individual why you are there and what you are going to 

do 
  “commenting/describing” 

  Wait ten seconds for response before further interaction 
  Responses – verbal, eye contact, body/facial gestures 
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1. Position self at child’s eye level 
2. Say child’s name  

  First and/or last name 
3. Wait ten seconds 
◦  If individual responds, move to “Protocol when 
giving directions/instructions/requests/asking 
questions” 
    

  If child does not respond.. 

   Repeat steps 1 through 3 only one 
  more time 

   If the individual does not respond 
  add either a visual support or a  
 sensory support 
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 Visual support can include – 
  Object – toy or object of interest 
  Photograph – of child 
  Picture/icon – of boy or girl 
 Written – child’s name 

 Sensory support can include – 
  Tactile – deep pressure touch 
  Auditory – tapping visual support 
  Visual – a gesture 

…Know the individual’s abilities 
  - strengths 
  - challenges 
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…Use the ‘two direction’ rule 
 - present information    
    only two times 

  Get eye level 
  Give direction/instruction/request/ask question 
  Wait Ten Seconds 
  No response…repeat one more time 
  No response…CHANGE or ADD… 

  Verbal interaction style 
  Words 
  Rate and vocal quality 
  vocabulary 

  Visual support (object,photo,picture/icon,written) 
  Gesture 
  Rhythm/Music 
  Sensory Supports 
  Environmental Stimuli 
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FINALLY, reevaluate what you are 
asking the individual to do… 

…Is the task/activity (curriculum) too hard, 
too easy, too repetitive, too boring…in 
other words… 

 Not meaningful, relevant, useful, 
purposeful or functional 
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  Wait for visual acknowledgement before 
continuing to present verbal information 

  Move on with an activity only if individual is 
attending to that activity 
◦  Using hand-over-hand support – 
  Position yourself at the individual’s eye level 
  Stop the activity until the individual is looking/attending 

to the activity  
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  Assess how long individual needs to process 
information 

  Based on assessment, determine length of 
‘waiting time’ between directions, instructions, 
making requests and asking questions 

  Share ‘waiting time’ with all adults working 
with individual 

  Develop a sign/gesture for adults as a reminder 
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 Questions challenge 
individual’s language  
abilities…affecting both… 
◦ Receptive language 
◦ Expressive language 
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•  Provides verbal information on ‘what 
is happening’ – describe… 
•  Environment 
• Other's Actions 
• Other’s Emotions 
• The Individual's Actions 
• The Individual's Emotions 

•  80% commenting/describing 
20% question asking 
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  Supports development of receptive 
language 

 Ensures that individual understands ‘what 
to do’ 

 Replaces (or adds to) ‘stop/no’ words 
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…visual supports 
   ensures that individual understands ‘what 

 to do’  
   doesn’t just rely on verbal information 
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Used	
  as	
  a	
  handle	
  to	
  move	
  the	
  arrow	
  	
  

…also provide ‘what to do’ 
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BE 
CAREFUL!!! 
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 Provides individual with control 
 Use when there isn’t a choice 
◦  Example: 
  “You can do (this) or (this), choose one” 

vs. 
  “Do you want to do (this) or (this)?” 
◦ Watch yes/no questions 
  When there isn’t a choice, don’t create one 
  If you use a yes/no question, respect the individual’s 

answer 
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  Negotiating is a ‘give and take’ between the adult 
and the individual with special needs 

  Determine what is most important to you… 
◦  Completing a task/activity correctly or participating independently 

on whatever the individual can do themselves? 
◦  Adult taking control or individual taking control? 
◦  ‘Meltdown’ or learning how to manage my emotions/body? 
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 Replaces inappropriate communication with 
appropriate communication 

 Replacement behavior should be close to 
inappropriate communication behavior 

  Child pinches to get attention 
◦  Replacement behavior: 

  Child learns to gently touch arm or adult/peer when 
needs attention 

  Child bites hand when doesn’t get what he/she wants 
◦  Replacement behavior: 

  Child learns to ‘shake’ head ‘no’ 
  Child recites movies when frustrated 
◦  Replacement behavior: 

  Child learns to make choice of ‘what to do’ when 
presented with a visual choice board  
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 Empowers individual’s communication  

 Provides individual with control  

 Reduces potential ‘meltdowns’ 
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…choice making using visual 
supports 

A simple folder with 
photos of activities that 

can be done after 
school is used as a 

choice support at home. 
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Use of 
choices 
within a 

schedule 

format 
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  Pairs words with action 
  Supports emotional expression (no matter 

how inappropriate) 
  Identify… 
◦  Emotion 
◦  How you know 
◦  Why 
  Example – “I know you are mad. You 

are hitting me. You want to go outside.” 
or “You are happy. You are smiling. You 
love to play with your truck.” 

…with pictures/icons/
words 



8/18/10 

120 

Using	
  a	
  “wheel”	
  to	
  indicate	
  “feelings”	
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Cards	
  on	
  tongue	
  blades	
  to	
  express	
  “emoAons”	
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…using photos 
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Emily	
  “surprised”	
  

Teaching	
  a	
  individual	
  how	
  to	
  “imitate”	
  or	
  “mimic”	
  emoAons	
  using	
  photos	
  

Emily	
  “happy”	
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Emily	
  “mad”	
  

…using questions 
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NoAce	
  the	
  photos	
  



8/18/10 

129 

Is	
  he	
  Ared?	
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Functional MRI – when presented with an 
image of a face, individuals with ASD 
respond with activity in the “object 
perception region” of the brain not the 
“face recognition” region 
   

  Assists individual’s understanding of 
emotions by ‘stopping’ the face when using 
‘emotion’ words 

  Facial expression(s) may be confusing and/or 
difficult to ‘read’ 
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Visual Supports  provide 
opportunities for increased 
independence to… 

◦  Learn more quickly 
◦  Decrease aggression/frustration/anxiety 
◦  Increase receptive/expressive communication 
◦  Make choices 
◦  Complete tasks 
◦  Cope with changes 
◦  Transitions 
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◦  Read facial/bodily gestures 
◦  Learn organizational skills 
◦  Understand/interpret information 
◦  Increase social awareness/understanding 
◦  Access general education curriculum 

  What to do 
  What will happen 
  When and where activities will occur 
  People locators 
  Complete tasks/activities 
  How and when to transition 
  What and how to make choices 
  How to express emotions 
  How to socially interact 



8/18/10 

134 

 Develop and implement visual 
supports - 
◦  Frequently 
◦ Consistently 
◦ Throughout the day 
◦  By all adults 

  Visual Schedules 
◦  Routines of the day 

  Activity Schedules 
◦  Breaks down a task/activity 

  Choice Boards 
◦  Provides communication support 
◦  Gives individual control by making choices 

  “Rules of the Room” 
◦  Provides specific information on daily expectations 
◦  ‘what to do’ 
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…VISUAL SCHEDULES 
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Middle	
  School	
  
“Main	
  Schedule	
  

Daily	
  Schedule	
  
presented	
  in	
  
complete	
  
sentences	
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Visual	
  
Schedule	
  
indicaAng	
  
“Ame”	
  (both	
  
digital	
  and	
  
analog)	
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Another	
  example	
  -­‐	
  daily	
  schedule	
  
presented	
  one	
  week	
  at	
  a	
  Ame	
  



8/18/10 

139 

Visual	
  
Supports	
  
placed	
  in	
  
front	
  of	
  

individual’s	
  
desk	
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Envelope	
  at	
  
boTom	
  of	
  the	
  
Visual	
  Schedule	
  	
  

OR 

Mini-Schedule to 
show what steps are 
needed 

The schedule offers the 
choice of writing answers 

or using a computer to 
complete work  
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Portable	
  clipboard	
  

“	
  mini”	
  Picture	
  Library	
  
inside	
  clipboard	
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…ACTIVITY 
SCHEDULES 
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Visual	
  Schedule	
  for	
  specific	
  
acAviAes	
  done	
  on	
  a	
  daily	
  basis	
  

…specific activities 
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Added	
  photos	
  

Mini-Schedule for John on Tuesday 

Paints Brushes         
Art Paper Need 

Notebook  

 P-Touch   

Coin-u-lator Lunch Money 
Pencil Notebook 

Tennis Shoes Gym 
Shorts  

Main Schedule Mini-Schedule showing what is needed 
in each class 
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1.  Teacher Talk 

2.  Finish Painting Clay Pot 

3.  Wash brushes and table 

4.  Do “Find the Hidden Picture” 

Mary’s 
Schedule  

A mini-schedule to provide 
Mary with exactly what she 
is expected to do in art class         
and  what to do at the end of 
the class, before the next 
scheduled class 

Activity Schedule using -  
 First 
 Then 
 Now  
 Next 
 Finally 
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individual in Workout Room with  
written supports 
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Examples of written supports 
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Visual Sequence of an 
Activity showing all 

steps 

Don’t forget to show all 
steps 
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From Linda Hodgon 
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Adolescent Work Activity Schedule 
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Preschool 
activity: 
Answering 
“wh” questions 
and supporting 
reading  
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And	
  don’t	
  forget	
  the	
  ‘talking	
  
mouth’….	
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“Golden	
  Rules”	
  for	
  the	
  classroom	
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 Are you implementing 
strategies too long??? 

    or 

 Are you not giving strategies 
enough time??? 
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 Ask yourself the questions –  
◦ “Is what you are doing working?”  
◦ “Are you seeing changes in the 

individual?” (appropriate or inappropriate?) 

◦  Is the individual frustrated? 
◦ “Are you frustrated?” 

Let’s look at some videos of 
communication strategies… 
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Make an audio tape of yourself and 
evaluate your…  

…waiting time 
…question asking 

…commenting/describing 
…choice making opportunities 


