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Today’s	
  Presenta1on	
  Handout	
  

S.	
  Benson,	
  OCALICON	
  11/14	
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Administra1ve	
  Knowledge	
  &	
  Support	
  

Inclusive	
  Philosophy	
  
Leadership	
  Modeling	
  &	
  Guidance	
  

Planning	
  &	
  Collabora1on	
  

Assessment	
  &	
  Instruc1on	
  

	
  Founda1onal	
  Layers	
  

DLT/BLT	
  

DLT/BLT	
  

TBT	
  

TBT/BLT	
  

S.	
  Benson,	
  2013	
  

Administrator	
  as	
  Planning	
  Facilitator 

Revised	
  from	
  Differen1ated	
  Planning	
  for	
  
Diverse	
  Learners	
  S.	
  Benson,	
  2014	
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Work	
  in	
  Ohio	
  

S.	
  Benson,	
  2013	
  

Standards-­‐Based	
  Progress	
  Monitoring	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  This	
  sample	
  provided	
  by	
  Kathy	
  Pero	
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Diverse	
  Learners	
  

 
Therefore we need to vary our materials, instructional 

strategies and learning groups throughout both planning and 
implementation.  

The range of capabilities in any one class is as varied as the number 
of students.  

 

S.	
  Benson,	
  2013	
  

S.	
  Benson,	
  2013	
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S.	
  Benson,	
  2013	
  

Tier	
  I	
  
High	
  Quality	
  Core	
  Instruc1on	
  
UDL/DI/Targeted	
  Learning	
  

Groups	
  

Tier	
  II	
  
Moderate	
  
Intensity	
  

Interven1ons	
  

Tier	
  III	
  	
  
Individualized	
  
Interven1ons	
  

Layers	
  of	
  Learning	
  
Supports	
  

ALL	
  Students	
  

Data	
  Driven	
  

Targeted	
  

S.	
  Benson,	
  2013	
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RtII	
  

Revised	
  from	
  Differen1ated	
  Planning	
  for	
  
Diverse	
  Learners	
  S.	
  Benson,	
  2014	
  	
  

13 S.	
  Benson,	
  2013	
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Barriers and Road Blocks

•  Speculations from parents and educators 

about ability	


•  The belief that “sitting in” class	



    is learning	



•  Societies under-exposure to disabilities	


•  Lecture is dominant instruction style	



•  Pace of delivery in most classes	



•  Length/type of assignments	


•  Proficiency levels/assessments	



•  Reading level of text	



•  Even the lowest level of complexity seems 
too rigorous	



•  …	


S.	
  Benson,	
  2013	
  

Developing Dispositions!

Where do we begin?!

A division of the ESC of Central Ohio!

linking research to real life.!

S.	
  Benson,	
  2013	
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We	
  can	
  make	
  a	
  difference!	
  

S.	
  Benson,	
  2013	
  

Share Stories of a Remarkable Young People …… 

S.	
  Benson,	
  2013	
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Advocacy

• Every person should have access to the same 
opportunities.	



• Every person should have the services and supports 
necessary for success.	



• Every person should have opportunities to make friends 
and opportunities to build social acceptance.	



• Every person should have an “enviable life” (Ann 
Turnbull).  	



S.	
  Benson,	
  2013	
  

Students with the most significant 
cognitive disabilities should: 

• be presumed competent and not 
denied instruction offered to 
students of the same age (grade level 
content standards and curriculum) 

S.	
  Benson,	
  2013	
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Etiquette

• See abilities first.	



• Let the person ask for assistance and/or ask if they 
need assistance before providing it.	



• Talk to the person in an age-appropriate manner.	



• Speak to the person on eye level when possible.	



• Be honest, open and respectful with questions.  	


S.	
  Benson,	
  2013	
  

People First Language

Don’t Say	


• They have a handicapped child.	


• He is wheelchair bound.	



• She’s a special ed. student.	


• I have a blind student in my 
class.	



• He is one of my IEP kids.	



Do Say	


• Their child has special 
needs.	



• He uses a wheelchair.	


• She has a special 
education identification.  	



• I have a student with a 
vision impairment in my 
class.  	

IEP	



S.	
  Benson,	
  2013	
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LRE - Determination	


Children	
  with	
  disabili1es	
  should	
  be:	
  	
  
•  educated	
  with	
  their	
  typically	
  developing	
  peers,	
  in	
  the	
  school	
  that	
  they	
  would	
  aaend	
  if	
  

they	
  would	
  aaend	
  if	
  not	
  iden1fied	
  	
  
•  with	
  ALL	
  needed	
  supplementary	
  aids	
  and	
  services	
  	
  
	
  

If,	
  with	
  ALL	
  services	
  and	
  supports	
  in	
  place,	
  “meaningful	
  
educa1onal	
  benefit”	
  was	
  not	
  seen	
  in	
  the	
  data:	
  	
  
•  then	
  and	
  only	
  then	
  would	
  another	
  more	
  restric1ve	
  

environment	
  be	
  tried	
  	
  
•  moving	
  down	
  the	
  con1nuum	
  from	
  least	
  to	
  most	
  restric1ve	
  

un1l	
  educa1onal	
  benefit	
  is	
  shown	
  in	
  the	
  data.	
  	
  

S.	
  Benson,	
  2013	
  

Aetudes	
  of	
  Ownership	
  

 
• Every	
  child	
  has	
  inherent	
  value.	
  
	
  
• Every	
  child	
  has	
  limitless	
  poten1al.	
  
	
  
• No	
  person	
  has	
  the	
  right	
  to	
  limit	
  someone	
  else’s	
  
	
  poten1al,	
  through	
  their	
  ac1on	
  or	
  their	
  inac1on.	
  

	
  

S.	
  Benson,	
  2013	
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Is	
  Staff	
  Development	
  Needed	
  in	
  Your	
  
District/Building?	
  

•  People	
  First	
  Language	
  
•  Disposi1ons	
  
•  See	
  can	
  do	
  rather	
  than	
  
can’t	
  do	
  

•  Advocacy	
  
•  LRE	
  
•  Roles	
  and	
  responsibili1es	
  

S.	
  Benson,	
  2013	
  

Great	
  Planning	
  
	
  Can	
  Lead	
  To	
  	
  

Effec/ve	
  Change	
  

ONGOING	
  
ASESSMENT	
  

-­‐	
  
FORMATIVE	
  

ASSESS	
  

ANALYZE	
  

PLAN	
  

INSTRUCT	
  

S.	
  Benson,	
  2013	
  



5/15/15	
  

13	
  

Before	
  we	
  teach	
  we	
  plan!	
  

S.	
  Benson,	
  2013	
  

“As	
  we	
  start	
  a	
  new	
  school	
  year,	
  Mr.	
  Smith,	
  I	
  just	
  	
  
want	
  you	
  to	
  know	
  that	
  I’m	
  an	
  Abstract-­‐Sequen1al	
  learner	
  

and	
  trust	
  that	
  you’ll	
  conduct	
  yourself	
  accordingly!”	
  
S.	
  Benson,	
  2013	
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Planning	
  for	
  Instruc1on	
  

Level	
  1	
  –	
  Planning	
  for	
  Units	
  of	
  Study	
  
Level	
  2	
  –	
  Tiered	
  Planning	
  for	
  each	
  Lesson	
  
Level	
  3	
  –	
  Planning	
  the	
  Daily	
  Schedule	
  
	
  
Collabora1ve	
  Planning	
  and	
  Universal	
  Design	
  
for	
  Learning	
  
	
  

S.	
  Benson,	
  3/13	
  

SGM’s Always Based Standards


Revised	
  from	
  Differen1ated	
  Planning	
  for	
  
Diverse	
  Learners	
  S.	
  Benson,	
  2014	
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Ohio	
  has	
  both	
  OACS	
  and	
  OACS-­‐E	
  

S.	
  Benson,	
  3/13	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  

Why	
  use	
  the	
  full	
  range	
  of	
  standards?	
  
² Baseline	
  Marker	
  
² Range	
  of	
  general	
  and	
  extended	
  standards	
  
² Learning	
  progressions	
  extend	
  the	
  entry	
  point	
  to	
  
engagement	
  

² Progress	
  Monitoring	
  -­‐	
  can	
  be	
  used	
  as	
  a	
  checklist	
  to	
  
show	
  growth	
  over	
  1me	
  	
  

² Can	
  be	
  used	
  as	
  a	
  rubric	
  with	
  points	
  per	
  step	
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Standards	
  Linkage	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  

Standards-­‐Based	
  Progress	
  Monitoring	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  This	
  sample	
  provided	
  by	
  Kathy	
  Pero	
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Science & Social Studies ���
Themes	



S.	
  Benson,	
  3/13	
  

Selec1ng	
  Standards	
  for	
  	
  
Units	
  of	
  Study	
  

S.	
  Benson,	
  OCALICON	
  11/14	
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Planning for a 3-5 Year Rotation	



S.	
  Benson,	
  3/13	
  

Year 1 	


	


	


(Standard Based Topics)	



Year 2	

 Year 3	



Grade/Age Appropriate 
content topics (vocabulary)	


• Science/Social Studies	


• Language Arts	


• Math	



Applications of topical content	


• Reading/Writing	


• Communication	


• Life/Functional Skills	



Resources/Materials	


• Trade Books	


• Assistive Technology	


• Leveled Materials	



S.	
  Benson,	
  3/13	
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Knowing	
  the	
  Unit	
  Structure	
  

S.	
  Benson,	
  3/13	
  

For	
  More	
  Informa1on	
  and	
  Examples	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  

www.ohextendedstandards.org	
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Planning	
  Wikispace	
  

	
  
	
  
	
  
	
  
	
  
	
  
	
  

hap://ocalilowincidence.pbworks.com	
  	
  

S.	
  Benson,	
  2013	
  

Na1onal	
  Center	
  on	
  Deaolindness	
  

S.	
  Benson,	
  2013	
  

www.literacy.na1onaldb.org	
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Planning	
  for	
  Instruc1on	
  

Level	
  1	
  –	
  Planning	
  for	
  Units	
  of	
  Study	
  
Level	
  2	
  –	
  Tiered	
  Planning	
  for	
  each	
  Lesson	
  
Level	
  3	
  –	
  Planning	
  the	
  Daily	
  Schedule	
  
	
  
Collabora1ve	
  Planning	
  and	
  Universal	
  Design	
  
for	
  Learning	
  
	
  

S.	
  Benson,	
  3/13	
  

Selec1ng	
  Standards	
  for	
  	
  
Units	
  of	
  Study	
  

S.	
  Benson,	
  OCALICON	
  11/14	
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Stretch	
  Complexity	
  of	
  Each	
  Standard	
  

Selected	
  Standards	
  Should	
  be	
  Taught.	
  



5/15/15	
  

23	
  

Learners	
  on	
  the	
  Con1nuum	
  

S.	
  Benson,	
  3/13	
  

 
Therefore we need to vary our materials, instructional 

strategies and tools throughout our planning and 
implementation.  

The range of physical and cognitive capabilities within the population  
varies by need and ability.  

 

Expanding	
  Standards	
  with	
  	
  Learning	
  
Progressions	
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Task	
  Analysis	
  Template	
  

S.	
  Benson,	
  3/13	
  

Example	
  

S.	
  Benson,	
  3/13	
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Pre	
  and	
  Forma/ve	
  Assessment	
  
Opportuni/es	
  

ONGOING	
  
ASESSMENT	
  

-­‐	
  
FORMATIVE	
  

ASSESS	
  

ANALYZE	
  

PLAN	
  

INSTRUCT	
  

S.	
  Benson,	
  2013	
  

S.	
  Benson,	
  3/13	
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AA	
  formaaed	
  ques1ons	
  and	
  answers	
  
	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  

Standards	
  Linkage	
  

S.	
  Benson,	
  OCALICON	
  11/14	
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Standard	
  Cita1on	
  for	
  Each	
  Ques1on	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  

Flexible	
  Response	
  Choice	
  Cards	
  

S.	
  Benson,	
  OCALICON	
  11/14	
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Video	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  

Progress	
  Monitoring	
  Ques1ons	
  

S.	
  Benson,	
  OCALICON	
  11/14	
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Engagement	
  Ques1ons	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  

NBT.K2.1c	
  Iden1fy	
  a	
  model	
  or	
  object	
  
representa1on	
  for	
  a	
  two-­‐digit	
  number	
  

up	
  to	
  20.	
  	
  

S.	
  Benson,	
  OCALICON	
  11/14	
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NBT.K2.1b	
  Compose	
  (put	
  together)	
  and/
or	
  decompose	
  (break	
  apart)	
  a	
  two-­‐digit	
  

number	
  	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  

NBT.K2.1a	
  Compose	
  (put	
  together)	
  and	
  
decompose	
  (break	
  apart)	
  a	
  three-­‐digit	
  

number	
  (e.g.,	
  328	
  =	
  3	
  hundreds,	
  2	
  tens	
  and	
  
8	
  ones).	
  	
  

S.	
  Benson,	
  OCALICON	
  11/14	
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Data	
  used	
  for	
  TBT,	
  SLO	
  and	
  Grades	
  

S.	
  Benson,	
  OCALICON	
  11/14	
  

Other	
  Sample	
  Assessments	
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2-­‐Choice	
  Assessment	
  

S.	
  Benson,	
  3/13	
  Jessie Moreau, 7/12 

Two	
  
choices	
  
for	
  
assessm
ents	
  
bivariate	
  	
   S.	
  Benson,	
  3/13	
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S.	
  Benson,	
  3/13	
  

S.	
  Benson,	
  3/13	
   Jessie Moreau, 7/12 
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Food	
  Chain	
  

Jessie Moreau, 7/12 

Plot	
  Points	
  

Jessie Moreau, 7/12 
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Jessie Moreau, 7/12 

Plot	
  Sequence	
  

S.	
  Benson,	
  3/13	
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S.	
  Benson,	
  3/13	
   Jessie Moreau, 7/12 

Jessie Moreau, 7/12 
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Experiment	
  Data	
  Log	
  

S.	
  Benson,	
  3/13	
  

Checklists	
  -­‐	
  recording	
  student	
  choices	
  

S.	
  Benson,	
  3/13	
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Plants	
  and	
  Animals	
  Sort	
  

S.	
  Benson,	
  3/13	
  

S.	
  Benson,	
  3/13	
   Jessie Moreau, 7/12 



5/15/15	
  

39	
  

Matching	
  -­‐	
  Famous	
  Women	
  

S.	
  Benson,	
  3/13	
  

-­‐Matching	
  
	
  
-­‐2-­‐Choice	
  
	
  
-­‐Vocabulary	
  
	
  

Captioned Photos


S.	
  Benson,	
  3/13	
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Step	
  Book	
  

S.	
  Benson,	
  3/13	
  

	
  Report	
  Template	
  

S.	
  Benson,	
  3/13	
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Journaling	
  

S.	
  Benson,	
  3/13	
  

Planning for Age Appropriate Materials


S.	
  Benson,	
  3/13	
  

	


Pre-K-3	



	


4-9	



	


10-Adult	



Technology	


• Starfall	


• Raffi music	


• Enchanted learning	



• YoutTube	


• iTunes	


• WebQuests	


• Online magazines	


• Wii	


• Texting	



• Search engines	


• Email	


• Mapquest	


• Cell phone	


• ABC Online TV	


• iTunes	



Tools/Materials	


• Counting bears	


• Sand/water table	


• Toys	


• Cartoon characters	



• Locker organizers	


• Calculator	


• Document editing – 
computer	


• Planners 	



• Office/desk/supplies	


• Work related	


• Checkbook/banking	


• Hobbies	



Instructional Strategies	


• Play/discovery centers	


• Tracing	


• Centers	



• Role play	


• Presentations	


• Social stories	


• Video modeling	



• Debate	


• Independent living	


• Interview practice	


• Cooking/Home Ec.	
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Assessment	
  without	
  AT	
  

S.	
  Benson,	
  3/13	
  

Assessment	
  with	
  AT	
  

S.	
  Benson,	
  3/13	
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S.	
  Benson,	
  3/13	
  

It	
  is	
  helpful	
  to	
  classify	
  AT	
  according	
  to	
  the	
  task	
  it	
  enables	
  the	
  student	
  to	
  perform.	
  
Here	
  are	
  some	
  examples	
  (not	
  all-­‐inclusive):	
  

Overview	
  of	
  Assis/ve	
  Technology	
  

Sea/ng	
  and	
  Posi/oning	
  	
  
Augmenta/ve	
  Communica/on	
  	
  
Mobility	
  
Computer	
  Access	
  
Reading	
  
Wri/ng	
  
Learning/Studying	
  
Listening	
  
Visual	
  Aids	
  
Ac/vi/es	
  of	
  Daily	
  Living	
  (ADL’s)	
  
Environmental	
  Control	
  
Physical	
  Fitness/Sports,	
  Leisure,	
  and	
  Play	
  

“Computer	
  Resources	
  for	
  People	
  With	
  Disabili1es.”	
  The	
  Alliance	
  for	
  Technology	
  Access.	
  Petaluma,	
  CA.	
  	
  
hap://www.ataccess.org	
  
“Closing	
  the	
  Gap:	
  Resource	
  Directory.”	
  Closing	
  the	
  Gap,	
  Inc.	
  Henderson,	
  MN.	
  hap://www.closingthegap.com.	
  

S.	
  Benson,	
  3/13	
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AT	
  Tools	
  for	
  Learners	
  on	
   
the	
  LI	
  Con1nuum	
  

S.	
  Benson,	
  3/13	
  

Difference	
  between	
  AT	
  and	
  IT/ET	
  

Assis/ve	
  	
  
Technology	
  

Instruc/onal/
Educa/onal	
  Technology	
  

•  Specific	
  to	
  a	
  child	
  with	
  a	
  disability.	
  
•  Is	
  used	
  to	
  impact	
  the	
  child’s	
  

func/onal	
  performance	
  and	
  as	
  a	
  
result	
  assist	
  them	
  to	
  gain	
  access	
  to	
  
the	
  general	
  educa1on	
  curriculum.	
  

•  It	
  is	
  used	
  to	
  compensate	
  for	
  a	
  skill	
  
deficit	
  or	
  to	
  provide	
  a	
  scaffold	
  for	
  
skill	
  development.	
  

•  Is	
  necessary	
  for	
  	
  the	
  student	
  to	
  
func1on	
  and	
  access	
  the	
  curriculum	
  

•  Part	
  of	
  a	
  student’s	
  IEP	
  process	
  
	
  

•  Intended	
  to	
  benefit	
  all	
  	
  students.	
  
•  Used	
  to	
  teach	
  general	
  educa/onal	
  

ideas	
  and	
  concepts	
  
•  Provides	
  op/onal	
  methods	
  and	
  

modes	
  of	
  learning	
  	
  
•  Generally	
  not	
  required	
  or	
  necessary	
  

by	
  the	
  student	
  for	
  task	
  comple1on	
  

S.	
  Benson,	
  2013	
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So……..	
  is	
  it	
  AT	
  or	
  IT?	
  

S.	
  Benson,	
  2013	
  

AT	
   IT/ET	
  

S.	
  Benson,	
  2013	
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AT becomes UDL 

ReadPlease	
  

Co:Writer	
  Word	
  
Predic1on	
  

S.	
  Benson,	
  2013	
  

UDL,	
  DI	
  or	
  AT?	
  

S.	
  Benson,	
  2013	
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Differences	
  between	
  UDL	
  and	
  AT	
  

Adapted from “A Working Understanding of Universal Design 
for Learning (UDL) and  Assistive Technology: 

Similarities and Differences” by Dr. James Basham 

S.	
  Benson,	
  2013	
  

AT	
  helps	
  to	
  bridge	
  or	
  scaffold	
  a	
  skill	
  deficit	
  or	
  difficulty	
  

AT	
  may	
  contribute	
  to	
  remedia1on	
  but	
  that	
  is	
  not	
  the	
  primary	
  purpose	
  
	
  

S.	
  Benson,	
  2013	
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S.	
  Benson,	
  3/13	
  

Example	
  

S.	
  Benson,	
  3/13	
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Types	
  of	
  AAC	
  devices	
  
	
  

S.	
  Benson,	
  3/13	
  

Step-­‐by	
  Step	
   Talkables	
   Cheap	
  Talk	
  8	
   Tech/Talk	
  8	
  with	
  
Tac/le	
  Supports	
  

GoTalk	
  Express	
  
32	
  
	
  

	
  
	
  

iPod	
  Touch	
  
w/Proloquo2Go	
  

	
  

Vantage	
  Lite	
   TuffTalker	
   Allora	
   EyeMax	
  

Types	
  of	
  AAC	
  access	
  

S.	
  Benson,	
  3/13	
  

Icon Choice  

Alternate Access Point 
Eye gaze 

Switch Scanning 

Direct Select – Isolated Finger 

Switch Scanning 
SIMULATION 

Tactile Supports 
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Sovware	
  

S.	
  Benson,	
  3/13	
  

Visual/Tactile Supports	



S.	
  Benson,	
  3/13	
   Jessie Moreau, 7/12 
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Manipulatives	



Jessie Moreau, 7/12 

 Content Rich Vocabulary 
Picture/Object/Experience 

Supported 

S.	
  Benson,	
  3/13	
  

States	
  
Schedules	
  

Fairy	
  Tales	
  

Jessie Moreau, 7/12 
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Adapted version of 
The Call of the Wild 

S.	
  Benson,	
  3/13	
  

Leveled	
  Text	
  

S.	
  Benson,	
  3/13	
  

A Monarch caterpillar in a J. 
 
 

A Monarch caterpillar stops eating. 
It makes a J and molts its old skin. 

 

Once it has eaten and grown a Monarch 
caterpillar hangs upside down in a J as it gets 
ready to molt.   
It will soon become a chrysalis. 
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Planning	
  for	
  Instruc1on	
  

Level	
  1	
  –	
  Planning	
  for	
  Units	
  of	
  Study	
  
Level	
  2	
  –	
  Tiered	
  Planning	
  for	
  each	
  Lesson	
  
Level	
  3	
  –	
  Planning	
  the	
  Daily	
  Schedule	
  
	
  
Collabora1ve	
  Planning	
  and	
  Universal	
  Design	
  
for	
  Learning	
  
	
  

S.	
  Benson,	
  3/13	
  

Daily/Weekly Plans	



S.	
  Benson,	
  3/13	
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Tiered	
  Plans	
  Become	
  Daily	
  Lessons	
  

S.	
  Benson,	
  3/13	
  

S.	
  Benson,	
  3/13	
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Lessons	
  Learned	
  

S.	
  Benson,	
  2013	
  

Advice	
  for	
  Beginners	
  

S.	
  Benson,	
  2013	
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Is	
  Staff	
  Development	
  Needed	
  in	
  Your	
  
District/Building?	
  

•  Environmental	
  Supports	
  	
  
•  Curriculum	
  Access	
  
•  Assis1ve	
  Technology	
  
•  Related	
  Services	
  
•  Assessment	
  Types	
  

•  Co-­‐Teaching	
  
•  Team	
  Planning	
  
•  Differen1a1ng	
  Instruc1on	
  
•  Tiered	
  Planning	
  
•  Instruc1onal	
  Materials	
  

S.	
  Benson,	
  2013	
  

Please feel free to contact me:


Shawna Benson	


Program Director Center for Teaching Diverse 

Learners	


OCALI 	



330-464-4294	


shawna_benson@ocali.org	
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